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Bob Maloy, Torrey Trust, Allison Butler, and Chenyang Xu were honored for their collaborative work on this eBook project with
the

Welcome

Welcome to Building Democracy for All - an interactive, multimodal, multicultural, open-access eBook for teaching and learning
key topics in United States Government and Civic Life. Open access means these materials are "digital, online, and free of charge"
(Billings, 2019). This book is available online to anyone with an internet connection. The eBook can also be viewed and printed as
a PDF file.

Designed as a core or supplementary text for upper elementary, middle and high school teachers and students, Building Democracy
for All offers instructional ideas, interactive resources, multicultural content, and multimodal learning materials for interest-
building explorations of United States government as well as students' roles as citizens in a democratic society. It focuses on the
importance of community engagement and social responsibility as understood and acted upon by middle and high school students
—core themes in the and which are found in many state history and social
studies curriculum frameworks around the country.

Building Democracy for All has been developed by a collaborative writing team of higher education faculty, public school teachers,
educational librarians, and college students who are preparing to become history and social studies teachers. The primary editors
and curators are from the University of Massachusetts Amherst College of Education. Contributing teachers come from school
districts in the Connecticut River valley region of western Massachusetts (Amherst, Gateway, Westfield, Hampshire Regional, and
Springfield). As an open resource, the book is being revised constantly by the members of the writing team to ensure timely
inclusion of online resources and information.

Video introduction to the Building Democracy for All interactive open-access eBook.

eBook Overview

We began writing this book in summer 2019 and are continuing through 2021 within the context of what Joe Biden, in his 2021
presidential inaugural address, called the "cascading crises of our era," including the COVID-19 pandemic, accelerating climate
change, widespread economic inequality, long-denied demands for racial justice, America's shifting position in the world, and
Trumpism and its attacks on democracy and the rule of law. The challenging impacts of these six crises on our government and our
lives are present in every chapter.

This book has emerged as well from the intense current political divisions over what should be the role of government in people's
lives and communities. On one side, emerging on a wide scale during the 1980s and now accentuated by the Trump Presidency, is
an aggressive embrace of individualism by the Republican Party and conservative media outlets like Fox News. Individualism
favors cutting taxes, dismantling government regulations, opposing labor unions, and cutting back social safety networks for low-
income people. It favors allowing businesses and corporations to operate as they wish without protections for consumers or

workers. This commitment to individualism is seen in opposition to vaccinations, mask mandates, online schooling, and other
actions by federal, state, and local governments to respond to the COVID-19 pandemic.
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This ethos of individualism is dramatically contrasted with an activist role for government that has been promoted since the New
Deal by the Democratic Party and liberal/progressive individuals and groups. This viewpoint stresses the importance of
government as a source of support and protections for all members of society, with an emphasis on providing resources and
opportunities for the poor and historically disenfranchised groups. This viewpoint embraces, as historian Heather Cox Richardson
has suggested, Abraham Lincoln's 1854 view in which he said,

"The legitimate object of government, is to do for a community of people, whatever they
need to have done, but can not do, at all, or can not, so well do, for themselves---in their
separate, and individual capacities" (Fragment on Government, July 1, 1854).

It remains unclear which of these visions about the role of government will prevail going forward, and it is our hope that the
information and activities in this book will help teachers and students alike to understand the issues and decide for themselves the
kind of future that will occur.

We recognize that in teaching and learning about government and civic life at this time in our country's history means recognizing
in the words of The 1619 Project's Nikole Hannah-Jones that "the United States is a nation founded on both an ideal and a lie"
(2019, para. 9). The American ideal, articulated in the Declaration of Independence and the Constitution, is that all people are
created equal and have the inalienable rights to full participation in free and just democratic society. The lie, or fundamental
contradiction, is that the promise and the reality of democracy have been denied Black Americans, women, Native Americans,
Latinx Americans, and LGBTQ individuals from the nation's beginnings, and are still denied to many today.

In designing and writing this book, we have sought to value both the ideals of America and the realities of people's historical and
contemporary experiences. To build democracy for all, as the book is titled, we seek to move beyond a fact-based government and
civics curriculum, that while important does not often face hard histories, address controversial topics, confront false narratives,
and teach students to how to become active, engaged citizens committed to freedom and justice for all (National Council for the
Social Studies, 2020).

Our goal is to build interactive and inquiry-based learning experiences for students in upper elementary, middle and high schools,
as well as college courses. When thinking about teaching, learning, and school curriculum, writer Daniel Osborn (2020) reminds
us, that "we have to remain vigilant of the role this institution plays in shaping collective memory and forming identities" (para. 6).
In his publication, Let's Rethink How We Teach Black History, Osborn asks:

e What narratives are we privileging as educators?
e What narratives are we silencing?
o What can we do to change this today, tomorrow, and in a sustained way moving forward?

Building Democracy for All is based on our belief that civic learning will be impactful and lasting when teachers and students act
together as pedagogical partners. We offer ways for teachers and students to explore the ideals of the United States as set forth in its
founding documents, its governmental institutions, and its laws and policies to envision how a government and a society that
follows democratic principles can function equitably and fairly for everyone. At the same time, we provide resources and learning
plans for examining the hard histories and untold stories of how decisions and structures have blocked those ideals from becoming
reality for many people. Understanding the tensions between the ideal and the reality of American life includes exploring how
oppressed groups and courageous individuals have fought for social justice and political change through ongoing struggles and
protests with the goal of realizing the dream of democracy for all.

Topics
Building Democracy for All is organized around seven major topics and 50 learning modules based on civics, government, and
history standards set forth in the Massachusetts 8th Grade History & Social Science Curriculum Framework. The Massachusetts

standards received an "exemplary" rating from the Thomas B. Fordham Institute, one of only 5 states nationally to be so recognized
(The State of the State Standards for Civics and U.S. History 2021).

Here are the topics:

e Topic 1: The Philosophical Foundations of the United States Political System
e Topic 2: The Development of the United State Government

e Topic 3: The Institutions of the United States Government

e Topic 4: Rights and Responsibilities of Citizens
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e Topic 5: The Constitution, Amendments, and Supreme Court
e Topic 6: The Structure of Massachusetts State and Local Government
¢ Topic 7: Freedom of the Press and News/Media Literacy

Critical Media Learning Activities are placed throughout the book as opportunities for students and teachers to critically
investigate media and its influence on education and society. These activities are presented in an expanded format in a second
online eBook, Critical Media Literacy and Civic Learning (see description below).

A Companion YouTube Channel, UMass Democracy for All, provides video introductions to critical media activities found
throughout the book. These videos highlight how students can apply critical media literacy skills while exploring U.S. government
and engaging in active roles as members of a democratic society.

An future eighth section will be devoted to strategies for conducting civic action/community engagement projects with students, as
mandated by Massachusetts Law S2631: An Act to Promote and Enhance Civic Engagement.

Modules for Learning

Each module includes an INVESTIGATE, UNCOVER, and ENGAGE module that students and teachers can use to explore topics
in greater depth in face-to-face classes and online learning formats.

X INVESTIGATE, UNCOVER, ENGAGE MODULES

1. INVESTIGATE offers learning field trips with historical context and online links to primary source materials, historical
timelines, biographies of influential people, interactive websites, and relevant factual information to promote awareness and
understanding of the principles, values, institutions, and practices of American democracy. Investigating our nation’s
governmental history and foundations introduces students to their rights and responsibilities as members of a democratic
society.

2. UNCOVER presents little-known histories and untold stories of women, Black Americans, indigenous peoples,
LGBTQIA individuals, children and teens, and others who are under-represented or marginalized in textbooks, curriculum
frameworks and learning plans. These sections are designed as "counternarratives" or "stories that reflect the critical
perspectives of storytellers and challenge injustice" (Hickman & Portfilio, 2021, p. 36). UNCOVER invites students to
connect major events and institutions of United States democracy to the struggles of diverse individuals and groups to
achieve equal status in American society. We focus on inquiry where questions, rather than answers, are the focus of the
learning activities (Lesh, 2011). You can learn more little-known histories and untold stories from the Retropolis (meaning,
"the past, rediscovered") series from The Washington Post.

3. ENGAGE poses public policy issues and questions for students to analyze and act upon through discussion, writing, and
civic action projects. ENGAGE questions ask students to think deeply about the choices they face as members of a
democracy and then act on their decisions as engaged members of their communities. Researchers have documented that
political-based discussions among students in classrooms increase civic knowledge and dispositions while expanding
individual perspectives beyond one's immediate group of family and friends (Hess & McAvoy, 2014; Korbey, 2019).

Each module includes the following resources.

Suggested learning activities provide interactive explorations of the topic. These activities encourage higher order thinking and
learning by students as they explore issues, discuss ideas, analyze documents, design solutions to community problems, formulate
personal positions about public policies, and create knowledge to share with others. Activities emphasize higher-order thinking
using interactive web-based learning materials and digital tools and apps to support and extend student thinking and learning.

Online resources include links to digital primary sources, secondary source background materials, historical biographies,
multimedia resources, landmark court cases, LGBTQ history resources, women’s history materials, and other online information
drawn from reliable and trusted academic and educational sites. Many topics feature links to pages in the
resourcesforhistoryteachers wiki, a free online multimedia/multicultural resource edited by Robert Maloy from the University of
Massachusetts Amherst.

Additional Features

Teacher-Designed Learning Plans are located in boxes throughout the book. These plans can be adapted to in-person, online,
remote, and blended learning formats. We encourage book readers to submit their own lessons to be included in the text.
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Learning Pathways enable teachers and students to explore material in the book thematically by topic rather than sequentially
through standards. Learning pathways include: Black Lives Matter, Student Rights, Influential Women, Election 2020, Media
Literacy, and Current Events.

Video Introductions are provided for each of the 50+ standards presented in the book. These short summaries highlight key civics,
government, and history topics explored within each standard's learning modules.

Digital Choice Boards invite interactive high-tech and low-tech explorations of curriculum topics. A choice board is a "graphic
organizer that allows students to choose different ways to learn about a particular concept” (Reinken, 2012, para. 1). Each box on
the choice boards features higher-order thinking activities for students to complete when using the board for learning. To use choice
boards, students work in teams or individually to explore the content and engage in design-based learning tasks, such as:

e Coding a Scratch story

e Creating an interactive digital story

e Constructing 3D digital artifacts

e Designing a multimodal book

e Constructing an augmented reality exhibit
e Building an interactive map

e Creating an Interactive Timeline

e Creating a video

Go to History, Government, and Civic Life Digital Choice Boards for a complete collection developed by Torrey Trust and Bob
Maloy.

How to Use This Book

This book is designed for teachers and students working together in collaborative learning environments. Topics and standards are
accompanied by easy-to-read introductions, designed to interest readers. Links throughout the sections make the book an
interactive reading and viewing experience. Learning activities for each module in each standard are written to encourage students
to connect with and act on issues facing our democratic society.

The book may be a core or supplementary text for 8th grade classes. It can also be useful in high school government and history
courses, including Advanced Placement (AP) United States Government and Politics. The Table of Contents is organized based on
the Massachusetts Curriculum Framework, but topics presented can be aligned to curriculums in middle and high schools around
the country that are teaching government and civic life.

This book is licensed under a Creative Commons Attribution NonCommercial ShareAlike 4.0 International License, which means
that you are free to copy and redistribute the material in any medium or format. You can also remix, transform, and build upon the
material as long as the remixed materials feature a similar Creative Commons license.

References

A list of references to the sources cited throughout the chapters can be found on this Google Doc: Building Democracy for All
eBook References.

Critical Media Literacy Companion Edition

We are also developing a companion edition to our Building Democracy for All eBook entitled Critical Media Literacy and Civic
Learning. This book features 50+ interactive media literacy learning activities for students organized around the topics from the
Massachusetts 8th Grade Civics and Government curriculum framework. Each chapter includes short written introductions
followed by step-by-step activities for students to complete, individually or in small groups. Every activity is designed to promote
creative self-expression and critical thinking among students. Like Building Democracy for All, the Media Literacy Companion
Edition will be available online to anyone with an internet connection, free of charge.

About the Book Team

Robert W. Maloy, Ed.D is a senior lecturer in the Department of Teacher Education and Curriculum Studies in the College of
Education at the University of Massachusetts Amherst where he coordinates the history and political science teacher education
programs.
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Torrey Trust, Ph.D. is an Associate Professor of Learning Technology in the Department of Teacher Education and Curriculum
Studies in the College of Education at the University of Massachusetts Amherst.

Irene S. LaRoche, Ed.D. is a teacher and social studies department chairperson at Amherst Regional Middle School in Ambherst,
Massachusetts, a clinical faculty member in the College of Education at the University of Massachusetts Amherst, and a 2019-2020
Climate Resiliency Fellow with Shelburne Farms organization in Vermont.

Lexie Brearley is a middle school teacher at Monomoy Middle School in Chatham, Massachusetts.

Katerina Sherrick is a middle school social studies teacher at Westfield Middle School in Westfield, Massachusetts.
Amy Cyr is a middle school social studies teacher at Hampshire Regional School in Westhampton, Massachusetts.
Erich Leaper is a middle school social studies teacher at Greenfield Middle School in Greenfield, Massachusetts.

Catherine Harding is a high school history teacher at Sharon High School in Sharon, Massachusetts and former Senate education
staff member at the Edward M. Kennedy Institute for the United States Senate in Boston, Massachusetts.

Sharon A. Edwards, Ed.D. is an author, retired elementary school teacher and a clinical faculty member in the College of
Education at the University of Massachusetts Amherst.

Stephen McGinty is a research librarian at the W.E.B. Du Bois Library at the University of Massachusetts Amherst.

Maria McSorley is a former high school English teacher and doctoral candidate in the College of Education at the University of
Massachusetts Ambherst.

Chenyang Xu is a doctoral candidate in College of Education at the University of Massachusetts Amherst.

Kendra Sleeper is an undergraduate student at the University of Massachusetts Amherst.
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Licensing

A detailed breakdown of this resource's licensing can be found in Back Matter/Detailed Licensing.
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2. About the Authors

Robert W. Maloy

|- Robert W. Maloy profile picture

Robert W. Maloy is a senior lecturer in the College of Education at the University of Massachusetts Amherst where he coordinates
the history teacher education program and co-directs the TEAMS Tutoring Project, a community engagement/service learning
initiative through which university students provide academic tutoring to culturally and linguistically diverse students in public
schools throughout the Connecticut River Valley region of western Massachusetts. His research focuses on technology and
educational change, teacher education, democratic teaching, and student learning. He is coauthor of Transforming Learning with
New Technologies (4th edition); Kids Have All the Write Stuff: Revised and Updated for a Digital Age; Wiki Works: Teaching Web
Research and Digital Literacy in History and Humanities Classrooms; We, the Students and Teachers: Teaching Democratically in
the History and Social Studies Classroom; Ways of Writing with Young Kids: Teaching Creativity and Conventions
Unconventionally; Kids Have All the Write Stuff: Inspiring Your Child to Put Pencil to Paper; The Essential Career Guide to
Becoming a Middle and High School Teacher; Schools for an Information Age; and Partnerships for Improving Schools. Robert
has received a University of Massachusetts Amherst Distinguished Teaching Award (2010), the University of Massachusetts
President’s Award for Public Service (2010), a School of Education Outstanding Teacher Award (2004), a University Distinguished
Academic Outreach Award (2004), and the Chancellor’s Certificate of Appreciation for Outstanding Community Service (1998 and
1993)

Torrey Trust
| Torrey Trust profile picture

Torrey Trust, Ph.D. is an Associate Professor of Learning Technology in the Department of Teacher Education and Curriculum
Studies in the College of Education at the University of Massachusetts Amherst. Her scholarship and teaching focus on how
technology shapes educator and student learning. Specifically, Dr. Trust studies how educators engage with digitally enhanced
professional learning networks (PLNs), how emerging pedagogical tools (e.g., HyperDocs), practices (e.g., Making) and
technologies (e.g., 3D printers, augmented reality) facilitate new learning experiences, and how to design and use open educational
resources (OERs). Dr. Trust served as a professional learning network leader for the International Society for Technology in
Education (ISTE) for five years, including a two-year term as the President of the Teacher Education Network from 2016 to 2018.

Dr. Trust's research, teaching, and service in the field of educational technology has received noticeable recognition, including the
2016 ISTE Online Learning Network Award, 2017 Outstanding Research Paper Award for the Journal of Digital Learning in
Teacher Education, 2017 American Educational Research Association (AERA) Instructional Technology SIG Best Paper Award,
2017 ISTE Emerging Leader Award, 2017 Association for Educational Communication & Technology (AECT) Division of
Distance Learning Crystal Award (2nd Place), 2019 AERA Technology as an Agent of Change for Teaching & Learning SIG Early
Career Scholar Award, and 2020 AECT Annual Achievement Award. In 2018, Dr. Trust was selected as one of the six recipients
worldwide for the ISTE Making IT Happen Award, which "honors outstanding educators and leaders who demonstrate
extraordinary commitment, leadership, courage and persistence in improving digital learning opportunities for students."
www.torreytrust.com
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3. Updates and Latest Additions

As an open digital educational resource, our eBook is being constantly revised to reflect current events, breaking news, and
relevant posts. Discover the latest updates and additions here:

August 30, 2021

o Explore the partisan lean of states and Congressional districts in Topic 3.5 on Political Parties in American politics. Partisan
lean is "the average margin of difference between how a state or district votes and how the country votes overall" (quoted from
"How Red or Blue is Your State?" FiveThirtyEight, May 27, 2021).

August 26, 2021

e Added a short section on the Supreme Court's Shadow Docket to Topic 3.3: The Federal Judicial Branch, the Supreme Court,
and State Courts

August 13, 2021

o The release of 2020 Census data provides material for Congressional redistricting. You can follow what redistricting looks like
in every state with an interactive from the FiveThirtyEight blog and learn more in Topic 3.5 of this book.

July 28, 2021
o New material added to Topic 6.1 on government responses to natural and human-caused disasters.
July 18, 2021

o 20 states and the District of Columbia allow Same-Day Voter Registration (SDR).

o University of Massachusetts Amherst researcher Jesse Rhodes and colleague Laura Williamson found that SDR boosted
Black and Latinx voter turnout between 2 and 17 percentage points as compared to similar states that do not permit same
day voter registration.

o For more ideas and information, go to Topic 4.4: ENGAGE for proposals to encourage more people, especially young
people to vote.

July 17, 2021

o Link to Topic 7.5 to learn about the "Disinformation Dozen" (a group of 12 individuals responsible for 65% of the shares of
anti-vaccine misinformation on social media) along with approaches for dealing with fake and false news.

June 30, 2021

e Find a link to a Washington Post tracker on President Biden's environmental policies and the history of the Yosemite Land
Grant of 1864 in a section dealing with debates between federal and state governments over environment and energy policies

June 21, 2021
o New material on the Filibuster and the U.S. Senate
June 16, 2021

o Expanded material on Wilmington, Tulsa and Other Race Massacres in U.S. history in a section about those who deny and
denied democratic ideals

June 9, 2021
o Special Activity Box on Juneteenth: Holiday for Freedom added to Topic 5.3 on Constitutional Issues Leading to the Civil War.
May 22, 2021

e Material on racial and gender bias in the tax system added to Topic 6.9, including The Whiteness of Wealth, a new book by
Dorothy A. Brown.

May 14, 2021

e Added to Topic 6.10, a TED Video about cooperative organizations in Finland and its implications for democratic decision-
making in worker-owned companies and local governments in the U.S.

May 3, 2021
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e Added Map of Seats by States in U.S. House of Representatives based on the 2020 Census.

February 5, 2021

e Background on Lucy Terry Prince, who wrote the earliest known poem by a Black writer in North America.
February 3, 2021

o Connect here for ongoing updates on the January 6, 2021 Insurrection at the Capitol

February 2, 2021

o The New York Times has posted this Detailed Map of the 2020 Election that will let you look up results from 1788
neighborhoods in 40 states covering 62% of all votes cast.

o For more go to Topic 3.4 Elections and Nominations
January 24, 2021
e Added material about the myth of voter fraud to Topic 4.5

December 9, 2020

o Photographs in Newspapers. The first photograph published in a US newspaper was on March 4, 1880. Prior to then, sketch
artists created visual representations of news events. The New York Illustrated News began the practice of regularly featuring
photographs in the newspaper in 1919.

o = Go here for analysis and activities about the role of photographs in newspapers
December 6, 2020

o The outgoing Trump Administration has made changes to the citizenship test, making it longer and more difficult. The test bank
has been expanded to 128 questions, up from 100 questions, and a passing score is now 12 out of 20 questions correct (US
Citizenship Test is Longer and More Difficult, The New York Times, December 3, 2020).

o Go here to explore the topic of Becoming a Citizen more fully in Topic 4.1 in this book.
November 30, 2020
o New information and learning activities related to Photo Tampering and Deepfakes
November 18, 2020
¢ Updated information on the question Should 16- and 17-Year-Olds Be Allowed to Vote?
October 28, 2020

o Langston Hughes, Poet, Playwright and Civil Rights Activist is a new historical biography page added to the
resourcesforhistoryteachers wiki

October 21, 2020

o Social Justice Songs for Kids: A Playlist
o For more, link to Topic 4, Standard 12 ENGAGE: Can Books and Music Express Political Protest?

October 19, 2020

¢ Beginning in November, the majority Latino city of Chelsea Massachusetts will begin offering monthly funds ($200 to $400) to
about 2000 low-income families

o The program is Chelsea Eats
o For more on thus concept, link to Topic 4, Standard 3 ENGAGE: Should the U.S. Adopt Universal Basic Income (UBI) or
Guaranteed Employment as National Policies

October 9, 2020

e 2020 LGBTQ Candidate Demographic Report from Out on the Trail (October 2020)

o 1006 LGBTQ candidates ran for office in 2020; 574 are on the November ballot
o California, Florida and Texas have the most LGBTQ candidates

October 2, 2020
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e Today's Vote in the Classroom from the Edward M. Kennedy Institute for the Senate simulates the legislative process using
actual legislation under consideration by Congress

o Explore the functions of Congress further at The Legislative Branch
September 29, 2020
e New WIKI PAGE: Integration of Professional Sports
o Topic 5.6: ENGAGE: Kneeling and Flag Protests
September 18, 2020
e Democrats are Slightly Favored to Win the Senate, FiveThirtyEight
o Explore further at Branches of Government and Separation of Powers
September 16, 2020
e Young Voter's Guide to Social Media and the News, Common Sense Media
o Explore social media and the news further at Topic 7, Standard 5 INVESTIGATE: Defining and Combating Fake News
September 8, 2020

e Topic 4, Standard 11 UNCOVER: Claudette Colvin, the Browder v. Gayle case and the Struggle to Desegregate Public
Transportation

o Features a learning plan about well-known and lesser-known African Americans who refused to give up their seats in
streetcars, railroad cars and buses in protest to discrimination

September 3, 2020

e Sequoyah, the U.S. State That Almost Existed has now been added to a topic on Native American Tribal Governments
o Has the text of the Constitution of the State of Sequoyah and its Bill of Rights

September 2, 2020

o Facebook and Twitter claim that Russian Intelligence Services are targeting the 2020 Presidential Election
o Visit Russian Hackers, Facebook, the Mueller Report, and the 2016 and 2020 Presidential Elections

August 28, 2020

e Is the Election Map Changing? from FiveThirtyEight looked how 16 battleground or swing states voted in the last 5
Presidential elections.

o For more, visit Topic 3.4 INVESTIGATE: Presidential Elections and the Electoral College
August 25, 2020

o Brief summary of Jeffrey Toobin's new book, True Crimes and Misdemeanors: The Investigation of Donald Trump added to
material on Russian interference in the 2016 Presidential Election and the subsequent Mueller Report.

August 24, 2020

e Read Voting by Mail?, an excerpt from the book Democracy in America? What Has Gone Wrong and What Can We Do About It
by political scientists Benjamin I. Page and Martin Gilens.

o Added to ENGAGE: How Would You Get More People, Especially Young People, to Vote?
August 19, 2020
e Inspiring Children's Books about Labor Rights

o Added to Topic 4, Standard 13: Public and Private Interest Groups: PACs and Labor Unions
August 15, 2020

¢ Voting from Ancient Athens to Modern America, a teacher-designed learning plan, added to Topic 4, Standard 5 on Citizen
Participation in the Electoral Process.

August 14, 2020
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¢ Requirements to become President or Vice-President are stated in Can a Women Be Elected President or Vice-President of the
United States?

o For more, read Kamala Harris is Eligible to Serve as President from Debunking False Stories, FactCheck.org
August 9, 2020

o The authors of this article wonder whether coding is the new Latin.

o In Topic 1, Standard 2 ENGAGE we ask "What Latin words and phrases should every student know?"
August 8, 2020

¢ A new section on the Post Office as an executive branch agency and source of political disputes has been added to UNCOVER:
The FBI and the Post Office in American Politics.

o A teacher-designed learning activity asks students to analyze and rank proposals for saving the Post Office.
August 1, 2020
e FElection 2020 Learning Pathway added
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4. Learning Pathway: Black Lives Matter

Building Democracy For All is designed so that teachers and students can follow different learning pathways as they explore the
material in the book. Rather than proceeding sequentially through the standards, the learning pathways invite a thematic approach.
Other learning pathways include: Student Rights, Influential Women, Election 2020, Media Literacy, and Current Events.

Black Lives Matter Choice Board

(click here to make your own copy of the choice board)

Black History Month Choice Board

(click here to make your own copy of the choice board)

Black Lives Matter Topics by Chapter

Topic 1: The Philosophical Foundations of the United States Political System

e Spartacus and Slavery in the Roman World, Toussaint L'Ouverture, and Black American Slave Revolts
Topic 2: The Development of United States Government

o Thomas Jefferson's Draft Constitution & Thurgood Marshall's Bicentennial Speech
e Did the Three-Fifths Compromise Make the Constitution a Pro-Slavey Document?
e W.E.B. Du Bois, the Niagara Movement, and the History of the NAACP

Frederick Douglass (upper left), Sojourner Truth (upper right), George Washington Carver (lower left) and Martin Luther King, Jr.
(lower right)
"Historical African-American Figures" | Public Domain

Topic 3: Institutions of United States Government

¢ Shirley Chisholm, African American Politician and Presidential Candidate
e The Black Panther Party

Topic 4: The Rights and Responsibilities of Citizens
o The 14th Amendment
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¢ Secret Ballots, Poll Taxes, Literacy Tests, and Voter Restriction Laws

¢ Benjamin Banneker and George Washington Carver

¢ Ruby Bridges and Youth Activism

e Multiple Movements for Civil Rights

¢ Joseph Cinque, John Quincy Adams, and the Amistad Case

e Claudette Colvin, the Browder v. Gayle case and the Struggle to Desegregate Public Transportation

e Martin Luther King, Jr. and Civil Disobedience

e A. Philip Randolph and the Brotherhood of Sleeping Car Porters
Y PO e

"African-American Monument, Savannah, GA, US" by Judson McCranie
Topic 5: The Constitution, Amendments, and Supreme Court Decisions
e The Missouri Compromise, the Dred Scott Case, and the 54th Volunteer Regiment During the Civil War
e Harriet Tubman and the Underground Railroad

¢ The 1964 Civil Rights Law and Voting Rights Act of 1965
¢ Khneeling and Flag Protests

o WIKI PAGE: Integration of Professional Sports
Topic 6: The Structure of Massachusetts State and Local Government

o Elizabeth Freeman (Mum Bett) and The Abolition of Slavery in Massachusetts
e Should the U.S. Government Pay Slavery Reparations for Black Americans?

https://socialsci.libretexts.org/@go/page/124367
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"Civil rights demonstration in front of a segregated theater Tallahassee, Florida" by Florida Memory
Topic 7: Freedom of the Press and News/Media Literacy

e Two Pioneering Women Cartoonists: Jackie Ormes and Dale Messick

Additional Resources
¢ Black History Month Google Drive Library of Resources
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5. Learning Pathway: Influential Women

Building Democracy For All is designed so that teachers and students can follow different learning pathways as they explore the
material in the book. Rather than proceeding sequentially through the standards, the learning pathways invite a thematic approach.
Other learning pathways include: Black Lives Matter, Student Rights, Election 2020, Media Literacy, and Current Events.

Women's History Month Choice Board

(click here to make your own copy of the choice board to remix/use)

Influential Women in U.S. History Choice Board (Interactive Slides)

(click here to make your own copy of the choice board)

Building Democracy for All Chapters
Topic 1: The Philosophical Foundations of the United States Political System

¢ Standard 3: UNCOVER: Mary Wollstonecraft, Olympe de Gouges, and the Rights of Women
¢ Standard 3: ENGAGE: Who Were History's Important Women Change-Makers in Math, Science, and Politics?
e Standard 4: UNCOVER: Anne Hutchinson and Women's Roles in Colonial America

Topic 2: The Development of United States Government

e Standard 1: INVESTIGATE: The Seneca Falls Convention and the Declaration of Sentiments
¢ Standard 1: UNCOVER: Eleanor Roosevelt and the Universal Declaration of Human Rights
¢ Standard 4: UNCOVER: Abigail Adams, Mercy Otis Warren and the Political Roles for Women

R R e e e e Rk e
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"Stamp-US-1970-Woman-Suffrage" by Ward Brackett | Public domain

Topic 3: Institutions of United States Government

¢ Standard 1: UNCOVER: Shirley Chisholm, African American Presidential Candidate
o Standard 3: ENGAGE: Can a Woman Be Elected President or Vice-President of the United States?
e Standard 3: UNCOVER: Electing LGBTQIA Legislators

Topic 4: The Rights and Responsibilities of Citizens

¢ Standard 3: UNCOVER: Women's Political Participation Around the World

e Standard 7: INVESTIGATE: Frances Perkins and Margaret Sanger

e Standard 10: INVESTIGATE: The Women's Rights Movement

e Standard 10: UNCOVER: Queen Liliuokalani and the American Annexation of Hawaii

https://socialsci.libretexts.org/@go/page/124368
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e Standard 11: INVESTIGATE: Cesar Chavez, Dolores Huerta, and the Delano Grape Strike and Boycott
e Standard 11: UNCOVER: Claudette Colvin and Browder v. Gayle
e Standard 12: UNCOVER: Mother Jones and the March of the Mill Children

Topic 5: The Constitution, the Amendments, and Supreme Court decisions

e Standard 2: UNCOVER: Alice Paul and the Equal Rights Movement

e Standard 3: UNCOVER: Harriet Tubman and the Underground Railroad

e Standard 4: INVESTIGATE: Gender - Title IX of the Education Amendments of 1972

o Standard 4: UNCOVER: Helen Keller, Author and Political Activist

e Standard 4: ENGAGE: When Can Girls and Boys Compete Together in Athletic Events?

e Standard 6: INVESTIGATE: Due Process and Equal Protection: Mendez v. Westminster (1947)

BRING LS. TOGETHER

£
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UNBOUGHT AND UNBOSSE
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"Bring U.S. Together. Vote Chisholm 1972" | Public domain
Topic 6: The Structure of Massachusetts State and Local Government

e Standard 4: UNCOVER: Marriage Equality Court Cases
e Standard 6: UNCOVER: Gender-Inclusive Language in State Constitutions and Laws
e Standard 8: ENGAGE: How Can Society Eliminate Gender Gaps in Wages and Jobs?

Topic 7: Freedom of the Press and News/Media Literacy

e Standard 2: UNCOVER: Nellie Bly, Ida Tarbell, and Rachel Carson
o Standard 3: UNCOVER: Pioneering Women Cartoonists: Jackie Ormes and Dale Messick
e Standard 3: ENGAGE: Women War Correspondents

Bonus Resource:
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e Women and the American Story from the New York Historical Society Library and Museum is a wide-ranging resource for
understanding the history of women in the United States.
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6. Learning Pathway: Student Rights

Building Democracy For All is designed so that teachers and students can follow different learning pathways as they explore the
material in the book. Rather than proceeding sequentially through the standards, the learning pathways invite a thematic approach.
Other learning pathways include Black Lives Matter, Influential Women, Election 2020, Media Literacy, and Current Events.

Student Legal Rights in School Choice Board

(click here to make your own copy of the choice board)

Building Democracy for All Chapters
Topic 1: The Philosophical Foundations of the United States Political System

o Standard 1: ENGAGE: Democratic Classrooms
e Standard 2: ENGAGE: What Latin Words and Phrases Should Every Student Know?
e Standard 4: ENGAGE: Should 16- and 17-Year-Olds Be Allowed to Vote?

Topic 3: Institutions of United States Government

e Standard 3: ENGAGE: Supreme Court Cases Every Student Should Know
e Standard 5: ENGAGE: Joining a Political Party

"Amador Valley Human Rights Club" by Melissa Ott
Topic 4: The Rights and Responsibilities of Citizens

¢ Standard 4: ENGAGE: Student Rights at School

o Standard 5: ENGAGE: How to Get More Young People to Vote
¢ Standard 8: UNCOVER: Youth Activism for Change

e Standard 8: ENGAGE: Joining a Consumer Boycott or Buycott
e Standard 10: ENGAGE: Transgender Student Rights

Minnesota High School Students Walked Out of School to Demand Changes to Gun Laws, March 7, 2018 by A1Cafel

Topic 5: The Constitution, Amendments, and Supreme Court Decisions

e Standard 4: ENGAGE: Girls and Boys Competing Together in Athletic Events

https://socialsci.libretexts.org/@go/page/124369
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e Standard 6: ENGAGE: Is Kneeling an Effective Form of Protest?
Topic 6: The Structure of Massachusetts State and Local Government
e Standard 4: ENGAGE: When Should You Go to Small Claims Court

Topic 7: Freedom of the Press and News/Media Literacy

o Standard 1: ENGAGE: Speech Rights of Student Journalists
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7. Learning Pathway: Election 2020

Building Democracy For All is designed so that teachers and students can follow different Learning Pathways as they explore the
material in the book. Rather than proceeding sequentially through a list of civics and government curriculum standards, Learning
Pathways invite a thematic approach. In addition Election 2020, other learning pathways include: Student Rights, Influential
Women, Black Lives Matter, Media Literacy, and Current Events.

The 2020 Presidential election is being called the most consequential election in modern times. The coronavirus pandemic, partisan
divides between people and political parties, Black Lives Matter protests, an economic recession that may lead to a second Great
Depression, and looming environmental disasters are contributing to uncertainty about the future of American democracy. Our
Election 2020 Learning Pathway provides teachers and students with resources for studying the election as well as the institutions
of government that must function for that election to happen.

Additionally, we designed an Election 2020 choice board featuring higher-order thinking activities and exploration of the learning
pathway chapters (click here to make your own copy of the choice board).

X Latest Additions to this Learning Pathway

November 12, 2020
e Design a Woman in Politics Image

o Can a Woman Be Elected President? in eBook Topic 3.3
October 29, 2020

e Do Celebrity Endorsements Matter in Voting?

o Check out Contextualizing Celebrities, a new Media Learning Activity in eBook Topic 4.7
October 15, 2020
o Alan J. Lichtman Final Prediction for the 2020 Election
October 9, 2020

e 2020 LGBTQ Candidate Demographic Report from Out on the Trail (October 2020)

o 1006 LGBTQ candidates ran for office in 2020; 574 are on the November ballot
o California, Flordia and Texas have the most LGBTQ candidates
o For more, link to Electing LGBTQIA Legislators in this eBook

October 3, 2020

e How to Vote in the 2020 Election: A State-by-State Voting Guide from FiveThiryEight with Voting by Mail rules for each
state

October 2, 2020

o Alexander Keyssar's 2020 book, Why Do We Still Have the Electoral College? and proposals from Election Reform are
discussed in Presidential Elections and the Electoral College.

September 1, 2020

o Facebook and Twitter claim that Russian intelligence services are targeting the 2020 Presidential election
o Visit Russian Hackers, Facebook, the Mueller Report, and the 2016 and 2020 Presidential Elections

August 28, 2020

e NBA, Players Association Agree to Turn Arenas into Polling Places
o Read Joint NBA and NBPA Statement

August 17, 2020

o Dodger Stadium Will Be First MLB Ballpark as a Voting Center

https://socialsci.libretexts.org/@go/page/124370
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o This arrangement was negotiated with the Los Angeles Dodgers and the state of California by More Than a Vote, a
nonprofit founded by LeBron James. MLB, NBA, and NFL stadiums are potentially great voting hubs since they are
often located in cities, have parking or public transportation, and offer lots of space for social distancing.

o Connect to eBook

August 15, 2020

o Voting from Ancient Athens to Modern America, a teacher-designed learning plan by Erich Leaper added to eBook

August 14, 2020

. : A State-by-State Guide from FiveThirtyEight blog.
Includes states in which:

o

= Everyone can vote by mail and ballots are automatically mailed to every voter to states;
= Everyone can vote by mail and mail-in ballot applications are automatically mailed to voters;
= Everyone can vote by mail but nothing is automatically mailed to voters;
= Voting by mail requires a valid excuse (and the pandemic does not count).
. from FiveThirtyEight (August 12, 2020)
FiveThirtyEight ran 40,000 election simulations. Biden won about 71% of the contests.
from FiveThirtyEight
In mid-October, Biden is winning 87% of the simulated contests.

o

o

Video: . Uploaded by The New York Times.

Building Democracy for All Chapters

Understanding United States Elections
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Presidential Elections in the United States of America

US presidential elections 1952-2004 by Roke~commonswiki
Voting Rights and Voter Suppression

o Who Votes and Who Does Not Vote in the United States
e Secret Ballots, Poll Taxes, Literacy Tests and Voter Restriction Laws
e How to Get More People to Vote, Especially Young People to Vote

o Includes discussion of voting reform proposals including universal mail-in voting
Election-Related Issues
e Should 16- or 17 Year-Olds Be Allowed to Vote?
e Should Voters Join a Political Party?

¢ Should Facebook and Other Technology Companies Regulate Political Content on Their Social Media Platforms?
e Should More States Adopt Part-Time Citizen Legislatures?

Election Day 1972, Birmingham, Alabama | Public domain

History of U.S. Elections

¢ The Seneca Falls Convention and the Declaration of Sentiments

o Alice Paul and the Equal Rights Movement

o Radical Political Parties in United States Politics: Populists, Socialists, and Black Panthers
e 2000 and Other Disputed Elections in United States History

e Electing LGBTQIA Legislators
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8. Learning Pathway: Current Events

Building Democracy For All is designed so that teachers and students can follow different learning pathways as they explore the
material in the book. Rather than proceeding sequentially through the standards, the learning pathways invite a thematic approach.
Other learning pathways include Student Rights, Influential Women, Black Lives Matter, Media Literacy, and Election 2020.

X | atest Addition to the Book

The coronavirus pandemic has caused massive unemployment throughout the country. New material has been added to Topic
4.3 (ENGAGE) to frame the debate about whether the United States should adopt Universal Basic Income or Guaranteed

Employment as national policies.

Current Events Choice Board

(click here to make your own copy of the choice board)

Building Democracy for All Chapters

Topic 1: The Philosophical Foundations of the United States Political System
e ENGAGE: Should 16- or 17 Year-Olds Be Allowed to Vote?

Topic 2: The Development of United States Government

¢ ENGAGE: Who Should Have Primary Responsibility for Environmental Policies?

Forestry by Free-Photos from Pixabay
Topic 3: Institutions of United States Government

e UNCOVER: Electing LGBTQIA Legislators
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e ENGAGE: Should Puerto Rico or the District of Columbia Become the 51st State?
e ENGAGE: Can a Woman Be Elected President of the United States?
¢ ENGAGE: Should the United States Adopt Instant Runoff/Ranked Choice Voting?

Topic 4: The Rights and Responsibilities of Citizens

e UNCOVER: Poll Taxes, Literacy Tests, and Voter Restriction Laws

¢ ENGAGE: When Should Someone Be Granted Asylum in the United States?
¢ ENGAGE: Should the U.S. Adopt Universal Basic Income (UBI) or Guaranteed Employment as National Policies?
¢ ENGAGE: How Would You Get More People, Especially Young People, to Vote?

v .16' ! 5\ [ 5 1

Vote by Mail by League of Women Voters of California LWVC
Topic 5: The Constitution, Amendments, and Supreme Court Decisions

e ENGAGE: What New Amendments to the Constitution Are Needed Today?
¢ ENGAGE: When Can Girls and Boys Compete Together in Athletic Events?
e ENGAGE: What Steps Should Communities and Governments Take to Reduce Gun Violence?

Topic 6: The Structure of Massachusetts State and Local Government

¢ UNCOVER: Gender-Inclusive and Anti-Racist Language and Images in State Constitutions, Laws, and Materials
e ENGAGE: Should the Government Pay Slavery Reparations for Black Americans?

e ENGAGE: How Can Teachers and Students Develop LGBTQIA-Inclusive Curriculum in Schools?

¢ ENGAGE: What Single-Use Plastic Items Should Local Governments Ban to Help Save the Environment?

¢ ENGAGE: How Can Society Eliminate Gender Gaps in Wages and Jobs?

o ENGAGE: Should States Expand Lotteries to Raise Money for Communities?

e ENGAGE: Should Communities Declare Themselves Safe or Sanctuary Cities?
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Person Reading Tablet by coyot from Pixabay

Topic 7: Freedom of the Press and News/Media Literacy

¢ ENGAGE: Is Internet Access a Human Right?
¢ ENGAGE: Should Facebook and Other Technology Companies Regulate Political Content on Their Social Media Platforms?
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9. Learning Pathway: Media Literacy

4 Media Literacy Connections by eBook Topics

Topic 1: The Philosophical Foundations of the United States

e Standard 1: Media Literacy Connections: Democracy in Social Media Policies and Community Standards

e Standard 2: Media Literacy Connections: The Internet as a Public Utility

e Standard 3: Media Literacy Connections: 21st Century Women STEM Innovators

e Standard 4: Media Literacy Connections: Media Coverage of the Royals

¢ Standard 5: Media Literacy Connections: Representations of Native Americans in Film, Local History Publications and
School Mascots

Topic 2: The Development of the United States Government

e Standard 1: Media Literacy Connections: Declarations of Independence on Social Media

o Standard 2: Media Literacy Connections: Marketing and Regulating Self-Driving Cars

o Standard 3: Media Literacy Connections: Representations of and Racism Toward Black Americans in the Media
o Standard 4: Media Literacy Connections: Political Debates Through Songs from the Musical Hamilton

e Standard 5: Media Literacy Connections: The Bill of Rights on Twitter

Topic 3: Institutions of United States Government

o Standard 1: Media Literacy Connections: Hollywood Movies About the Branches of Government
o Standard 2: Media Literacy Connections: Writing an Impeachment Press Release

e Standard 3: Media Literacy Connections: Members of Congress Use Social Media

e Standard 4: Media Literacy Connections: Political Impacts of Public Opinion Polls

e Standard 5: Media Literacy Connections: Website Design for New Political Parties

Topic 4: The Rights and Responsibilities of Citizens

e Standard 1: Media Literacy Connections: Immigration in the News

e Standard 2: Media Literacy Connections: Portrayals of immigrants in TV and Films

e Standard 3.1: Media Literacy Connections: COVID-19 Information Evaluation

o Standard 3.2: Media Literacy Connections: Women Political Leaders in the Media

o Standard 4: Media Literacy Connections: Online Messaging by Advocacy Organizations
o Standard 5: Media Literacy Connections: Digital Games for Civic Engagement

e Standard 6.1: Media Literacy Connections: Social Media and Elections

e Standard 6.2: Media Literacy Connections: Media Spin the Coverage of Political Debates
e Standard 7: Media Literacy Connections: Celebrities' Influence on Politics

¢ Standard 8: Media Literacy Connections: Political Activism through Social Media

¢ Standard 9.1: Media Literacy Connections: Media Recruitment of Public Sector Workers
o Standard 9.2: Media Literacy Connections: Images of Teachers and Teaching

o Standard 10: Media Literacy Connections: Representing Trans Identities

o Standard 11: Media Literacy Connections: Media Framing of the Events of January 6, 2021
e Standard 12: Media Literacy Connections: Music as Protest Art

e Standard 13: Media Literacy Connections: PACs, SuperPACs and Unions in the Media

Topic 5: The Constitution, Amendments, and Supreme Court Decisions

e Standard 2.1: Media Literacy Connections: Prohibition in the Media

o Standard 2.2: Media Literacy Connections: The Equal Rights Amendment on Social Media

e Standard 3.1: Media Literacy Connections: Civil War New Stories and Recruitment Advertisements
e Standard 3.2: Media Literacy Connections: Representations of Gender and Race on Currency

e Standard 4: Media Literacy Connections: The Equality Act on Twitter

¢ Standard 5: Media Literacy Connections: Reading Dissents Aloud

o Standard 6: Media Literacy Connections: Television Cameras in Courtrooms
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Topic 6: The Structure of Massachusetts State and Local Governments

e Standard 1: Media Literacy Connections: Native American Mascots and Logos

o Standard 2: Media Literacy Connections: A Constitution for the Internet

o Standard 3: Media Literacy Connections: Military Recruitment and the Media

e Standard 4: Media Literacy Connections: Your Privacy on Social Media

e Standard 5: Media Literacy Connections: Pandemic Policy Information in the Media

¢ Standard 6: Media Literacy Connections: Gendered Language in Media Coverage of Women in Politics
e Standard 7.1: Media Literacy Connections: Trusted Messengers, the Media, and the Pandemic

o Standard 7.2: Media Literacy Connections: Environmental Campaigns Using Social Media

o Standard 8: Media Literacy Connections: Online Campaigning for Political Office

o Standard 9: Media Literacy Connections: Advertising the Lottery Online and in Print

e Standard 10: Media Literacy Connections: Local Governments, Social Media and Digital Democracy

Topic 7: Freedom of the Press and News/Media Literacy

e Standard 1: Media Literacy Connections: Press Freedom in the United States and the World

e Standard 2.1: Media Literacy Connections: Objectivity and the News from All Sides

e Standard 2.2: Media Literacy Connections: Investigative Journalism and Social Change

e Standard 3.1: Media Literacy Connections: News Photographs and Newspaper Design

¢ Standard 3.2: Media Literacy Connections: How Reporters Report Events

e Standard 4.1: Media Literacy Connections: Recommendation Algorithms on Social Media Platforms
o Standard 4.2: Media Literacy Connections: Fake News Investigation and Evaluation

o Standard 5: Media Literacy Connections: Critical Visual Analysis of Online and Print Media

e Standard 6: Media Literacy Connections: Memes and TikToks as Political Cartoons

What is media literacy?

"Media literacy" is defined in a variety of ways. Most commonly it is used as an umbrella term that encompasses analysis of mass-
media and pop-culture, digital or technology analysis, and civic engagement and social justice action.

Sometimes the terms "media literacy" and "media education" are used interchangeably. Leading global scholar in children's media
cultures David Buckingham sees them as two separate actions, related to each other. He defines media literacy as "the knowledge,
skills and competencies that are required in order to use and interpret media" (2003, p.36), media education as "the process of
teaching and learning about the media" and media literacy as "the outcome — the knowledge and skills learners acquire" (2003,

p.4).
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Interpretation, or evaluation, is a key component of any media literacy work. Sonia Livingstone, of the London School of
Economics, notes that "Evaluation crucial to literacy: imagine the world wide web user who cannot distinguish dated, biased, or
exploitative sources, unable to select intelligently when overwhelmed by an abundance of information and services" (2004, p. 5). In
media literacy work, interpretation or evaluation is the process by which students and teachers dig through their already-existing
knowledge in order to share information with each other and build new knowledge.

In the United States, media literacy is defined as "hands-on and experiential, democratic (the teacher is researcher and facilitator)
and process-driven. Stressing as it does critical thinking, it is inquiry-based. Touching as it does on the welter of issues and
experiences of daily life, it is interdisciplinary and cross-curricular”" (Aufderheide, 1993, p. 2). The student of media literacy learns
how to access, analyze, and produce a variety of media texts (Aufderheide, 1993).

Some scholars add the qualifier "critical" to their use of media literacy. Critical media literacy encourages analysis of dominant
ideology and interrogation of the means of production; it is rooted in social justice (Kellner & Share, 2007) and explores the
"behind the scenes" of ownership, production, and distribution. Critical media literacy is an inquiry into power, especially the
power of the media industries and how they determine the stories and messages to which we are audience.

X There are (at least!) three ways to apply the term "critical"

Critical analysis: Approach a text from a distance and eliminate emotional response, while exploring why there is an
emotional response. Critical analysis is a clinical approach (asking questions). As part of the interpretation/evaluation process,
it involves self-reflection: What do I know/believe and how do I know it/why do I believe it?

Media literacy is critical: Six corporations control 90% of all mainstream media in America (Lutz, 2012; Phillips, 2018).
Eight-to-eighteen-year-olds fill 10 hours and 45 minutes worth of media use into a 7 hour, 38 minute time frame (Kaiser
Family Foundation 2010). 95% of U.S. teenagers self-report smartphone ownership/access (Anderson & Jiang 2018). Based on
quantity of time spend on media use alone, young people deserve to have formal study of the media in order to better
understand that on which they are spending so much time.

Critical media literacy: Engages in process of continuous critical inquiry, diving deeply into questions of ownership,
production, and distribution: What is known about the text? How is this known? What is the context for understanding the
text?

9. Learning Pathway.3 https://socialsci.libretexts.org/@go/page/124372
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Sometimes in media literacy work, the question is more important than the answer. The question is an invitation for students and
teachers to work together, to share knowledge, and to build collaboration. Because so much of media analysis is about
interpretation, there may not be one absolute answer. In many of the lessons, you will see discussion questions posed without
corresponding answers or information; please use this as an opportunity to generate shared knowledge with students and, if further
questions arise, to check for additional resources.

Concepts of Media Literacy

In 2003, and updated in 2007, David Buckingham codified the concepts of media literacy. The concepts are flexible and can be
adapted to multiple media. The following are the basic outlines of each concept:

Production: Media texts are consciously manufactured. Addressing production asks questions about how the media are constructed
and for what purpose. It is important to explore the "invisible" commercialization of digital media and global role of advertising,
promotion, and sponsorship.

Language: Visual and spoken languages communicate meaning; familiar codes and conventions make meaning clear. Digital
literacy looks at digital rhetoric, especially website design and links.

Representation: Events are made into stories which invite audiences to see the world in one way and not in others. This concept
explores authority, reliability, and bias, and looks at whose stories are told and whose are ignored.

Audience: Who is engaging with what texts, and how are people targeted? This concept looks at how users access sites, how they
are guided through sites, and the role of data gathering from users (2003, pp.53-67; 2007, pp.155-156).

Apply the Concepts/Engaging Media Literacy: News and Information Evaluation
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X Additional Resources

Popular press coverage on social media & fighting fake news:

o Fighting Fake News

e Teaching kids news literacy could be a matter of life and death
e How Does "Fake" News Become News?

e Facebook 'danger to public health' warns report

e Critical Media Project

Scholarly works that introduce and apply media literacy:

o Buckingham, D. (2003). Media education: Literacy, learning and contemporary culture. London, England: Polity Press.

e Buckingham, D. (2007). Beyond technology: Children’s learning in the age of digital culture. London, England: Polity
Press.

e Buckingham, D. (2019). The media education manifesto. London, England: Polity Press.

Scholarly work with news analysis component:

o Higdon, N. (2020). The anatomy of fake news: A critical news literacy education. Oakland, CA: University of California
Press.

Young adult work on how to make sense of fake news:
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l e Otis, C.L. (2020). True or false: A C.LA. analyst’s guide to spotting fake news. New York, NY: Feiwel and Friends.

Media Literacy Project Team

Allison Butler, Senior Lecturer & Director of Undergraduate Advising, Director of Media Literacy Certificate Program, University
of Massachusetts Amherst

Ifat Gazia, Graduate Student, University of Massachusetts Amherst

J.D. Swerzenski, Graduate Student, University of Massachusetts Amherst

Yuxi (Cecilia) Zhou, Graduate Student, University of Massachusetts Amherst
Natalie Passov, Undergraduate Student, University of Massachusetts Amherst
Eleanor Sprick, Undergraduate Student, University of Massachusetts Amherst
Benjamin Mendillo, Undergraduate Student, University of Massachusetts Amherst

Kyle Balis, Undergraduate Student, University of Massachusetts Amherst

Kendra Sleeper, Undergraduate Student, University of Massachusetts Amherst
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Teacher-Designed Learning Plans

Government in Ancient Athens

e Topic 1/Standard 1.1 - INVESTIGATE: Athenian Democracy and Digital Government after the 2020 Pandemic
The Ancient and Modern Olympics

¢ Topic 1/Standard 1.1 - UNCOVER: The Legend of Pheidippides, the Heraean Games, and First American Runners in the
Boston Marathon

State Voting Patterns: Using History to Predict the Future

o Topic 3/Standard 3.4 - INVESTIGATE: Presidential Elections and the Electoral College
Voting from Ancient Athens to Modern America

o Topic 4/Standard 5: Citizen Participation in the Political Process

Power and the Pandemic

e Topic 6/Standard 6.1 - INVESTIGATE: The Powers of State and National Government and the Tensions Between Them
Is It Real or Fake News?

e Topic 7/Standard 7.5 - INVESTIGATE: Defining and Combating Fake News

https://socialsci.libretexts.org/@go/page/124373
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1: The Philosophical Foundations of the United States Political System
Snapshot of Topic 1

Explore the topic's sub-chapters to learn more about the philosophical foundations of the United States political system.

Supporting Question
o What were the roots of the ideas that influenced the development of the United States political system?

Democracy comes from the Greek words "demos" and "kratos," meaning "rule by the people" (Defining Democracy, Museum of
Australian Democracy). Although the term does not appear in either the Declaration of Independence or the United States
Constitution, democracy is the foundation for government in this country. Americans believe in government of the people, by the
people, for the people.

Democracy, as a framework of government, has evolved over the centuries and now includes concepts that are the foundations of
civic and political life in our country: freedom, justice, liberty, individual rights and responsibilities, shared power, and a system of
checks and balances among the legislative, executive, and judicial branches of the government.

But, as researchers with the Varieties of Democracy project have noted, there is "no single agreed-upon list of what are (or aren't)
issues of democracy" (FiveThirtyEight, September 1, 2021). Some think about issues of electoral democracy such as the
importance of free elections and a free press while others focus on social and economic democracy and issues around women's
rights, civil liberties, economic justice, voting access, and overcoming the historical legacies of slavery and discrimination against
people of color. Here you can find five types of democracy (electoral, liberal, participatory, deliberative, and egalitarian) and the
issues associated with them.

Democracies Around the World

More than half the countries in the world consider themselves democracies, although not all are fully democratic (Desilver, 2019).
In the modern world, contends one researcher, an "authentic democracy" includes the following structures, without which a
democratic system cannot exist:

o "free, fair, contested, and regularly scheduled elections";

o '"practically all adults have the right to vote and to participate in the electoral process";

e "minority parties are able to criticize and otherwise oppose the ruling party or parties";

e a constitution "guarantees the rule of law," established limited government, and protects individuals' rights of speech, press,
petition, assembly and association. (Patrick, 2006, p.7)

Dartmouth College political scientist Brendan Nyhan (2020) has noted that democracy is not a binary concept; countries are not
exclusively democratic or not democratic. Instead, democratic norms are always advancing in some places and eroding in others in
response to current events. The organization Freedom House reported that even before the events of the 2020 presidential election
and 2021 Insurrection at the Capitol, the United States was experiencing a decline in the index of democracy in the world,
occupying a position between Italy and Argentina, well below the most democratic countries: Austria, Chile, Ireland, New Zealand,
Portugal, Spain and Uruguay.

In the second decade of the 215 century, democracy and democratic institutions continue to be under assault around the world. The
Autocratization Turns Viral: Democracy Report 2021 from the V-Dem Institute at the University of Gottenberg, Sweden notes that
although the world is more democratic than it was in the 1970s or 1980s, democracy is on the decline worldwide and the level of
democracy experienced by common citizens is at its lowest level since 1990. In many countries (Hungry, India, Cambodia,
Pakistan, Philippines, Turkey and more), liberal democracy is being replaced by electoral autocracy where political systems have
an illusion of multi-party democracy, but free and fair elections do not happen. Instead, strongmen who do not value democratic
norms have risen to power.

The Nations in Transition 2020 report from Freedom House reviewed what it calls a "decade of democratic deficits," in which
countries experiencing declines in democracy have exceeded countries with gains every year since 2010. In Central Europe, the
report notes, there is a growth of "hybrid regimes" in Poland and Hungry where authoritarian leaders have created quasi-
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autocracies by undermining the independent judiciary, attacking the free press, curtailing civil liberties, and spreading
disinformation and propaganda to inflame people's attitudes toward outsiders such as immigrants and asylum-seekers. Despite
these developments, the Freedom House report notes, citizen protests against corruption and for environmental protections,
particularly in Ukraine and Armenia, represent a significant counterweight to anti-democracy in the region. Democracy - Our
World in Data and Democracy 2019,The Economist magazine’s annual index offer additional perspectives on the place of
democracy in the world today.

Topic 1 of the eBook

Topic 1 explores the philosophical and historical origins of the United States system of democratic government, beginning with
Ancient Athens and the Roman Republic and including how Enlightenment thinkers, North American colonial governments, and
First People tribes influenced the writing of the Declaration of Independence, the Constitution, and the structure of U.S.
government.

The governments and politics of Greece and Rome profoundly influenced America's founding generation. Comparing the
educational backgrounds of George Washington, John Adams, Thomas Jefferson, and James Madison, historian Thomas E. Ricks
(2020) found Greco-Roman learning was "part of the culture; a way of looking at the world and set of values."

Ricks notes further influences from Greece and Rome. The United States "Senate" meets at the "Capitol." Our political parties are
"Republicans" or "Democrats." The Supreme Court's architecture recalls a Roman temple. Latin phrases are familiar parts of the
legal and political vocabularies. The Roman word "virtue" (which in the 18™ century meant putting the common good above self
interest) appears some 6000 times in the writing of members of the Revolutionary generation. At the same time, the Founders, as
with their ancient world predecessors, accepted human slavery and built that acceptance into the structures of American
government as well as the fabric of American life.

Foundations of the U.S. Political System: Media Literacy Activities Choice Board
(make your own copy of this choice board to remix/share/use)

1.1: The Government of Ancient Athens

1.2: The Government of the Roman Republic

1.3: Enlightenment Thinkers and Democratic Government
1.4: British Influences on American Government

1.5: Native American Influences on U.S. Government

This page titled 1: The Philosophical Foundations of the United States Political System is shared under a CC BY-NC-SA 4.0 license and was
authored, remixed, and/or curated by Robert W. Maloy & Torrey Trust (EdTech Books) via source content that was edited to the style and

standards of the LibreTexts platform; a detailed edit history is available upon request.
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1.1: The Government of Ancient Athens

Standard 1.1: The Government of Ancient Athens

Explain why the Founders of the United States considered the government of ancient Athens to be the beginning of democracy and
explain how the democratic concepts developed in ancient Greece influenced modern democracy. (Massachusetts Curriculum
Framework for History and Social Studies) [8.T1.1]

Explain the democratic political concepts developed in ancient Greece: a) the "polis" or city state; b) civic participation and voting

rights, c) legislative bodies, d) constitution writing, d) rule of law. (Massachusetts Curriculum Framework for History and Social
Studies) [7.T4.3]

FOCUS QUESTION: What parallels can we draw between ancient Athens and the United States
government today?
As a political system, democracy is said to have begun in the Greek city-state of Athens in 510 BCE under the leadership of

Cleisthenes, an Athenian lawyer and reformer. Some researchers contend democracy emerged much earlier in the republics of
ancient India, where groups of people made decisions through discussion and debate (Muhlberger, 2011; Sharma, 2005).

J

Figure 1.1.1: Cleisthenes, the father of Greek democracy | "Cleisthenes Bust" by Ohio StateHouse

Only free adult men who were citizens — about 10% of the population — could vote in Athens' limited democracy. Women, children,
slaves, and foreigners were excluded from participating in making political decisions. Women had no political rights or political
power. Aristotle, in "On a Good Wife," written in 330 BCE, declared that a good wife aims to "obey her husband; giving no heed to
public affairs, nor having any part in arranging the marriages of her children."

https://socialsci.libretexts.org/@go/page/125630
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Figure 1.1.2: "Hydria illustrating three women (ca. 430 BCE.)" by Dorieo. A hydria is a three-handled water vessel.

Ancient Athens also depended on many markedly undemocratic practices. Slavery was essential to the operation of society; slaves
did much of the work of daily life as cooks, maids, miners, porters, and craft production workers. The practice of ostracism
allowed citizens to vote a man into exile for ten years without appeal. Women had "virtually no political rights of any kind and
were controlled by men at nearly every stage of their lives" (Daily Life: Women's Life, Penn Museum, 2002, para. 1).

There were significant differences in women's roles in Athens and Sparta. Athenian women could not own property nor did
they have access to money, while women in Sparta could own property, inherit wealth, could get an education, and were
encouraged to engage in physical activities. Explore the resourcesforhistoryteachers wiki page Women and Slaves in Ancient
Athens for a fuller comparison of women's roles in Athens and Sparta.

How did the political practices of ancient Athens impact how democracy became established in the United States? The modules in
this topic consider that question in terms of 1) the emergence of modern-day digital government and the realities created by the
COVID-19 pandemic, 2) the impact of the Olympic marathon on Native American runners, and 3) the efforts of students and
teachers to make school classrooms more democratic places and spaces.

€D Modules for this Standard Include:

1. INVESTIGATE: Athenian Democracy and 21st Century Digital Government - Before and After the Pandemic
o MEDIA LITERACY CONNECTIONS: Democracy in Social Media Platforms and Community Standards

2. UNCOVER: The Legend of Pheidippides, the Heraean Games and First American Runners in the Boston Marathon and the
Olympics
3. ENGAGE: How Can School Classrooms Become More Democratic Spaces?

1.1.1 INVESTIGATE: Athenian Democracy and 21st Century Digital Government - Before and After
the Pandemic
The word "pelitics" is derived from the Greek word "polis," meaning "city." To the ancient Greeks the "city" was a geographic

location, and also a political entity. To live in the city meant to be actively involved in making political decisions for the city. In
ancient Athens, it was only male citizens who could vote that were allowed to engage in politics. Today, politics more broadly

refers to the activities (including cooperation and conflict) among people that create and maintain a government.

https://socialsci.libretexts.org/@go/page/125630
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Pnyx Hill, Athens where the Athenian Assembly met to enact legislation

Figure 1.1.3: Pnyx Hill, Athens | "Pnyx-berg2" by unknown author

1.1.1.1 A Foundation for Democracy

Athens' "first democracy," limited though it was, operated on two principles new in world history, namely that "we all know
enough to decide how to govern our public life together, and that no one knows enough to take decisions away from us" (Woodruff,
2005, p. 24). That system had seven features that over the centuries became the foundation for people's efforts to create
democratically self-governing communities, organizations, and nations:

1. Freedom from tyranny

2. The rule of law, applied equally to all citizens

3. Harmony (people adhering collectively to the rule of law while accepting differences among people)

4. Equality among people for purposes of governance

5. Citizen wisdom built on the human capacity to "perceive, reason, and judge"

6. Active debate for reasoning through uncertainties

7. General education designed to equip all citizens for social and political participation (quoted in Sleeter, 2008, p. 148)

The political practices of Athenian democracy are relevant to understanding how democracies function in the world today.
Although severely limited, there was civic participation, voting rights, and legislative bodies (the Assembly and the Council of
500). There was a constitution and an assumption of the rule of law presided over by magistrates and juries made up of citizens.
More information about Athenian democracy is available at the resourcesforhistoryteachers wikipage on the Government of
Ancient Athens.

1.1.1.2 Greek City-States, Their Governments and the End of Athenian Democracy

Democracy was not the only form of government among the city-states of ancient Greece. In Thebes, and other city-states as well,
a small group of land-owning aristrocrats (known as the "Oligoi" or the few) governed the community, a form of government called
"Oligarchia" (or rule of the few); this has become the modern term oligarchy, which means rule by a small group (Arnush, 2005).
There was also monarchy (rule by one individual who inherited the position by birth) and tyranny (rule by a leader who seized
power).

For a short period, Thebes was the leading power in the region, its position maintained in part by the Sacred Band, an elite fighting
force made up of pairs of male homosexual lovers who defeated armies from Athens and Sparta between 382 and 335 B.C.E.
before the Band was totally defeated by the forces of the Macedonian King Philip IT and his son Alexander the Great in 338 B.C.E.
Philip became ruler of Greece, effectively ending the era of Athenian democracy. You can learn more from the book The Sacred
Band: Three Hundred Theban Lovers Fighting to Save Greek Freedom by James Romm (2021).

In this context of rival city-states and shifting alliances, the emergence of a democratic self-government in Athens - however
limited - was a revolutionary development in world history, allowing those who could vote to actively participate in setting policies
for the community.

Visit Topic 3.1 ENGAGE in this book to read about current efforts to make Washington, D.C. (District of Columbia) the nation's
51st state and its first city-state.
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1.1.1.3 21st Century Digital Government and the COVID-19 Pandemic

The origins of democracy in ancient Athens invites us to explore how democracy and the democratic government is evolving in
today's digital world and consider how smartphones, computers, and other interactive technologies might create new ways for
citizens to interact with political leaders democratically, especially in light of the changes produced by the 2020 pandemic.

Massachu

Amherst Ny

We want to

hear from you!

Submit non-emergency
issues online or from your phone. a ‘ﬂ

Figure 1.1.4: Homepage of the Town of Amherst Website, in May 2020 during the COVID-19 pandemic.

The COVID-19 pandemic has increased efforts by governments to function digitally rather than through face-to-face meetings and
interactions. Governments at every level are using mobile apps and social media platforms to communicate information to people
about infection rates and appropriate public health practices. At local, state, and national levels, government meetings are being
held virtually; in May 2020 the House of Representatives voted to allow remote voting and virtual hearings, ending a 231 year
requirement that members be physically present to conduct business. Issuing a policy brief embracing digital government during
the pandemic and beyond, the United Nations stated, "Effective public-private partnerships, through sharing technologies, expertise
and tools, can support governments in restarting the economy and rebuilding societies" (UN/DESA Policy Brief #61).

Before the pandemic, the northern European country of Estonia claimed to have the world's first digital government. The first
country to declare Internet access as a human right for every person (Estonia is a digital society), 99% of Estonia's government
services are online. In 2005, Estonia held the world's first elections on the Internet; Estonian citizens can now vote online from
anywhere in the world. Estonia is also consulting with the government of Ukraine on a "A State in a Smartphone" project where
citizens can actively participate in government through electronic petitions, consultations, and elections (Ukrinform, 2020).

Figure 1.1.5: The Estonian President in 2020 is Kersti Kaljulaid, the first woman and youngest person thus far to hold the office. |
"Kersti Kaljulaid MSC 2018" by Mueller.
Watch the following videos and consider whether digital technologies and smartphones are a way for more people to participate
more fully in democratic government:

e How Estonia Built a Digital First Government, PBS Newshour, April 29, 2018;
e Welcome to e-Estonia, the World’s First Digital Nation

In this context, it is possible to consider the issue of how will humans govern outer space? It is projected that there will be regular
settlements on the moon, an area about the size of Africa, within the next decade. There are complex issues of exploration and
resource ownership and management to be settled.

e Civilization on the Moon--And What It Means for Life on Earth, Jessy Kate Schingler (May 2020)
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What will the post-pandemic governments of the future look like? Everyone from elected policymakers to everyday people will be
involved in answering this question in the months and years ahead.

X Suggested Learning Activities

o Design an infographic
o Visit the Philosophies and Forms of Government wiki page
o Choosing between an Oligarchy, Autocracy, Direct Democracy, Representative Democracy, Theocracy or
Monarchy, create an infographic describing your selected government, including its benefits and drawbacks.

= For more background material on types of government, explore 20 different types of government.
¢ Create an interactive timeline
o Design a historical timeline that traces the beginning of democracy to modern day U.S. democracy to Estonia's digital
democracy (using Timeline JS, Adobe Spark, LucidPress, or Google Drawings).
e Analyze and discuss

o How might a digital government work in the United States?
o What would be the benefits? What issues might emerge?

o Create a meme, editorial cartoon, or short video

o How might students more directly influence decisions and policies if there were a Government with a Smartphone
initiative at your school, in your community, and in the state and the United States?

Online Resources for Athenian Democracy and Digital Government

e Athenian Democracy: A Brief Overview
o Primary Source: For a classic statement about democracy, read and discuss in current English "Pericles' Funeral Oration" from
The History of the Peloponnesian War by Thucydides.

o What did Thucydides want listeners to think over or consider?

o Democracy Web: Comparative Studies in Freedom

e Athens and Democracy provides text, video, Powerpoint, and plans about Athenian democracy.

e A teaching case study includes primary sources that explore the lives of women in Athens and Sparta.

e Women, Money and the Law in Ancient Athens has more information about the societal position of women in Athens
e Ancient Greece: Women is a kid-friendly interactive website explaining the role of women in Ancient Greece.

e Women in Ancient Greece talks about how men viewed and talked about women in Greek society.

e AP World History Period 2.2: States and Empires

& Teacher-Designed Learning Plan

Government in Ancient Athens is a learning unit developed by Erich Leaper, 7th-grade teacher at Van Sickle Academy,
Springfield, Massachusetts, during the spring 2020 COVID-19 pandemic. The unit covers one week of instructional activities
and remote learning for students. It addresses both a Massachusetts Grade 7 and a Grade 8 curriculum standard as well as a
Advanced Placement (AP) Government and Politics unit.

e Massachusetts Grade 7

o Explain the democratic political concepts developed in ancient Greece: a) the "polis" or city state; b) civic participation
and voting rights; c) legislative bodies; d) constitution writing; d) rule of law.

e Massachusetts Grade 8

o Explain why the Founders of the United States considered the government of ancient Athens to be the beginning of
democracy and explain how the democratic concepts developed in ancient Greece influenced modern democracy.

e Advanced Placement: United States Government and Politics

o Unit 1: Ideas of Democracy

This activity can be adapted and used for in-person, fully online, and hybrid learning formats.
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1.1.2 UNCOVER: The Legend of Pheidippides, the Heraean Games and First American Runners in
the Boston Marathon and the Olympics

Democracy was not the only accomplishment that modern day America owes to Ancient Greece. Greek thinkers made history-
altering contributions in science (Thales), mathematics (Pythagoras and Euclid), medicine (Hippocrates), philosophy (Socrates,
Plato and Aristotle), and history, poetry, and drama (Herodotus, Thucydides, Homer, Aeschylus, Sophocles, Aristophanes and
Euripides).

Athletic competitions, signified by the Olympics and its long-distance races, also stretch back to Ancient Greece. The Boston
Marathon, the New York City Marathon, and the Olympic Marathon itself are among the most exciting events in sports today.
Modern marathons have their origins in ancient Greece with the legend of Pheidippides, a messenger.

St e

he Marathon Road" by Hammer of the Gods27.

Figure 1.1.6: ”;mtuo of Pholdippl(ios along t
During the Battle of Marathon in 490 BCE, Pheidippides is said to have run from the battlefield of Marathon to Athens to announce
a Greek victory, a distance of about 24.85 miles. Pheidippides' long journey inspired the marathon race at the first modern
Olympics in Athens in 1896. Marathons for men have been run in every Olympics since then - a women’s marathon was added in
1984.

The legend of Pheidippides invites exploration of a largely forgotten history of First (or Native) American Runners at the Boston
Marathon - the modern world's oldest annual marathon. Iroquois tribe member Thomas Longboat (or Cogwagee) won the Boston
Marathon in 1907 and Ellison "Tarzan" Brown won the race in 1936 and 1939. Google Doodles celebrated Thomas Longboat's
131st birthday with an animation and a short biography on June 4, 2018.

Running is deeply part of American Indian culture and history. It is a spiritual practice for the Hopi people. Jim Thorpe (the first
Native American to win a gold medal and the greatest multi-sport athlete of the early 20" century), Louis Tewanima (in the 1908
and 1912 Olympics), and Billy Mills (1964 Olympics) also excelled as runners during the Olympics.

Louis Tewanima's story is remarkable, though largely forgotten (Sharp, 2021). As a teenager, he was taken away from his family in
Arizona by the U.S. military and enrolled in the Carlisle Indian Industrial School in Pennsylvania. The school's motto was "Kill the
Indian, Save the Man." Despite abusive conditions at the school (he could not speak his native language or practice his religion), he
became a world-class runner. He finished ninth in the 1908 marathon and won a silver medal in the 10,000 meter event in the 1912
Olympics, setting a U.S. record that would last for 54 years. In his honor and memory, the Louis Tewanima Footrace is held
annually at Second Mesa, Arizona. The race was virtual in 2020 during the COVID pandemic.
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Figure 1.1.7: Hopi American long distance runner and Olympic medal winner Louis Tewanima (1888-1969) and Mitchell
Arquette, member of the cross country team of Carlise Indian School, after marathon in New York City, May 6, 1911. | Flickr
Commons project, 2009, and The New York Times, May 7, 1911)
The 1912 summer Olympics featured other remarkable performances by Native American athletes, reported Kathleen Sharp in
Smithsonian Magazine (2021). Duke Kahanamoku won a gold and silver medal in freestyle swimming events, Jim Thorpe won two
gold medals, Andrew Sockalexis finished 4™ in the marathon, Benjamin "Joe" Keeper placed 4™ in the 10,000 meter race, and
Alexander Wuttunee-Decoteau took 6 place in the 5,000 meter competition. You can learn more about running and sports among
First Americans from the article "For Young Native Americans, Running is a Lesson in their own History."

In addition to the marathon, athletic competition in ancient Greece featured tests of individual skill and strength for men - there
were no team sports or records kept of individual achievements. The first Olympic Games were held in 776 BCE. Events included
sprinting, wrestling, javelin, discus, chariot racing, and a fight to the death called "pankation." The ancient Olympics were
abolished by the Roman Emperor Theodosius I in 393 or 394 CE (Frequently Asked Questions about the Olympic Games).

Women were excluded from Olympic events with men. Unmarried girls were allowed to participate in their own athletic event -
a once-every-four-years foot race during the Festival of Hera known as the Heraean Games. The first Olympic woman champion
was Cynisca from Sparta who won the four-horse chariot race twice, in 396 and 392 BCE. Monuments were built to honor her
achievements. The modern Olympics began in 1896 and women were allowed to participate for the first time in 1900. In 2016,
women were 45% of Olympic competitors (5,176 out of 11,444 athletes (Key Dates in the History of Women in the Olympic
Movement).

X Suggested Learning Activities

o Create and perform

o Use the following resources for a student-made TV news and sports show discussing how running and other sports have
evolved in American Indian communities:

= Sports were Essential to the Life of the Early North American Indian, Sports Illustrated, December 1, 1986

= Legend of Tarzan: Stories about Brown Have Legs, The Boston Globe, April 13, 2016

= Tradition of Champion Native Runners in Boston Continues, Indian Country Today (March 8, 2017)

= The Importance of Running in Native American Culture, Women's Running (February 25, 2019)

= For Young Native Americans, Running Is a Lesson in Their Own History, The Christian Science Monitor (January
15, 2019)

Online Resources for the History of the Marathon

e The Truth About Pheidippides and the Early Years of Marathon History
e The History of Marathons

o Where did the 26.2 mile marathon route come from? The History of the Marathon describes the development of the modern
marathon that we know today.
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& Teacher-Designed Learning Plan

The Ancient and Modern Olympics is a learning activity developed by social studies teacher Erich Leaper and University of
Massachusetts Amherst faculty member Robert Maloy. It is designed for in person, virtual or hybrid learning settings and
addresses the following curriculum standard:
e Massachusetts Grade 7: Topic 4/Standard 7

o Identify the major accomplishments of the ancient Greeks

1.1.3 ENGAGE: How Can School Classrooms Become More Democratic Spaces?

While the word democracy is often used, it is experienced far less often by most people in this country. "Although we think of
ourselves as living in a democratic society," observed journalist Jay Cassano (2015), "we actually practice democracy very rarely in
our everyday lives" (para. 1).

Figure 1.1.8: Crowd graphic from Pixabay. Free for commercial use, no attribution required.

Many consider voting for President every four years as their primary democratic experience, but practicing democracy also means
exercising one's rights through free speech, peaceful protests, petitions for change, consumer boycotts and buycotts, and other
forms of civic participation and engagement. Democracy also means having a say in determining what happens in one's work,
family, education and recreation settings. It is through vote and voice that people have opportunities to exercise control and agency
over their lives.

Worker cooperatives and worker/employee owned businesses are increasingly common in our economy, but not widely
discussed as examples of democracy being practiced in American society. Cooperatives (aka co-ops) are organizations where "the
people who own the businesses are the same people who work there" (Anzilotti, 2017, para. 4). You can learn more about worker
cooperatives and workplace democracy in Topic 6/Standard 10 in this book.

Democratic schools operate classrooms where students invest time and energy in designing their educational activities. Advocates
believe schools should organize educational experiences so that both students and teachers have veice and veote about what
happens instructionally and interpersonally in classrooms and corridors. In democratic classroom environments, students are
involved "on a regular basis and in developmentally appropriate ways, in sharing decision making that increases their responsibility
for helping to make the classroom a good place to be and learn" (A Democratic Classroom Environment, State University of New
York Cortland, para. 1).

Democratic schools, contend Michael Apple and James Beane (2007), involve two essential elements:

1. "Democratic structures and processes by which life in the school is carried out and
2. A curriculum that gives young people democratic experiences" (pp. 9-10).

Despite the civic learning opportunities presented by democratic schools, teacher/student conversations in many classrooms, even
those claiming to be democratic, tend to follow an "initiation-response-evaluation" pattern where teachers ask questions, students
respond, and teachers assess the rightness of the responses (Thornberg, 2010). Such interactions lack the open back and forth
conversational exchanges of real democratic talk, putting off students or leaving them openly cynical about the idea of democracy
in schools or the larger society.

Having student representatives on local school boards or other educational decision-making committees is another opportunity
for students to have democratic experiences in schools. Many districts allow students to have an advisory role on school boards and
committees, but actual student voting power is fairly rare. In Maryland, however, students do vote on many school boards in the
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state, although not on the hiring of school personnel. In the state's Montgomery County, high school students choose their school
board student representative through direct election.

Allowing students to vote on local school boards is complicated, and in some places, a contentious issue. In late 2020, a group of
Maryland parents filed a lawsuit against the practice after a student representative cast the deciding vote to block a return to in-
person schooling during the pandemic. The parents claimed student member voting rights violated the Maryland state Constitution
that sets the legal voting age in the state at 18. The student representative said he hoped the lawsuit would be unsuccessful because
students need to have a consequential voice in educational matters that directly affect them (Baltimore Sun, December 18, 2020).

X Suggested Learning Activities

e Watch and learn

o Watch teachers, including Marco Torres, describe what it is like to teach democratically in school classrooms from the
Democratic Classrooms page of Teaching Tolerance.

o Dialogue and debate
o How can students create more democratic schools and classrooms?
o How can students gain greater voice and agency in school classrooms and learning activities?
o Do you agree or disagree with suggestions for democratic classrooms offered in What is Democratic Education?
o Draw connections to personal experiences
o How do you define democracy?
o What are your earliest memories of participating in a democratic setting? When you were in a situation where you felt
your voice and participation mattered to making decisions?
= Was it in a family setting, at church, during youth sports, with peers, in stage or musical performances?
= When were you listened to and when were you not listened to?
= What role did you play in the process?
e Conduct a poll
o Ask 5 other people for their earliest memories of participating in a democratic setting. List times when those
interviewed felt their voice and participation mattered and when it did not matter.

= You can ask your family, community, peers, and school members.

Online Resources for Democratic Schools

e Democratic Schools: Lessons in Powerful Education, Michael Apple and James Beane (2007).

e How Students Lead the Learning Experience at Democratic Schools from MindShift (2014)

e Putting Students in Charge of Building the Classroom Community, NCTE Blog (September 2017)
e Collaborative Learning as Democratic Practice: A History, NTCE Blog (January 12, 2018)

e How to Revive Your Belief in Democracy, Eric Liu (Ted Talk 2019)

Standard 1.1 Conclusion

The United States system of government has its origins in the Greek city-state of ancient Athens. INVESTIGATE examined the
nature and decidedly undemocratic elements of Athenian democracy, particularly in terms of women's roles, before considering
how today's interactive digital technologies may offer new ways for people to participate directly in government and decision-
making. UNCOVER looked at Greek marathons and the histories of First (Native) American runners in the Boston Marathon and
Olympic competitions. ENGAGE asked how school classrooms can become more democratic spaces where students have greater
voice and agency concerning their educational learning activities.

This page titled 1.1: The Government of Ancient Athens is shared under a CC BY-NC-SA 4.0 license and was authored, remixed, and/or curated
by Robert W. Maloy & Torrey Trust (EdTech Books) via source content that was edited to the style and standards of the LibreTexts platform; a

detailed edit history is available upon request.
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1.2: The Government of the Roman Republic

Standard 1.2: The Government of the Roman Republic

Describe the government of the Roman Republic and the aspects of republican principles that are evident in modern governments.
(Massachusetts Curriculum Framework for History and Social Studies) [8.T1.2]

FOCUS QUESTION: How did the government of the Roman Republic contribute to the development
of modern-day democracy?

oo

i

Figure 1.2.1: The Roman Forum was the center of the public sphere in Rome. Much of Rome's political process took place here. |

"Roman Forum from Palatine Hill" by Chalaph.
The Roman Republic lasted from 509 to 27 BCE. Its system of government included features that are part of the United States
government today, notably its processes for political decision-making based on mutually agreeable compromise (Watts, 2018, p. 7).
At the same time, during the Republic and the Roman Empire Rome had many undemocratic features, including a rigid class
system, slavery, and the sanctioning of everyday violence. Additionally, women could not attend or vote in political assemblies nor
hold any political office. So, what did liberty, government, and democracy mean, and for whom did they exist during the Roman
Republic and later the Roman Empire?

Figure 1.2.2: Another view of the Roman Forum | "Roman Forum, Rome, Italy" by Eustaquio Santimano

The modules for this standard explore this question by examining the role of Roman government in Roman society and Roman
engineering; the widespread presence of slavery in Roman society as well of the resistance of slaves (both in the ancient world and
in North America) to their oppression; and the lasting impact of the Latin language on the English language and the words we use
to discuss citizenship, government and politics.

X Modules for this Standard:

1. INVESTIGATE: Roman Government and Roman Engineering and Public Works Projects
o MEDIA LITERACY CONNECTIONS: The Internet as a Public Utility

2. UNCOVER: Spartacus and Slavery in the Roman World, Toussaint L'Ouverture and Black American Slave Revolts
3. ENGAGE: What Latin Words or Phrases Should Every Student Know?
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1.2.1 INVESTIGATE: Roman Government and Roman Engineering and Public Works Projects

The government of the Roman Republic was neither strictly a monarchy (rule by one) or a direct democracy (rule by all). It had
democratic features but was essentially a "fundamentally undemocratic society dominated by a select caste of wealthy aristocrats"
(Brown, 2016, para. 2).

In drafting the Constitution and envisioning a democratic society for the United States, the American founders focused on the
following features of the Roman Republic. Rome had a constitution. There were written laws. Disputes were settled in courts.
There were separate branches of the government and most Roman male citizens had some voting power. Finally, there was the
belief in the overriding principle of libertas (liberty). As historian Mary Beard (2005) noted, "All, or most, Romans would have
counted themselves as upholders of libertas" (p. 129).

American System -- based on balance of powers/functions

Executive Legislative Judicial

President Congress Supreme Court

Note: The only legitimate interest is that of the people

Roman System -- based on balance of interests

Monarchical Aristocratic Democratic
2 Consuls Senate Assembly of Tribes
+ other magistrates
Tribune
Directed government and Controlled state budget Approved/rejected laws
army
Could pass laws Decided on War

Acted as judges
Tribune could veto actions

Could issue edicts of magistrate

Acted as chief priest Acted as final court
Basis of power: Basis of power: Basis of power:
possess imperium, the members were richest provided most of the
right to rule men in Rome. soldiers

need for leadership

Limits on power: Limits on power: Limits on power:

one year term could not control army Could not suggest laws

each could veto needed majority as often paid as clients by the
soldiers. elite

Figure 1.2.3: "The Roman Republic: Checks and Balances", Public Domain.

Roman government functioned within the strict class structure of Roman society (Roman Social Order). The ruling class were
known as the Patricians; the other social classes included Plebeians, Freemen, and Slaves. Patricians controlled the government.
Plebeians were only granted a right to an Assembly after much conflict with the Patricians. Despite their protests, the Plebeians
were granted limited rights. Like ancient Rome, the U.S. has ongoing struggles among social groups within its social, economic,
and racial class structures. Topic 4, Standard 13 examines the role money plays in U.S. politics and elections.

Rome established a code of written laws known as The Laws of the Twelve Tables. Carved into 12 stone tablets between 451 and
450 BCE, these codes set strict rules for Roman citizens, many of which would be considered incredibly harsh or barbaric today.
The Twelve Tables was part of the "struggle by plebeian citizens for full political rights and for parity with the elite, partrician
citizens who were generally loath to give up their hereditary monopoly of power" (Beard, 2005, p. 146). Writing down laws so they
could be applied to every citizen was a new development in Roman society. Written laws could not be changed, meaning people
had certain rights that could not be taken away from them.
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The first legal codes in world history came from the ancient Middle East with the Code of Ur-Nammu being the first; it predated
the Code of Hammurabi, the most well-known, by three centuries. The Great Tang Code was the earliest Chinese legal code that
has been recorded completely. Written in 1804, the 2,281 articles of the Napoleonic Code ensured equality, universal suffrage,
property rights and religious liberty to all male citizens of France. The United States Code is a collection of this country's
permanent laws, but is so large that no one can for sure how many laws there are (Library of Congress, March 13, 2013).

The government of the Roman republic had a system of checks and balances that sought to balance three forces in Roman society:

1. representation and participation of the poor;
2. the power and influence of the elite; and
3. the need to enact swift decision making outside of representative government.

The U.S. adopted its own system of checks and balances to control the power of the legislative, executive and judicial branches
(see the resourcesforhistoryteachers wiki page on The American Political System).

#b Suggested Learning Activities

e Write your definition of a "Law"

o How would you define or explain "what is a law?"
o What do you think are the three most important laws in your life today? Why do you think so?

o Propose a change to classroom rules or school codes of conduct

o = The Laws of the Twelve Tables were the Roman's attempt to create a code of laws that applied to every citizen;
today every classroom and school has codes of conduct that seek to create protocols for behavior that apply to every
student.

= After examining your classroom or school's rules of student conduct and propose changes or additions; Explain the
reasons for your proposal.

= What changes would you make to current procedures for beginning a class, conducting daily learning activities,
and ending class for the day?

o State your view about school dress codes

o In ancient Rome it was mandated by law that all male citizens wear togas of certain colors to public events: plain white
for ordinary citizens; off-white with a purple border for magistrates and upper class boys; bleached togas for politicians;
purple with gold embroidery for victorious generals and the emperor (The Romans-Clothing). Many schools today have
dress codes mandating what students must wear.

= Does your school have a dress code?
= What are the arguments for and against school dress codes?

= What recommendations would you make for the school's student dress code? What must students wear; what may
students wear; what cannot students wear?

1.2.1.1 Roman Engineering and Public Works Projects

In addition to its government institutions and social class system, ancient Rome is known for its architecture, engineering, and
technology contributions: roads, bridges, arches in buildings, domes, arenas and ampitheatres, baths, central heating, plumbing, and
sanitation. These innovations were government-funded public works projects intended to further the power and control of the
Republic and then the Roman Empire. Still, public works projects benefited people, a dynamic that is ever-present today where
local, state, and federal government in the U.S. fund a wide range of services that people need and demand.
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Figure 1.2.4: A section of ancient Roman aqueduct | "Aqueduc romain du Mont Chemin" by Sylenius

delivered water over long distances using downhill gravity flows to public baths and fountains throughout cities

and towns. The city of Rome had more than 480 miles of aqueducts that brought 300 million gallons of water daily.

The word "aqueduct" comes from the Latin words "aqua" meaning water and "ducere" meaning to lead or to conduit. Aqueducts

transformed Roman society, one blog referred to them as the

." To learn how aqueducts function, view the

following video:

Video 1.2.1: from Science Channel.

Roman aqueducts are a notable example of government-funded public works projects and government-funded technological
innovation. Such activities have been central to the expansion of the United States from the beginning of the nation.

(also known as the Cumberland Road), built between 1811 and 1837, was the first federally funded

highway.

New York State funded the building of the between 1817 and 1825.

The federal government heavily subsidized the first

Between 1933 and 1939, the Public Works Administration funded more than 34, OOO projects as part of the New Deal. For
examples read about The Great Depression Top Five Public Works Projects of the New Deal:

o

o O O o

Grand Coulee Dam

Hoover Dam

Great Smoky Mountain National Park
Overseas Highway from Miami to Key West
The Lincoln Tunnel

In 1956, President Dwight Eisenhower signed legislation creating the Interstate Highway System. from
the National Archives (2006) offers more information the national highway system.
Beginning in the 1960s, the Internet had its origins as a Department of Defense research project (
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#b Suggested Learning Activities

o Build a model of an aqueduct
o Watch the TeachEngineering video Construct an Aqueduct! and then build your own working model.
o Propose a modern-day public works project

o Rome built roads, aqueducts and many other structures as government-funded public works project. What new public
works project should local, state, or federal government provide for your community?

& Teacher-Designed Learning Plan: Ancient Rome/Our Lives

The following learning plans were developed by Erich Leaper, 7th-grade teacher at Van Sickle Academy, Springfield
Massachusetts during the spring 2020 COVID-19 pandemic. The plans offer one week of remote instructional activities and
learning for students. They address both a Massachusetts Grade 7 and a Grade 8 curriculum standard, as well as an Advanced
Placement (AP) Government and Politics unit.

e Ancient Rome Our Lives Pt.1

e Ancient Rome Our Life Pt. 2
e Ancient Rome Our Life Pt. 3

These plans can be adapted and used for in-person, fully online, and blended learning formats. Note: There are some minor
spacing issues due to moving the material from Nearpod to the PDF version.

e Massachusetts Grade 7
o Describe the contributions of Roman civilization to architecture, engineering, and technology (e.g., roads, bridges,
arenas, baths, aqueducts, central heating, plumbing, and sanitation).
e Masschusetts Grade 8
o Describe the government of the Roman Republic and the aspects of republican principles that are evident in modern
governments.
e Advanced Placement: United States Government and Politics

o Unit 1: Ideas of Democracy

Online Resources for Roman Government, Roman Society, and Roman Engineering

e Citizenship in the Roman Republic, Learning Plan, Los Angeles Unified School District
e The Pantheon interactive panorama

e Colosseum in 360 degrees using Google Earth

e Government of the Roman Republic

e Roman Republic, Stanford History Education Group

e Republic to Empire: Government in Ancient Rome, National Geographic

e Slavery and Social Classes in Ancient Rome

e PRIMARY SOURCE Activity: Tang Code's "Ten Adominations"

¢ Oregon NOW Model Student Dress Code

1.2.2 UNCOVER: Spartacus and Slavery in the Roman World, Toussaint L'Ouverture and Black
American Slave Revolts

Though slavery was widespread throughout the ancient world, ancient Rome was the society most reliant on slave labor, with the
highest number of slaves among its population. Estimates vary, but many sources estimate that between one-fifth and one-third of
the ancient Roman population was enslaved.
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Figure 1.2.5: Roman carving of chained and collared slaves | "Roman collared slaves - Ashmolean Museum" by Jun

The institution of slavery was interwoven into all areas of Roman life.

Slaves were status symbols for the wealthy.

Slaves were forced to do manual labor (e.g. farming) in horrible working conditions.

Due to the constant warfare of the Roman empire, it was hard for them to grow enough food to sustain everyone in the empire.
To balance this, they often took the prisoners of war and made them grow food so they could continue the war effort.

Slaves were forced to do household labor as cooks, waiters, cleaners, and gardeners.

Slaves were forced to labor on public works projects such as the construction of buildings and aqueducts.

Slaves were also forced to be gladiators, and participate in ritualized public violence in which men and women literally fought
their deaths for the entertainment of spectators.

Slaves were needed to keep Roman society stable because they were such a high percentage of the population.

Unlike the Atlantic slave trade centuries later, Roman slavery was not based on race. Roman slaves included prisoners of war,
sailors captured by pirates, and enslaved individuals purchased outside Roman territory. Impoverished Roman citizens sometimes
sold their children into slavery to make money. Slavery, as practiced in Rome and many other societies, contradicted the
fundamental principles of freedom and liberty. It created lasting and unresolved philosophical and political problems in every
democracy where it was practiced—including colonial North America and the United States before and after the Civil War.

Throughout history slaves have rebelled against those who enslaved them. The desire to be free, to have control over one’s life, is
basic to being human. Spartacus was a gladiator and leader of a lengthy, though unsuccessful, slave revolt against the Roman
Republic in 73 BCE.
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@od des Sparu:us. Beidhnung von Hermann Vogel.
Figure 1.2.6: "Spartacus' death" by Hermann Vogel
Toussaint L'Ouverture, who has been called the Black Spartacus, was the leader of the Haitian Revolution, an uprising of African

slaves on the island of Haiti that produced in 1804 the second independent republic in the western hemisphere (the United States
was the first). (Learn more from the resourcesforhistoryteachers wiki page Toussaint I.'Ouverture and the Haitian Revolution).

Figure 1.2.7: "Général Toussaint Louverture" from the NYPL Digital Gallery/Public Domain

Resistance to slavery through slave revolts is a recurring theme in the history of the Atlantic Slave Trade and the American South
before the Civil War. In the Jamaican Slave Uprising of 1760-61, one of the largest slave revolts of the 18" century, 1000 enslaved
Africans rose up against their oppressors in a violent, bloody struggle. It was a powerful example of Black agency, but it is not
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included in many textbooks. "Masters and their captives struggled with one another continuously," noted historian Vincent Brown
in his book Tacky's Revolt: A Story of an Atlantic Slave War (2020, p. 7). A more complete history demands us, in Brown's view, to
"elaborate on the slaves' grievances and goals, or the connections among the various individuals and forces behind the
insurrections" (2020, p. 13).

The United States also had slave revolts, as Henry Louis Gates (100 Amazing Facts about the Negro) has recorded: the Stono
Rebellion (1739), the New York City Conspiracy of 1741; Gabriel's Conspiracy (1800); the German Coast Uprising (1811), and the
Nat Turner Rebellion (1831). Each is a compelling example of Black resistance to the cruelties of slavery. For as the 20th century
revolutionist Frantz Fanon (1961) wrote in The Wretched of the Earth: "the famous dictum which states that all men are equal will
find its illustration in the colonies only when the colonized subject states he is equal to the colonist" (p. 9).

4b Suggested Learning Activities

o Compare and contrast slave revolts and rebellions in Roman history and in US history

o Spartacus War: Story of a Real-Life Gladiator, NPR Podcast (February 2, 2010)

o View From Slave to Rebel Gladiator: The Life of Spartacus, TED-Ed (December 17, 2018)

o Did African-American Slaves Rebel? 5 Greatest Slave Revolts in the United States, Henry Louis Gates, 100 Amazing
Facts about the Negro

o American Uprising: The Untold Story of America’s Largest Slave Revolt - 500 slaves revolted near New Orleans in
1811

o Poetry of Resistance: How the Enslaved Resisted, Zinn Education Project

o Explore interactive online resources

o The Atlantic Slave Trade: 315 Years. 20,528 Voyages. Millions of Lives - A visualization of voyages bringing slaves to
Europe and the Americas, year by year.
o The 1619 Project, New York Times, August 2019, the 400th Anniversary of the beginnings of American slavery

Online Resources about Slave Revolts

e Roman Society and the Question of Race is a short essay exploring race in the Roman slave system.

e Reckoning with Legacies of Slavery and Slave Trade, Slavery and Remembrance, Colonial Williamsburg
o History of Haiti: Toussaint L'Ouverture in Power: 1492-1801, Brown University Library

e AP World History Period 2.2: States and Empires

e Slaves, the Labor Force, and the Economy, Roman Empire in the First Century, PBS

e Roman Slavery, World History For Us All, UCLA

¢ Background Information on slavery in United States history:

o Slavery in Colonial North America

o Beginnings of Slavery in North America in the 1600s and 1700
o Debates Over Slavery and the Coming of the Civil War

o PODCAST: The History of American Slavery

1.2.3 ENGAGE: What Latin Words and Phrases Should Every Student Know?

Why does the English language include so many words from Latin, a language that is hardly spoken in the United States?
Dictionary.com has concluded that 60 percent of all English words come from Greek or Latin roots; in science and technology,
the figure is more than 90 percent. Ten percent of Latin words have come directly into English, in the form of terms such as
chivalrous, flux, rapport, and taunt.

Knowing the meaning of Latin words and phrases is essential in everyday life. One would not want to sign a contract that had the
phrase caveat emptor (let the buyer beware) or fail to accept someone's mea culpa (it was my fault). The term "coronavirus" is
derived from the Latin word for corona (crown-like circle of light) + virus. A coronavirus has the appearance of a solar corona
when seen under an electron microscope (see Coronavirus Etymology on Wikipedia).

Latin is the language of law and government. Understanding Latin is key to understanding one's rights in political and legal
systems. E Pluribus Unum is a Latin phrase meaning from "out of many, one." It was adopted as the United States' motto in 1782
and first appeared on a U.S. coin in 1795. It was intended to convey the message that the United States is one country made from
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many diverse peoples and places. E Pluribus Unum was replaced by "In God We Trust" as a Cold War-era statement against
communism. For more, consult:

e Glossary of Latin Terms Used in Law and Government
¢ Dictionary of Latin Terms Used in Legal Doctrines and Rules

Figure 1.2.8: Apotheosis of Washington, detail of E Pluribus Unum - 1865 by Michael Edward McNeil

Hundreds of Latin language words and phrases that have made their way into the English language. The word justice had its
origins in Latin jus, meaning "right" or "law."The English words "citizen," "civil," "civics," and "civilization" all come from the
Latin words civis (city-dweller, citizen) and civitas (city). Then there is the word pater (father) which gives English the words
paternal, patriot, and patriarchy. The words segregate and desegregate come from the term segregatus meaning to "set apart" or
"separate from the herd." Many more important terms from Latin are listed in the Glossary of Educational and Legal Terms for
Middle and High School Students.

Latin words appear regularly in the news. Quid pro quo, meaning an exchange of something for something, became widely used
during the 2019/2020 impeachment inquiry into Donald Trump's infamous phone call with the President of Ukraine. That phone
call, and its surrounding events, established that the delivery of U.S. security assistance was contingent on Ukraine announcing an
investigation into Trump's political rival, former Vice President Joe Biden and his son. Latin is also used for mottos, including the
Massachusetts state motto, Ense petit placidam sub libertate quietem (By the sword we seek peace, but peace only under liberty).
Ars gratia artis (art for the love of art) is the motto of the movie studio Metro-Goldwyn-Mayer.

4b Suggested Learning Activities

o Design a coat of arms featuring a motto in Latin

o Use the Online Motto Generator to select a motto to represent your family, class, or school.
o Draw, design, or construct a coat of arms.

o Use Latin words in writing

o From a list of common Latin words and phrases (see examples below), in groups, design a video, skit, or digital story in
which the characters use multiple Latin words in the narrative.

= Ad infinitum: going on for ever and ever
= Bona fide: in good faith

= Cum laude: with honor

= De facto: in fact

» Et cetera: and the rest

= Per diem: for/by each day
= Pro bono: for good

= Alibi: elsewhere

= Per se: In itself

=  Multi-: many

= Quid pro quo: this for that
= Semi-: Half

» Verbatim: word for word
= Versus: against
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= Affidavit: he/she/it declared under oath
o Send a message in Latin
o Select a Latin phrase from this website.
o Express the phrase creatively using paper, colored markers and pencils, or online with a meme or poster.
o Present the Latin message to the class, explain what it means in English, and display the phrases in the classroom or on
a virtual bulletin board/class website.

Online Resources about the Latin Language

e History of Latin timeline

e Coding as the New Latin? Can Code Clubs Provide a New Pathway for Low-Income Children and Help Close the Digital
Divide? Connected Learning (August 3, 2020)

o Interactive map (flash-based) to see how the Romans conquered all of Western Europe and spread their language

o Letters of the Roman Alphabet and how to pronounce each letter.

o Latin Derivatives

e How Did Latin Become a Dead Language? shows its spread and its decline

o See How English Words Are Derived from Latin

Standard 1.2 Conclusion

The Roman Republic, like the government of ancient Athens, had political and social features that made their way into the new
government of the United States. INVESTIGATE looked at the structure of Roman government and the central role that slavery
played in Roman society. UNCOVER addressed the long history of slave revolts, including the roles of Spartacus, and much later,
Toussaint L'Ouverture, the Haitian Revolution, and revolts of Black slaves in the American South before the Civil War. ENGAGE
asked, "What Latin words and phrases should everyone know?"

This page titled 1.2: The Government of the Roman Republic is shared under a CC BY-NC-SA 4.0 license and was authored, remixed, and/or
curated by Robert W. Maloy & Torrey Trust (EdTech Books) via source content that was edited to the style and standards of the LibreTexts
platform; a detailed edit history is available upon request.
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1.3: Enlightenment Thinkers and Democratic Government

Standard 1.3: Enlightenment Thinkers and Democratic Government

Explain the influence of Enlightenment thinkers on the American Revolution and the framework of American government.
(Massachusetts Curriculum Framework for History and Social Studies) [8.T1.3]

FOCUS QUESTION: How did the Enlightenment Contribute to the Growth of Democratic Principles of
Government?

The British Museum's Enlightenment Room

Figure 1.3.1: "British Museum Room 1 Enlightenment”, by Mendhak.

The Enlightenment (or Age of Reason) is the term used to define the outpouring of philosophical, scientific, and political
knowledge in Europe at the beginning of the 18" century. European civilization had already experienced the Renaissance (1300-
1600) and the Scientific Revolution (1550-1700). The Enlightenment further transformed intellectual and political life based on the
application of science to dramatically alter traditional beliefs and practices.

Explore our resourcesforhistoryteachers wiki page to learn more about the Main Ideas of Enlightenment Thinkers.

Enlightenment thinkers believed that rational reasoning could apply to all forms of human activity. Their writing can be "broadly
understood to stand for the claim that all individuals have the right to share their own ends for themselves rather than let others do
it for them" (Pagden, 2013, p. x). Politically, they asked what was the proper relationship of the citizen to the monarch or the state.
They held that society existed as a contract between individuals and some larger political entity. They advanced the idea of freedom
and equality before the law. Enlightenment ideas about how governments should be organized and function influenced both the
American and French Revolutions.

The Enlightenment is commonly associated with men whose writing and thinking combined philosophy, politics, economics and
science, notably John Locke, Thomas Hobbes, Jean-Jacques Rousseau, Adam Smith, Immanuel Kant, Isaac Newton and Thomas
Jefferson. Women too, though often downplayed or ignored in the textbooks and curriculum frameworks, contributed change-
producing ideas and actions, including Mary Wollstonecraft, Olympe de Gouges, Mary Astell, Caroline Herschel, Emile du
Chatelet, and Maria Sybilla Merian.

Explore our resourcesforhistoryteachers wiki page to learn more about The Enlightenment, Principles of Democratic Government
and Women's Political Empowerment.

How did the Enlightenment's optimistic faith in the discovery and application of natural law to human life inspire revolution
and reform throughout the world? As the National Center for History in Schools (1992) noted: "The first great upheavals to be
marked - though surely not 'caused' - by Enlightenment thought were the American and French revolutions, and they opened the
modern era of world history" (p. 262). The modules in this topic explore the catalysts for revolutionary change through the writings
and actions of men and women philosophers, scientists, and change-makers.
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X Modules for this Standard Include:

1. INVESTIGATE: Locke, Montesquieu, and Rousseau and Their Influence on Government
2. UNCOVER: Mary Wollstonecraft, Olympe de Gouges, and the Rights of Women
3. ENGAGE: Who Were History's Important Women Change-Makers in Math, Science, and Politics?

o MEDIA LITERACY CONNECTIONS: 21st Century Women STEM Innovators

1.3.1 INVESTIGATE: Locke, Montesquieu, and Rousseau and Their Influence on Government

The American Revolution and the subsequent framework of American government were heavily influenced by John Locke, Baron
de Montesquieu, and Jean Jacques Rousseau - three Enlightenment philosophers who "developed theories of government in which
some or even all the people would govern" (Constitutional Rights Foundation, 2019, para. 10). Each rejected in one way or another
the views of Thomas Hobbes, who believed government must be led by an all-powerful king.

The Constitutional Rights Foundation has characterized Locke as a "reluctant"” democrat because he favored a representative
government, Montesquieu a "balanced" democrat who favored a combination of a king checked by a legislative body, and
Rousseau an "extreme" democrat because he believed everyone should vote. Each influenced the founding and development of
United States government.

You can learn more about these philosophers and their philosophies at these resourcesforhistoryteachers wiki pages: Political,
Economic and Intellectual Influences on the American Revolution and Main Ideas of Men and Women Enlightenment Thinkers.

1.3.1.1 John Locke

John Locke (1632-1704) was a political theorist who is remembered as the father of modern republican government. He
believed a state could only be legitimate if it received the consent of the governed through a social contract. In Locke's view, social
contract theory protected the natural rights of life, liberty, and property. If this did not happen, he argued, the people had a right to
rebel. His ideas about the consent of the governed and the right to rebellion would later influence the supporters of the American
Revolution and the framers of the U.S. Constitution.

Figure 1.3.2: Portrait of John Locke by Geoffrey Keller | Public Domain

Locke supported England's constitutional monarchy and promoted democratic governments with a system of checks and balances.
Thomas Jefferson's famous quote from the Declaration of Independence was based on Lockean philosophy: "We hold these truths
to be self-evident, that all men are created equal, that they are endowed by their Creator with certain unalienable Rights, that among
these are Life, Liberty and the Pursuit of Happiness."

In Locke's view, all men—Iliterally men and not women—had the political rights to life, liberty, and the pursuit of private property.
He also believed that human beings, because of divine will, are by nature inherently good and can make their own reasonable
decisions if left alone by the government.

John Locke wrote Two Treatises on Civil Government (1690). Watch this video summarizing and highlighting his main ideas.

1.3.1.2 Baron de Montesquieu

Baron de Montesquieu (1689-1755) is perhaps best known for his belief in the separation of governmental powers. Inspired by
England's Glorious Revolution and Constitutional Monarchy, Montesquieu believed that in an ideal state there are two types of
governmental authority:
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1. the sovereign (King/President) and
2. the administrative powers (bureaucracy).

In Montesquieu's view, there are also three administrative powers within a state, each providing a check and balance on the others:

1. the legislature (Parliament/Congress),
2. the executive (king/head of state),
3. the judiciary (court system).

The purpose behind this system of checks and balances was to prevent a single individual or group of people from having full
control of the state. Ironically, while Montesquieu was inspired by Britain's Constitutional monarchy, England during the time
period did not practice separation of governmental powers. Indeed, until the late 1800s, the British Monarchy effectively ruled the
nation with the help of the House of Lords and the House of Commons. To this day, England still does not have an official written
constitution.

The idea of a constitutional government with three separate branches of the state would later become essential in the writing of the
American constitution. To get any official new legislation passed into law, the U.S. President must always work together with
Congress. This is a legacy of Montesquieu's political philosophy in practice today.

1.3.1.3 Jean Jacques Rousseau

Jean Jacques Rousseau believed that human beings are basically good by nature, but historical events have corrupted them and the
present state of civil society. Although "he did not go to school for a single day and was essentially self-taught, his writings
included a political theory that deeply influenced the American Founding Fathers and the French Revolutionaries..." (Damrosch,
2005, p. 1).

Figure 1.3.3: "Rousseau Statute, Geneva, Switzerland" | Public domain

In Rousseau's ideal world, people would live in small communal farming communities and make decisions democratically. His
1762 work The Social Contract begins with the famous line, "Man was born free, but everywhere he is in chains" (para. 2).

Rousseau believed that people could regain their lost freedom by creating a society where citizens choose to obey laws they
themselves created, giving up some personal self gains in exchange for a wider common good. He advocated for direct democracy
where everyone’s votes determine what happens politically.

To read more, explore an interactive transcript for the "Introduction to Rousseau: The Social Contract" video using VidReader, a
tool that creates interactive transcripts for YouTube videos.

4b Suggested Learning Activities

¢ Research and report
o Compare and contrast the ideas of two Enlightenment Philosophers from the following list:
= Thomas Hobbes: [.eviathan, Chapters 13-14 (1651)
= John Locke: Two Treatises of Government
= Baron de Montesquieu: The Spirit of the Laws (1748)
= Jean Jacques Rousseau: Social Contract

https://socialsci.libretexts.org/@go/page/125632



https://libretexts.org/
https://creativecommons.org/licenses/by-nc-sa/4.0/
https://socialsci.libretexts.org/@go/page/125632?pdf
https://sourcebooks.fordham.edu/mod/hobbes-lev13.asp

LibreTextsm

= Thomas Jefferson: The Declaration of Independence (1776)

s Thomas Paine: Common Sense (1776) and The American Crisis (1776 - 1783)

= Olympe de Gouges: The Declaration of the Rights of Women and Female Citizen (1791)
= Mary Wollstonecraft: A Vindication of the Rights of Women (1792)

= Mary Astell: A Serious Proposal to the Ladies (1694)

= Margaret Cavendish: The Atomic Poems (1653)

= Emile du Chatelet: Institutions Physiques (1741)

o Participate in a simulation
o An Enlightenment Salon by Robert Davidson, Whitman-Hanson Regional High School
e Write a social contract for your classroom

o A social contract is an agreement made between a government and its people, or in this case, between students and a
teacher.

o Through class discussion and individual writing, develop a social contract for your classroom and publish it on Google
Classroom or some other learning management system.

o Questions to consider include:

= Based on your experiences so far, what is the role of your civics teacher?

= In your opinion, do you think the rules in your class are fair or unfair? Why do you say this?

= In your opinion, do you think the activities the teacher assigns actually helps you learn? Why do you say this?

= On a scale of 1-5, how much would you say your understanding of civics has increased (1 being not at all, 5 being
you know much more now than you did before the class)?

= What is AT LEAST one way in which the teacher could make your civics education experience more effective for
you as a learner (rules, information, assignment types, organization, structure, etc.)?

Online Resources about Enlightenment Philosophers

e Political Theory - Thomas Hobbes, a video describing how the views of Hobbes were influenced by the conflict occurring in
England.

e Introduction to John Locke, a short video on Locke's Two Treatises of Government.

e The Political Philosophy of Thomas Hobbes and John Locke, University of Tennessee, Chattanooga. Hobbes advocated an
absolute monarchy, which was present in most of Europe at the time, as the best form of government

e John Locke Mini-Lesson, iCivics

e Women from the Renaissance to the Enlightenment

e The Declaration of the Rights of Man and the Citizen by Marquis de Lafayette with Thomas Jefferson (1789)

o Women of the Enlightenment slideshow explains how different philosophers, like Montesquieu, Rousseau, and Diderot, viewed
women

1.3.2 UNCOVER: Mary Wollstonecraft, Olympe de Gouges, and the Rights of Women

1.3.2.1 Mary Wollstonecraft

Mary Wollstonecraft (1759-1797) was a writer and advocate for women's rights. She believed that women should be given greater
education because of their importance in raising children and being not just wives but partners or "companions" with their
husbands. Her personal life, which included an illegitimate child, love affairs, and suicide attempts, was considered scandalous at
the time. She died at age 38. Her daughter was Mary Shelley, author of the novel Frankenstein.
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Figure 1.3.4: "Mary Wollstonecraft", by Charles Kegan Paul and Cynthia Morgan St. John

Mary Wollstonecraft believed that women should have the same rights as men (including life and liberty). In A Vindication of the
Rights of Man (1790), she opposed monarchy and aristocracy. In 1792, she published A Vindication of the Rights of Woman, in
which she asked:

"How many women thus waste life away the prey of discontent, who might have practised
as physicians, regulated a farm, managed a shop, and stood erect, supported by their own
industry, instead of hanging their heads surcharged with the dew of sensibility, that
consumes the beauty to which it at first gave lustre" (p. 157).

Wollstonecraft also urged establishment of a national education system with mixed gender schools; such education would give
women the right to earn their own living (British Library Book/Manuscript Annotation).

1.3.2.2 Olympe de Gouges

Olympe de Gouges (1748-1793) was a French writer and activist for women's rights during the French Revolution. She was the
author of The Declaration of the Rights of Women and Female Citizen (1791), a powerful call for gender equality and political
change. She was subsequently beheaded during the Reign of Terror, the only woman executed for her political writing during that
time. She wrote, "A woman has the right to be guillotined; she should also have the right to debate" (quoted in "The Writer’s
Almanac," November 3, 2019).
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Figure 1.3.5: Twitter banner created for #wikiwomeninred and the Women In Red project by Victuallers | "May7 Woman of the
Day" by Wikipedia community

Olympe de Gouges' activism contrasted dramatically with the traditional gender roles women were expected to play in European
society. Although women did not have many rights and privileges, de Gouges used ideas from the Enlightenment to advocate for
greater rights for women and enslaved Black people.
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#b Suggested Learning Activities

o Create a digital poster
o Design a visual representation of Mary Wollstonecraft’s and Olympe de Gouges’ writings:

= A Vindication of the Rights of Women, Mary Wollstonecraft (1792)
= The Declaration of the Rights of Women and Female Citizen, Olympe de Gouges (1791)

o Construct women change-maker trading cards

o Design trading cards for important women change-makers in history
o Include name, image, and key facts about the person and what makes her unique and important in history

= Based on a scientist trading card project by Jaye C. Gardiner

Online Resources for Mary Wollstonecraft, Olympe de Gouges and Rights of Women

e View a Brief [llustrated Video Biography of Mary Wollstonecraft

o Take a Quiz on Mary Wollstonecraft's "A Vindication of the Rights of Woman"

o A brief biography, Olympe de Gouges, is online from the Internet Encyclopedia of Philosophy
e Olympe de Gouge historical biography page on resourcesforhistoryteachers

e The Declaration of the Rights of Man and the Citizen

¢ The Declaration of Independence

1.3.3 ENGAGE: Who Were History's Important Women Change-Makers in Math, Science, and
Politics?

Ada Lovelace was the daughter of poet Lord Byron and Anne Isabelle Milbanke. She is considered the first computer programmer.

A

Figure 1.3.6: "Ada Lovelace Chalon" (1838) by Alfred Edward Chalon | Public domain

Ada Lovelace did not conform to traditional gender roles and expectations, focusing on mathematics and coding in a time when
women were not taught math. She became a correspondent to mathematician Charles Babbage who was in the process of creating
the plans for the Difference Machine, the world's first calculator. She created notes on the machine and its step sequences, and
those notes became the first computer "code." Learn more at Ada Lovelace, Mathematician and First Computer Programmer.

Katherine Johnson was a mathematician and physicist at NASA (National Aeronautics and Space Administration) who was one
of the African American women whose math and science work were essential to the success of early United States space
exploration, including the 1962 flight when John Glenn became the first American man to orbit the Earth. Her work in STEM was
the basis for the book Hidden Figures (Shetterly, 2016) and its 2017 movie adaptation.
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Figure 1.3.7: "Kathérine Johnson at NASA, 1966" by NASA | Public domain

Katherine Johnson was a pioneer in civil rights as well. She was one of the first Black students to integrate graduate schools in
West Virginia; the third African American to earn a doctoral degree in mathematics; and a Presidential Medal of Honor recipient.

Sisters in Innovation: 20 Women Inventors You Should Know from The Mighty Girl website provides an engaging historical
overview from Jeanne Villepreux-Power and Margaret E. Knight to modern-day scientists and innovators. Check out as well Ignite
Her Curiosity: 60 Children's Books to Inspire Science-Loving Girls from the same website.

There is historical background for women in math and science at the wiki page Women of the Scientific Revolution.

4b Suggested Learning Activities

o State your view

o Have the accomplishments of women such as Mary Wollstonecraft and Katherine Johnson been intentionally excluded
or just omitted from textbooks and curriculum frameworks?
o Why is it important to recognize the contributions of women in math, science, and politics?
o Create a digital poster

o Design a poster about a woman from the 17th and 18th centuries who made prominent discoveries in math and science
fields, but who has been largely ignored for their contributions. Include a picture, the position she had, the impact she
made, and two additional facts.

= resourcesforhistoryteachers wiki online biography pages for each woman:

= Beatrix Potter - author and natural scientist

= Caroline Herschel - an astronomer who, with her brother, discovered the planet Uranus
= Ada Lovelace - mathematician and first computer programmer

= Mary Anning - fossil finder and paleontologist

= Marie Curie - scientist and two-time Nobel Prize recipient

e Conduct a 20th Century Trailblazers/Change-Makers Tournament

o A Women Trailblazers/Change-Makers Tournament is a way to uncover the hidden histories and untold stories of
women who made significant contributions in math, science, or politics, but who have been largely ignored in textbooks
and curriculum frameworks.

= Here is a Women Trailblazers March Madness Game with additional women change-makers to feature in a March
Madness Tournament.

= Suggested 20th Century women trailblazers and change-makers include:
= Grace Hopper, computer pioneer
= Rachel Carson, environmental activist
= Jane Goodall, primatologist and anthropologist
= Rosalind Franklin, molecular biologist
= Hedy Lamarr, Hollywood actress and inventor
= Shirley Chisholm, African American presidential candidate
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o Propose Wikipedia edits

o View You Can Help Fix Wikipedia's Gender Imbalance - Here's How To Do It, TED.com (March 9, 2020) about
one woman's work fixing Wikipedia's lack of information about women scientists, inventors, and change-makers.

= Create a poster or infographic using online resources such as Canva or another creator app or software, OR draw by
hand a poster or infographic, that briefly and succinctly explains to students HOW to create or improve a wiki page
for an unknown woman scientist, inventor or change-maker.

o Interactive viewing: watch and respond to Microsoft's #MakeWhatsNext ad

o Begin viewing and stop at 0:09 where you see the first question about inventors. Write as many responses as you can in
60 seconds.

o Resume viewing and stop at 0:24 when you see the second question about women inventors. Write as many responses
you can in 60 seconds.

o What surprised you about the lists? Did you have difficulty listing women inventors? Why is this often the case for not
only students, but adults as well?

Online Resources for Women Trailblazers

o Historian Margaret Rossiter’s efforts to showcase women in science (Women Scientists Were Written Out of History. It’s
Margaret Rossiter’s Lifelong Mission to Fix That).

o Rossiter has identified what she calls the Matilda Effect, a pattern where male scientists and "masculine" topics are frequently
seen as demonstrating higher scientific quality than those associated with women in science or related fields.

Standard 1.3 Conclusion

This standard's INVESTIGATE examined the work of John Locke, including his "Two Treatises of Government" (1690) and
social contract theory, as well as Montesquieu’s formulation of checks and balances to prevent a single individual or group of
people from having full control of the state. UNCOVER focused on the French feminist Olympe De Gouges, who in 1791
published the Declaration of the Rights of Women and Female Citizen, a stirring call for the equality of women during the French
Revolution. ENGAGE asked what women in history and current society were important trailblazers, innovators, and change-
makers in math, science, and politics.

This page titled 1.3: Enlightenment Thinkers and Democratic Government is shared under a CC BY-NC-SA 4.0 license and was authored,
remixed, and/or curated by Robert W. Maloy & Torrey Trust (EdTech Books) via source content that was edited to the style and standards of the

LibreTexts platform; a detailed edit history is available upon request.

https://socialsci.libretexts.org/@go/page/125632


https://libretexts.org/
https://creativecommons.org/licenses/by-nc-sa/4.0/
https://socialsci.libretexts.org/@go/page/125632?pdf
https://ideas.ted.com/you-can-help-fix-Wikipedias-gender-imbalance-heres-how-to-do-it/
https://ideas.ted.com/you-can-help-fix-Wikipedias-gender-imbalance-heres-how-to-do-it/
https://www.youtube.com/watch?v=tNqSzUdYazw
https://www.smithsonianmag.com/science-nature/unheralded-women-scientists-finally-getting-their-due-180973082/
http://gap.hks.harvard.edu/matilda-effect-science-communication-experiment-gender-bias-publication-quality-perceptions-and
https://socialsci.libretexts.org/Bookshelves/Political_Science_and_Civics/Building_Democracy_for_All%3A_Interactive_Explorations_of_Government_and_Civic_Life_(Maloy_and_Trust)/01%3A_The_Philosophical_Foundations_of_the_United_States_Political_System/1.03%3A_Enlightenment_Thinkers_and_Democratic_Government
https://creativecommons.org/licenses/by-nc-sa/4.0
https://socialsci.libretexts.org/Bookshelves/Political_Science_and_Civics/Building_Democracy_for_All%3A_Interactive_Explorations_of_Government_and_Civic_Life_(Maloy_and_Trust)/01%3A_The_Philosophical_Foundations_of_the_United_States_Political_System/1.03%3A_Enlightenment_Thinkers_and_Democratic_Government?no-cache
https://edtechbooks.org/democracy
https://edtechbooks.org/democracy

LibreTextsm

1.4: British Influences on American Government

Standard 1.4: British Influences on American Government
Explain how British ideas about and practices of government influenced the American colonists and the political institutions that

developed in colonial America. (Massachusetts Curriculum Framework for History and Social Studies) [8.T1.4]

FOCUS QUESTION: What were the democratic and undemocratic political practices that developed
in early America?

UNITED STATES POSTAGE 5S¢

MAGNA CARTA 12165 4

Figure 1.4.1: "Magna Carta 5-cent 1965 issue U.S. stamp" | Public Domain

How did experiments in democracy and democratic government that began in the 13 North American colonies connect to modern
day United States governmental ideas and practices? The modules in this chapter explore democracy and voting in colonial
America, the impact of Anne Hutchinson's religious dissent, and current debates over extending voting rights to 16- and 17-year-
olds.

You can also explore this topic at the resourcesforhistoryteachers wiki page for British Influences on American Government.

X Modules for this Standard Include:

1. INVESTIGATE: The Mayflower Compact, Colonial Governments, and Who Voted in Early America
o MEDIA LITERACY CONNECTIONS: Media Coverage of the Royals

2. UNCOVER: Lucy Terry Prince, Anne Hutchinson, and Mary Dyer; Women's Roles in Colonial America
3. ENGAGE: Should 16-Year-Olds or 17-Year-Olds Be Allowed to Vote?

1.4.1 INVESTIGATE: The Mayflower Compact, Colonial Governments, and Who Voted in Early
America
1.4.1.1 The Mayflower Compact

Signed in 1620 by 41 adult male passengers during the 3000-mile sea voyage from Holland to establish a colony in the new world
of North America, the Mayflower Compact established a framework for self-government among the colonists.

Figure 1.4.2: "The Mayflower Compact, 1620" by Jean Leon Gerome Farris | Public Domain
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The Compact has its foundation in the Magna Carta (1215) that established the idea of the rule of law. The Mayflower Compact
asserted it was the people, not a king, who made the law. Here is the complete text of the Mayflower Compact.

Between 1636 and 1671, the Plymouth Colony adopted The General Fundamentals of New Plymouth, the first legal code in
colonial North America. It included statements about representative government and individual rights. Its first article was a
declaration of self-rule, stating that the people of the colony:

"Do Enact, Ordain and Constitute; that no Act Imposition, Law or Ordinance be Made or
Imposed upon us at present or to come, bur such as shall be Enacted by consent of the
body of Freemen or Associates, or their Representatives legally assembled; which is
according to the free Liberties of the free born People of England."

4b Suggested Learning Activities

o Analyze the historical experience

o Were Pilgrims, the original settlers of the Plymouth Colony, democratic?
o Here are resources to guide the discussion:

= The Mayflower Compact, George Mason University
= Mayflower Compact, Constitutional Rights Foundation
= Mayflower and the Mayflower Compact, Plimoth Plantation
o The Mayflower II: Design the first government on Mars

o Imagine a 21st Century Mayflower Spaceship landing on Mars 400 years after the Pilgrims landed in North America.
The ship is damaged and cannot return.

o Make decisions about how to govern the new Mars colony and record those decisions in video as well as a written
document. The Mayflower II learning experience was developed by the Constitutional Rights Foundation.

1.4.1.2 Colonial Government

The Virginia House of Burgesses was the first legislative assembly in the American colonies. The assembly met for the first time
in Jamestown's church on July 30, 1619. It had 23 original members, including the colony's governor, all of whom were property-
owning white men. It was modeled after the British Parliament and members met annually to vote on taxation and set local laws.
You can learn more from Social Studies for Kids: The Virginia House of Burgesses.

Figure 1.4.3: "Interior of the Virginia House of Burgesses" by Frances Benjamin Johnston, ca. 1930-1939 | Public domain

Many settlements in New England practiced government through town meetings. Unlike in Virginia where people elected
representatives to the House of Burgesses, town meetings were a form of direct democracy. All White men in a community
participated in making decisions. You can learn more about town meetings in Topic 6.10 of this book.

The formation of different forms of colonial government was a step toward democratic self-government. ThoughtCo.'s Colonial
Governments of the Original 13 Colonies offers a colony-by-colony overview of the beginnings of these governments.
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1.4.1.2 Who Voted in Early America?

Voting, though not uniform in every colony, was done by about 10% of the population. Typically, only free white, male property
owners 21 years of age or older could vote. Such individuals might be a member of a predominant religious group, or a Freeholder,
meaning the person owned land worth a certain amount of money. Slaves, women, Jews, Catholics and men too poor to be
freeholders could not vote (Who Voted in Early America? Constitutional Rights Foundation 1991).

In some places, women who owned property, free Black people, and Native Americans could vote, but these were rare exceptions.
New Jersey's first constitution in 1776 gave voting rights to "all inhabitants of this colony, of full age, who are worth fifty
pounds...and have resided within the county...for twelve months" (as cited in National Park Service, 2018, para. 2). It is unclear
how many women actually voted. In 1807, the New Jersey legislature passed a law stating no persons were to be allowed to vote
except free white men who either owned property worth 50 pounds or were taxpayers.

Colonists generally did not vote for their governors; instead, they were appointed by the English king. In Connecticut and Rhode
Island, however, voters elected governors. Here is a list of American Colonial Governors.

& Pirate Democracy in the Atlantic World

The time period from the 1500s to the mid-1800s was a golden age of piracy and privateering in the Atlantic world, and pirates
helped England and France in their imperial competition against Spain in the New World. A pirate is someone who attacks and
robs ships at sea; a privateer is a privately owned ship engaging in piracy on behalf of a government or country.

Although pirates sought money and financial gain through plunder and violence, they also severely disrupted Spanish trade and
shipments of gold and silver, and in so doing, prometed English and French colonization in North America. For a time, as
noted by history researcher and middle school teacher Jason Acosta (2005), "privateering began as a private venture, became
backed by the crown, evolved into a money making scheme, and then led to the success of royal colonies like Port Royal and
Tortuga" (p. 86). Once colonial trade in items like tobacco, coffee, and tea was firmly established and very profitable and
competition with Spain lessened, England and France turned to suppressing piracy as a threat to their empires.

Interestingly, Acosta's research uncovered evidence of democratic practices on board pirate ships. Utilizing primary sources
including pirate charters, travel narratives, court hearings, first-hand accounts of captives, and sermons delivered at pirate
hangings, Acosta found examples of democracy and separate branches of government on ships. All members of the crew
(including Black people and those of different nationalities) could vote. The captain was elected. The crew functioned like
Congress and as a jury. The quartermaster served as a judge in settling disputes. Injured sailors (such as loss of an eye or a leg)
received financial compensation from the ship's common fund.

Acosta concluded that pirates, who were largely outcasts from society and victims of oppression (including slavery and
indentured servitude as well as the brutal treatment of sailors on merchant and naval ships), gravitated toward more
egalitarian practices where everyone was treated equally, although often harshly. While pirate democracy may not have
directly influenced the writing of the Declaration of Independence or the Constitution, it offers another historical example of
people seeking to be free from oppressive rulers and unfair social and economic conditions.

Suggested Learning Activity
e Write a children's book

o Write a children's book about pirates and pirate ships which explains how democracy works to a younger audience.

1.4.1.3 What If America Chose a King or Queen, Not a President?

The American Revolution was a rebellion against rule by a king, inspired by the Enlightenment ideals of reason, liberty, and the
natural rights of mankind.

The Declaration of Independence stated: "But when a government continually violates the rights of the people, clearly and with the
purpose of exercising absolute power over them, the people have a right and duty to throw off that government. That is exactly
what has happened here in British America, and which compels us to throw off the government of Great Britain. The current King
has continually violated our rights, obviously intending to exercise absolute power over us."

England had a long history of nobles challenging an all-powerful monarchy, beginning with the Magna Carta and the English Bill
of Rights, which set limits on the power of the King to act without the consent of Parliament. Nevertheless, rule by a monarch, a
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King or a Queen, has been a dominant form of government for centuries; here is a List of Rulers of Europe from the Metropolitan
Museum of Art.

Monarchy rests on the laws of primogeniture where the eldest child in a family (and so on in a line of succession) inherits the
parent's estate and title. There are many famous monarchs in world history: Louis XIV, Peter the Great, and many women rulers
including Hatshepsut, Nefertiti, Cleopatra, Elizabeth I, Catherine the Great, and Queen Victoria (see Great Women Rulers).

There are 29 monarchies ruling 40 countries in the world today, although many of the kings and queens have only ceremonial
functions in constitutional democracies. Queen Elizabeth II, 94 years old in 2020, is the longest-serving monarch, having begun her
reign February 6, 1952. She is Queen of Great Britain, Northern Ireland, and 15 countries in the Commonwealth Realm. Other
nations with monarchs include: Saudi Arabia, United Arab Emirates, Bhutan, Oman, Brunei, Cambodia, Luxembourg, Belgium,
Swaziland, Sweden, Andorra, Qatar, Denmark, Jordan, Vatican City, Morocco, Lesotho, Netherlands, Bahrain, Japan, Spain,
Thailand, Lichtenstein, Monaco, Malaysia, and Kuwait. Some of these monarchs have great power - with the King of Saudi Arabia
being considered the most powerful absolute monarch in the world today.

But monarchy is not democracy, as Abraham Lincoln reminded the audience during his speech at Chicago, Illinois, July 10, 1858.
The idea that the Declaration of Independence does not apply to Blacks, Lincoln said, is the "arguments that kings have made for
enslaving the people in all ages of the world. You will find that all the arguments in favor of king-craft were of this class; they
always bestrode the necks of the people, not that they wanted to do it, but because the people were better off for being ridden."

Lincoln continued, "let us discard all this quibbling about this man and the other man—this race and that race and the other race
being inferior, and therefore they must be placed in an inferior position—discarding our standard that we have left us. Let us
discard all these things, and unite as one people throughout this land, until we shall once more stand up declaring that all men are
created equal.”

4b Suggested Learning Activities

o Create a counterfactual United States history using Jamboard or Canva

o Create a counterfactual history presentation on Jamboard or Canva, imagining what government and society would be
like in the United States today if the authors of the Constitution made the leader of the American government a King or
Queen and not a President. Counterfactual history involves answering "what if" questions by imagining what might
have happened differently if certain actions had occurred.

o Topics to consider as you design your presentation:

= Would the United States have a King or a Queen and a royal family? Would the White House be the home of the
monarchy?
= How much political power would the King or Queen have in relation to Congress and the Supreme Court? Would
there be a Congress or Supreme Court?
= What ceremonial roles would the monarchy perform in society?
= How would the King or Queen use social media to share their views and policies with the nation?
e Write a People's History
o Why were some women and African Americans allowed to vote in New Jersey for a period of time after the American
Revolution?
o Why were all women and African Americans then denied the right to vote?
o Design a promotional flyer for a North American colony
o Royal colonies were owned by the king.
o Proprietary colonies, such as Pennsylvania, Maryland, and Delaware, were basically land grants from the British
government.
o Self-governing colonies, including Rhode Island and Connecticut, formed when the king granted a charter to a joint-
stock company, and the company then set up its own government independent of the crown.

Online Resources for Government and Voting in Colonial America

e Emergence of Colonial Governance offers a brief background on government in the 13 colonies.
e Voting in Colonial Virginia
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e American Colonies for a comparative look at colonial governments in the colonies from teacher Greg Feldmeth, Polytechnic
School, Pasadena, California.

1.4.2 UNCOVER: Lucy Terry Prince, Anne Hutchinson, and Mary Dyer; Women's Roles in Colonial
America

In history and social studies classes, most elementary and secondary school students learn little about the roles and struggles of
women in early American society. Although mostly invisible in history textbooks, noted one historian, "fine ladies, servant girls,
black slave women, middle class matrons, and native American women all contributed to the development of American life" (De
Pauw, 1975, p. x). After all, almost half of the colonial North America population were women.

Women lived in a patriarchal society. They had no rights, they could not vote, and they could not live on their own. Women had
primary roles in child-rearing and maintaining households, but that picture is far from complete. "Women's work," noted Linda
Grant De Pauw (1975, p. 3) consisted of five main areas of responsibility: "feeding the family; manufacturing the family's clothing
and such household essentials as candles and soap; keeping the home, the family, and the family's clothing clean; serving as doctor,
nurse and midwife...; and caring for children."

Women had central roles in every aspect of colonial life outside the home as well. White women supported the businesses of their
husbands, and "it was quite common for a widow to carry on the business after her husband's death" (De Pauw, 1975, p. 26).
Women on the island of Nantucket where men engaged in the whaling industry were away for years at a time assumed leadership
roles both in family and religious settings. Several 19" century female activists, including Lucretia Mott, Martha Coffin Wright,
abolitionist Anna Gardner, and women's rights advocate Maria Mitchell, "all trace their roots back to the Nantucket Quaker
meeting of the eighteenth century" (Kovach, 2015, p. viii).

The Women's Museum of California has short summaries of several notable women in colonial America, including Anne
Hutchinson (discussed below), Mary Chilton (first person off the Mayflower), Anne Bradstreet (first published American poet),
Mary Dyer (Quaker martyr and discussed below) and Mary Rowlandson (writer).

1.4.2.1 Lucy Terry Prince

As an infant, Lucy Terry Prince was taken from her family in Africa and brought first to Rhode Island and then Massachusetts,
where she was sold in slavery. In 1746, while still an enslaved woman in Deerfield, Massachusetts, [.ucy Terry Prince wrote the
earliest known poem by a Black writer in North America. The poem, Bars Fight, described a bloody encounter between Native
warriors and colonial settlers. It was sung or recited till published in 1855. It is the only piece of her poetry writing that survives
today. A book about her poetry and here life is subtitled Singer of History.

But Lucy Terry Prince's story is about more than her writing. She subsequently married, gained her freedom, purchased land in
Vermont with her husband, and raised six children, two of whom served in the American Revolution. In 1803, she successfully
argued a case before the Vermont Supreme Court. She died in 1821 at age 97.

You can view a short video summary of her life here.

1.4.2.2 Anne Hutchinson

Anne Hutchinson was born in Alford, England in 1591. She emigrated to the Massachusetts Bay Colony in 1634, where she
became a religious dissenter and advocate for women in challenging male authority. Through a series of meetings among women in
her home, she openly questioned Puritan beliefs about salvation and religious law.
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Figure 1.4.4: Anne Hutchinson on trial. Ink illustration by Edwin Austin Abbey | Public domain

In 1638, following a trial as a heretic, she was banished to Rhode Island on charges of blasphemy and sedition. She later moved to
the colony of New Netherlands (now New York) and was killed during an Indian raid. Learn more from the National Women's
History Museum's Biography of Anne Hutchinson.

1.4.2.3 Mary Dyer

Mary Dyer, a friend of Anne Hutchinson, was also a religious dissenter, openly advocating the teachings of the Society of Friends,
or Quakers, in opposition to the prevailing religious views of the rulers of the Massachusetts Bay Colony. Like Anne Hutchinson,
Mary Dyer held that God spoke directly to individuals, a view that directly challenged the authority and power of the clergy. In
1656, the colony passed a law banishing Quakers from Massachusetts (a second law added that those who returned to the colony
after being banished were to be put to death). Dyer, who returned to the colony in 1660 after being banished, was executed after
refusing to acknowledge the authority of the law (Bremer, 2012). A statue of Mary Dyer can be found in front of the Massachusetts
state capitol in Boston.

Figure 1.4.5: Statue of Mary Dyer outside the Massachusetts State House, Boston, Massachusetts. | Mary Dyer by Sylvia Shaw
Judson.

The stories of Anne Hutchinson and Mary Dyer (along with that of Roger Williams, who was also banished from Massachusetts for
his religious views) open a study of the role of dissent in American history and government. Hutchinson's and Dyer's dissents were
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religious, but the principle of the dissent rests on the willingness of individuals to oppose laws and practices they believe are
wrong. Political dissent has been powerful force for change in United States history, but it is often undertaught in schools,
especially when the dissenters were women. But the examples of the women's suffrage and women's rights movement, the roles of
Harriet Tubman, Claudette Colvin, Sylvia Mendez in the struggle for civil rights, and the efforts of Mother Jones, Margaret Sanger,
Helen Keller, Alice Paul, and Dolores Huerta - to name just a few - reveal the legacy of dissent that followed from efforts of two
colonial women who refused to accept the status quo in their society.

Looking at the United States today, what is your definition of dissent? There is more about dissent and protest in Topic 4, Standard
12: The Role of Political Protest of this book.

4b Suggested Learning Activities

e Create an Anne Hutchinson biography poster
o Ann Hutchinson and Courage: In the Face of Adversity, Voices of History, Bill of Rights Institute
o Religious Dissent, The Huntington Library
o Anne Hutchinson: Religious Dissident
o Stage a mock trial
o The Trial of Anne Hutchinson (1637) using materials from the Famous Trials website
o Trial and Interrogation of Anne Hutchinson from Swarthmore College
o Reader's Theatre: The Trial of Anne Hutchinson, Huntington Library
o The Trials of Mary Dyer (1659 & 1660), Famous Trials website
o State your view
o = Why is dissent important?
= Do people in the United States have the right to dissent?
o Design your plan for dissent

o Would words or actions be more important?
o Would you speak out in public, march in protest, share your thoughts in writing or songs or videos, change your
hairstyle or the way you dress, or take some other actions?

Online Resources for Anne Hutchinson and Women's Roles in Colonial America

e Anne Hutchinson from the Elizabeth A. Sackler Center for Feminist Art, Brooklyn Museum

¢ PRIMARY SOURCE: Gender and Opportunity in Colonial America, California State University Long Beach
e Farly Colonial Gender Roles, Teaching LGBTQ History

e Religious Dissent, Huntington Library

e Dissent and Democracy in Modern American History, The Newberry

1.4.3 ENGAGE: Should 16-Year-Olds or 17-Year-Olds Be Allowed to Vote?

Passed and ratified in 1971, the 26th Amendment to the Constitution gives 18-year-olds the right to vote in state and federal
elections. Many people now support lowering the voting age to 16 or 17 for state and local elections or, in some cases, just local
elections. Takoma Park, Maryland was the first city to lower the voting age to 16 in local elections in 2013. In 2020, San Francisco
narrowly passed Proposition G, becoming the first major city to extend the voting age to 16 for local elections and ballot measures.
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VOTE

Figure 1.4.6: VOTE button graphic | amberzen on Pixabay

A lower voting age is seen as a way to encourage greater participation by young people in political and civic matters. Opponents of
the idea cite the immaturity of youth as a drawback to informed decision-making as voters.

A number of states allow 16-year-olds or 17-year-olds to vote in congressional or presidential primaries. Around the world, 16-
year-olds can vote in Austria, Brazil, Cuba, Nicaragua, the islands of Jersey and Guernsey and the Isle of Man; 17-year-olds can
vote in Indonesia, North Korea, the Seychelles, and Sudan the Timor-Leste.

Massachusetts Congresswoman Ayanna Pressley has introduced legislation allowing youth as young as 16-years-old to vote for
members of Congress and the President.

The Census Bureau reported that there were 42 million adolescents between 10 and 19 in the U.S. in 2016, a number that is
projected to grow to nearly 44 million by 2050. How might the nation's political dynamics change if going forward 16-year-olds
and/or 17-year-olds could vote?

4b Suggested Learning Activities

o Dialog and debate: Should the voting age be lowered in the U.S.?

o What are the arguments in favor of, and against, lowering the voting age to 16 or 17?

o Will a lower voting age create greater political interest and civic involvement among young people?

o Would you support lowering the age requirement for being elected as a member of Congress, a state office, or
President?

Resources:

o Lower the Voting Age for Local Elections, FairVote
e Why Is the Voting Age 187 CBS8, San Diego
e Should 18-Year-Olds be Allowed to Vote? PBS Newshour

Standard 1.4 Conclusion

INVESTIGATE explored the first steps of self-government by European colonists that included important founding documents
(The Mayflower Compact), political institutions (colonial legislative assemblies), and decidedly undemocratic practices (only men
could vote and slavery was legal). UNCOVER focused on Anne Hutchinson, a religious dissenter who was banished from the
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Massachusetts Bay Colony for questioning the authority of the Puritans. ENGAGE asked whether 16-year-olds and 17 year-olds
should be allowed to vote in local and state elections.

This page titled 1.4: British Influences on American Government is shared under a CC BY-NC-SA 4.0 license and was authored, remixed, and/or

curated by Robert W. Maloy & Torrey Trust (EdTech Books) via source content that was edited to the style and standards of the LibreTexts
platform; a detailed edit history is available upon request.
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1.5: Native American Influences on U.S. Government

Standard 1.5: Native American Influences on U.S. Government

Analyze the evidence for arguments that the principles of the system of government of the United States were influenced by the
governments of Native Peoples. (Massachusetts Curriculum Framework for History and Social Studies) [8.T1.5]

As native populations migrated and settled across the vast expanse of North America over time, they developed distinct and
increasingly complex societies by adapting to and transforming their diverse environments. [AP U.S. History Key Concept 1.1]

The American Revolution’s democratic and republican ideals inspired new experiments with different forms of government. [AP
U.S. History Key Concept 3.2]

FOCUS QUESTION: Did any Native American Group Influence the Men who Drafted the United

Figure 1.5.1: Seal of the Massachusetts Bay Colony, granted by King Charles I in 1629, featuring an Indian holding an arrow

pointed down in a gesture of peace and the words "Come over and help us," emphasizing the missionary and commercial intentions

of the original colonists. | Public domain
The First Americans had lived in North America for 50,000 years before their initial encounters with European explorers and
colonists. These indigenous peoples adapted cultures and lifestyles to the geographic and environmental conditions where they
lived. You can read a brief Overview of the First Americans from Digital History.

The achievements of First American peoples are impressive, but not well-known. Just east of present-day St. Louis, Missouri, the
pre-contact First American city of Cahokia had a population of more than 10,000, with at least 20,000 to 30,000 more in outlying
towns and farming settlements that spread for fifty miles in every direction. Its Grand Plaza was the size of 35 football fields, the
largest public space ever created north of Mexico. At its center was a packed clay pyramid that reached 100 feet high. Cahokia is
now the largest archeological site in the United States. Back to the City of the Sun: An Augmented Reality Project offers more
ways to learn about the Cahokia Mounds.

Etzanoa was located in modern-day Kansas, south of Wichita, near the Oklahoma border (learn more: Archaelogists Explore a
Rural Field in Kansas, and a Lost City Emerges). There is more information on these native settlements on the
resourcesforhistoryteachers wiki page Cahokia and Etzanoa, Pre-Contact Native American Cities.

Population figures for how many First Americans lived in North America in 1492 vary widely. Teaching Tolerance puts the figure
at 500 tribes, totaling about 22 million people. Shortly after the arrival of Europeans, disease and violence took the lives of an
enormous number of indigenous people. Twenty million, 95% of the indigenous population, died - many from the smallpox
infection to which natives had no immunity. Today, Native Americans number just over 2 million or 1% of the U. S. population.
Nearly 4 out of 5 (78%) live off-reservations and 72% live in cities or suburbs (The Guardian, September 4, 2017).

The relationship between Native peoples and European settlers was complex, contentious, and sometimes collaborative (Calloway,
2018). Tribes and settlers fought over access to land and resources, but also created military alliances and conducted trade. The
website Raid on Deerfield: The Many Stories of 1704 shows the multiple dimensions of native/settler contacts.
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Today, Native Americans still live with a legacy of inadequate resources and services and continuing social and economic
discrimination. In its "Broken Promises" report, the U.S.Commission of Civil Rights (2018) recounted the history as follows:

"In exchange for the surrender and reduction of tribal lands and removal and resettlement
of approximately one-fifth of Native American tribes from their original lands, the United
States signed 375 treaties, passed laws, and instituted policies that shape and define the
special government-to-government relationship between federal and tribal governments.
Yet the U.S. government forced many Native Americans to give up their culture and,
throughout the history of this relationship, has not provided adequate assistance to
support Native American interconnected infrastructure, self-governance, housing,
education, health, and economic development needs" (para. 1)

How did native peoples influence the writers of the U.S. Constitution, and in so doing, shape the governmental institutions of the
new republic? In exploring this question, the modules for this topic examine Native influences on government against a broader
background of native/settler relations and conflicts.

For background, read Native American Governments in Today's Curriculum, an older article that offers an overview of
governmental structures of the League of the Iroquois, the Muscogee Nation, the Lakota Nation, and the Pueblo peoples.

X Modules for this Standard Include:

1. INVESTIGATE: The Iroquois Confederacy and the Great Law of Peace
o MEDIA LITERACY CONNECTIONS: Representations of Native Americans in Film, Local History Publications and
School Mascots

2. UNCOVER: The Peskeompskut-Wissatinnewag Massacre, or the Battle of Great Falls
3. ENGAGE: How to Evaluate a Person's Place in History? The Case of Jeffrey Amherst and the Smallpox Blankets

1.5.1 INVESTIGATE: The Iroquois Confederacy and the Great Law of Peace

The Iroquois Confederacy refers to a group of indigenous tribes living in northeastern North America that had a participatory
democracy government with executive, legislative, and judicial branches. The Great Law of Peace was the constitution of the
Iroquois Confederacy. Here is the text of The Constitution of the Iroquois Confederacy and its 117 articles.

Figure 1.5.2: Flag of the Iroquois Confederacy | Public Domain

The framework of government in the Iroquois Confederacy is said to have inspired Thomas Jefferson, George Washington,
Benjamin Franklin and other founders as they wrote the Constitution. The founders adopted the Iroquois nation's symbol, the bald
eagle, as the new nation's national symbol.

Some historians credit the Iroquois chief Canasatego with influencing Benjamin Franklin’s thinking about government (Franklin
included references to the Iroquois Confederacy in his writing). Canasatego shared how the Great Law of Peace, the Iroquois
Confederacy's unwritten constitution, included rules of democratic self-government including the rights and responsibilities of each
member tribe, and in so doing, stressed the importance of a unified, representative government. Other historians are unsure of these
connections, citing the lack of definitive historical evidence. Iroquois and the Founding Fathers from TeachingHistory.org presents
both sides of this historical debate.

You can learn more at [roquois Democracy & the U.S. Constitution, a website with learning plans from Portland State University.
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In 1988, the United States Senate passed a resolution acknowledging the contributions of the Iroquois Confederacy (Text of Senate
Resolution on the Contributions of the Iroquois Confederacy). However, none of the constitutions of the 13 colonies included First
Americans' rights, and Native Americans did not gain citizenship until 1924.

In addition to influencing the founders, feminist scholar Sally Roesch Wagner (2001) contended that the social and political
organization of indigenous societies impacted the thinking of early women suffragists including Lucy Stone, Lucretia Mott, Susan
B. Anthony, and Elizabeth Cady Stanton. In Haudenosaunee (Iroquois) society, women were included in tribal leadership, could
hold political office, controlled property, had spiritual authority within the community, and children belonged to the mother's clan.
The women's rights advocates who wrote the Declaration of Sentiments were inspired by native women to argue for a more co-
equal status for women in American society. You can access an overview of this idea from The Impact of Haudenosaunee Culture
on the Early Suffragettes.

4b Suggested Learning Activities

e Design a video
o Explore the Native American Influences in U.S. History and Culture Quiz, from Teaching Tolerance
o Then, create a social media video that highlights the 3-5 most surprising things you learned.
o State your view: How did Native American government shape the U.S. Constitution?
o How the Iroquois Great Law of Peace Shaped U.S. Democracy, Native Voices, PBS.
o Iroquois Constitution: A Forerunner to Colonists' Democratic Principles
o Analyze a primary source
o 1994 Constitution of the Wampanoag tribe of Gay Head (Martha's Vineyard, Massachusetts)
o What parallels to the United States Constitution do you notice in this document?
o Create a sketchnote: In what ways have Native Americans influenced life in the United States?
o Native American Contributions from United States Department of Agriculture
o Native American Contributions from Scholastic
o [Iroquois and the Founding Fathers from TeachingHistory.org.
o Native American Rights Movement, resourcesforhistoryteachers wiki page

1.5.2 UNCOVER: The Peskeompskut-Wissatinnewag Massacre, or the Battle of Great Falls

Peskeompskut is the name for the waterfalls on the Connecticut River between the communities of Turners Falls and Gill,
Massachusetts. The Peskeompskut Massacre or the Great Falls Fight was a pivotal event in King Philip's War that unfolded when a
colonial militia led a pre-dawn surprise attack of an Indian fishing village on the shores of the river on May 16, 1676. An
interactive photograph and summary of the scene entitled Assault on Peskeompskut is available from the Memorial Hall Museum,
Deerfield, Massachusetts.
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Figure 17 English Attack on Peskeompskut Encampment.
Figure 17 of Technical Report - Battle of Great Falls / Wissatinnewag-Peskeompskut (May 19, 1676), U.S. Department of the

Interior National Park Service American Battlefield Protection Program, www.montague-
ma.gov/files/Battle_of Great_Falls_Phase_I_Final_Technical_Report.pdf.
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Different writers have described the event differently, as a massacre or a battle. Regardless of how it is described, it is clear that
hundreds of English soldiers and native people were involved and that many women and children were killed in the raid on the
village. In 2018, the town of Montague, Massachusetts received a grant from the National Park Service to survey the battlefield and
apply for recognition in the National Register of Historic Places. But what really happened on that day?

4) Suggested Learning Activities

e Analyze two competing histories and then write your own history

o Technical Report: Battle of Great Falls/Wissantinnewag-Peskeompskut, American Battlefield Protection Program,
National Park Service (February 2016)

o Remembering & Reconnecting: Nipmucs and the Massacre at Great Falls, Chaubunagungamuug Nipmuck Historic
Preservation Office (October 2015)

Online Resources for the Peskeompskut-Wissatinnewag Massacre

e Our Beloved Kin: Remapping a New History of King Philip’s War website by Lisa Brooks
o Explore resourcesforhistoryteachers wiki page for English Settlers and Native Peoples

e Native Land Map, an interactive exploration of native peoples in the Americas

1.5.3 ENGAGE: How to Evaluate a Person's Place in History? The Case of Jeffrey Amherst and the
Smallpox Blankets

Jeffrey Amherst was a British army general during the French and Indian War and then royal governor of Virginia (although he
refused to live there) in the decades before the American Revolution. The Town of Amherst, Massachusetts, founded in 1759, is
named after him. Amherst College, founded in 1821, is named after the town. There are also towns named Ambherst in Wisconsin,
Virginia, Texas, Tennessee, South Dakota, Ohio, North Carolina, New York, New Hampshire, Nebraska, Montana, Minnesota,
Maine and Colorado.

Figure 1.5.4: Portrait of Jeffrey Amherst by Joshua Reynolds | Public domain

Jeffrey Ambherst is a very controversial historical figure. Throughout his life, he displayed overt hatred and racism toward native
people. Historians charge him with suggesting—or actually providing—smallpox-infected blankets to American Indians in the
Ohio Valley of North America. In a 1763 letter he wrote, "You will do well to try to inoculate the Indians by means of blankets, as
well as to try every other method that can serve to extirpate this execrable race" (quoted in Berg, 2019).

In 2016, Amherst College dropped "Lord Jeff" as its athletic team and school mascot. More recently, there have been calls from
citizens to rename the town of Ambherst itself. The case of Jeffrey Amherst raises questions about how to evaluate the reputations of
famous people in history, especially those who engaged in undemocratic and discriminatory actions toward other people.
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#b Suggested Learning Activities

o State your view: How should Jeffrey Amherst be evaluated historically?

o Is there sufficient evidence to condemn him as an advocate for biological warfare?
o Should towns named Ambherst - including Amherst, Massachusetts - change their names based on historical evidence of
his actions?
o In what ways does the case of Jeffrey Amherst relate to current debates over Native American mascots and Confederate
monuments from the Civil War?
o Propose an educational policy: How can Native Americans be fairly represented in school mascots or names?

o These Massachusetts Schools Still Have Native American-themed Nicknames, Mascots, and Logos. MassLive
(February 16, 2017)

2,128 Native American Mascots People Aren't Talking About from FiveThirtyEight, September 2014

Timeline - A Century of Racist Sports Team Names, Mother Jones

UnLearning Sports Mascots from FiveColleges in Massachusetts

Native Americans Blast Redskins Gambit to Defuse Name Controversy with Financial Contributions, March 24, 2014

O O O o

¢ Design a First American People's history poster
o Present the history of one of the following events from an indigenous First Americans' perspective:

= King Philip's War
s The Louisiana Purchase
= The Trail of Tears and the Indian Removal Policy
= The California and Alaska Gold Rush
s The Transcontinental Railroad
s DAPL Standing Rock Sioux Uprising

Online Resources for Teaching Native American/First American History

o Lord Jeffrey Amherst and the Smallpox Blankets, resourcesforhistoryteachers wiki

e Becoming Visible: A Landscape Analysis of State Efforts to Provide Native American Education for All, National Congress of
American Indians (September 2019)
o 87% of state history standards do not mention Native American history after 1900
o 27 states make no mention of a single Native American in their K-12 curriculum

e Montana State Constitution Article X and Indian Education For All, Montana Office of Public Instruction

o Montana's 1972 constitutional amendment requires teachers to integrate information about Native American cultures and
history in all subjects and grades

e American Indian Perspectives on Thanksgiving, National Museum of the American Indian
e The Other Side of Plymouth Rock: River Stories 2020, Nolumbeka Project
e American Indians in Children's Literature, Blog by Debbie Reese of Nambé Pueblo
e Maps:
o Native Land Digital Map - Whose Land Do You Live On?
o Tribal Nations Map - Pre-contact homelands of hundreds of tribal nations in Canada and the lower 48 states of the United
States
o Native Reservations Today Map

Standard 1.5 Conclusion

Standard 1.5's INVESTIGATE examined how the governmental practices of Native Americans (in particular, The Iroquois
Confederacy) may have influenced the thinking of the founders of the United States system of government. UNCOVER presented
the different historical accounts of what is known as the Peskeompskut-Wissatinnewag Massacre or the Battle of Great Falls.
ENGAGE used the case of Jeffrey Amherst and the Smallpox Blankets to ask how people today might assess the reputations of
historical figures.

This page titled 1.5: Native American Influences on U.S. Government is shared under a CC BY-NC-SA 4.0 license and was authored, remixed,
and/or curated by Robert W. Maloy & Torrey Trust (EdTech Books) via source content that was edited to the style and standards of the LibreTexts
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CHAPTER OVERVIEW

2: The Development of the United States Government

Supporting Question

How did the framers of the Constitution attempt to address issues of power and freedom in the design of a new political system?

Topic 2 examines the development of the United States government during the time period of the American Revolution. It focuses
on the founding documents of our democracy—the Declaration of Independence, the Articles of Confederation, the
Constitution, and the Bill of Rights—as well as the contentious political debates that surrounded the meaning of those texts. The
issues raised in those debates continue to be part of our lives today, demonstrated by the struggles of people of color, women, and
LGBTQIA individuals for equal rights as well as efforts by people and courts to balance states' rights and federal power in the
pursuit of social and economic policies.

2.1: The Revolutionary Era and the Declaration of Independence

2.2: The Articles of Confederation

2.3: The Constitutional Convention

2.4: Debates between Federalists and Antifederalists

2.5: The Articles of the Constitution and the Bill of Rights

This page titled 2: The Development of the United States Government is shared under a CC BY-NC-SA 4.0 license and was authored, remixed,
and/or curated by Robert W. Maloy & Torrey Trust (EdTech Books) via source content that was edited to the style and standards of the LibreTexts
platform; a detailed edit history is available upon request.
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2.1: The Revolutionary Era and the Declaration of Independence

Standard 2.1: The Revolutionary Era and the Declaration of Independence

Apply knowledge of the American Revolutionary period to determine the experiences and events that led the colonists to declare
independence; explain key ideas about equality, representative government, limited government, rule of law, natural rights,
common good, and the purpose of government in the Declaration of Independence. (Massachusetts Curriculum Framework for
History and Social Science) [8.T2.1]

British attempts to assert tighter control over its North American colonies and the colonial resolve to pursue self-government led to
a colonial independence movement and the Revolutionary War. (AP U.S. History Key Concept) [3.1]

FOCUS QUESTION: What Key Ideas are the Foundations of United States Government?

Figure 2.1.1: Declaration of Independence (1819) by John Trumbull | Public Domain

Drafted by Thomas Jefferson, edited by Benjamin Franklin and John Adams, and adopted by the Continental Congress on July 4,
1776, the Declaration of Independence consists of 1,320 of the most famous words and phrases in history:

¢ "When in the course of human events"

¢ "We hold these truths to be self-evident"

e "All men are created equal"

o "Life, liberty and the pursuit of happiness"
e "The consent of the governed"

The Declaration asserted that all men have "inalienable rights" that had been violated by a "long train of abuses and usurpations"
committed by the king and government of England. Listing the laws and acts that the colonists felt were intolerable, the Declaration
stated in no uncertain terms that people had a right to cut ties with a government that they believe is unjust.

A statement of principles and protests, the Declaration did not have the force of law. It is the United States Constitution that
"establishes the shape of government, and the limits and boundaries of the freedom it protects. Still, the Declaration of
Independence remains the outstanding example of the spirit, as opposed to the letter, of U.S. law" (Teaching American History
Professional Development Project, nd., p. 1).

The signing of the Declaration has been immortalized by John Trumbull's famous painting (shown in both Figure 2.1.1 and Figure
2.1.2). But as journalist Olivia B. Waxman has noted in Time magazine, "This Painting is Probably How You Imagine the Original
Fourth of July. Here's What Wrong with It."
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Figure 2.1.2: John Trumbull's painting is found on the back of the two-dollar bill | "USTwoDollarBillBack.jpg", public domain

The Declaration of Independence is a key document of the American Revolution, but by the time it was signed the Revolutionary
War was well under way, having begun with the Battles of Lexington and Concord (April 19, 1775) and the Battle of Bunker Hill
(June 17, 1775). You can learn more about the war at the resourcesforhistoryteachers wiki page Battles and the Roles of African
Americans during the American Revolution.

Since the Revolution, how has the Declaration of Independence shaped Americans' thinking about freedom, liberty, justice,
and human rights for all? The modules for this topic explore that question, with an emphasis on the rights of women, African
Americans, workers, and people of the world.

X Modules for this Standard Include:

1. INVESTIGATE: The Seneca Falls Convention and the Declaration of Sentiments (1848)
2. UNCOVER: Eleanor Roosevelt and the Universal Declaration of Human Rights
3. ENGAGE: What Do Other Declarations of Independence Declare?

o MEDIA LITERACY CONNECTIONS: Declarations of Independence on Social Media

2.1.1 INVESTIGATE: The Seneca Falls Convention and the Declaration of Sentiments (1848)

The Seneca Falls Convention was organized in western New York in 1848 by Elizabeth Cady Stanton, Lucretia Mott, and a
collection of Mott's fellow Quakers.
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Figure 2.1.3: Printed list of everyone who signed the Declaration of Sentiments | "List of Signatures of the Declaration of
Sentiments" by Mcvy

The Convention lasted six days and was attended by 300 people. On the morning of July 19, 1848, Elizabeth Cady Stanton read
aloud what would become one of the most important documents in United States history, the Declaration of Sentiments and
Resolutions.

Figure 2.1.4: Engraving of Elizabeth Cady Stanton by Henry Bryan Hall, Jr. | Public domain

Modeled after the Declaration of Independence, the Declaration of Sentiments contained a list of the grievances and inequalities
caused by men, which paralleled those caused by the King of England. It included a list of demands for equality for women in the
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home, at work, and in education, as well as a call for women's suffrage (the right to vote in political elections). Frederick Douglass
attended and spoke at the convention, supporting suffrage. The resulting Declaration of Sentiments was signed by 100 people.

The Declaration of Sentiments provides teachers and students with opportunities to compare and contrast the issues that led the
colonists to declare independence from England with the events and issues that led women to declare their rights as equal members
of society. The Timeline of Women's Rights in Early America (National Women's History Museum) offers an overview of the
status of women in early America.

Teachers from different subject fields can integrate the Declaration of Sentiments in curriculum and instruction (submitted by
Sharon Edwards):

o History teachers — This is as important a document as the one it was modeled on and ought to be taught in the same time
frame as the teaching the Declaration of Independence, for it is a Declaration of Independence—a voice of resistance to what is
wrong and a demand for equality. Also, consider exploring the role of Frederick Douglass and other male advocates for change
who took the women seriously and supported their goals and desires.

o English teachers — Read and record the Declaration of Sentiments in kid-friendly vocabulary so the language is accessible to
students whose level and knowledge of English need this material translated into more understandable terms. The process by
which women became voters is a compelling story. In the lives of students there will be issues parallel to women's rights that
occasion disagreement and that may, in 100 years, be seen as the same kind of wrongheaded thinking. Maybe that issue is
students having no voice in school policies, schedules, instructional tracks kids are assigned to, disciplinary procedures, or
length of the school day and school year. At some future point these exclusions will seem unwarranted and as ridiculous as the
view of women was in the mid-1800s.

o Math teachers — We can look at the long history of change of heart and mind and think about the changes to society that
might have come about with much sooner adoptions of what we consider to be unquestionable rights—the opposite of what
women had then. Time, resistance, inertia, propulsion, energy transfer (yes, I recognize that these are terms describing physics
that are quantifiable; the same forces are affecting students' lives now as they wish they had voices in making changes to
schools and the way learning happens, and are told always, no, you are not capable of doing the things you want to do because
you are too young). Math words are everywhere: change— implying more than what already exists of some things and less than
that of others— not capable, too young, not reliable or trustworthy enough.

o All teachers — Consider who you are and why. Those historical doers set the path. Now, we could be history-setting doers by
rethinking the ways learning happens, the big ideas we feature in the content and how much we teach about equity and students’
rights. In math and science, are you featuring the contributions of women and immigrants with the curriculum and concepts? In
English and history, are you connecting these histories to students' lives and asking for their writing of their ideas, positions, and
platforms for change?

#b Suggested Learning Activities

o Compare and contrast the Declarations
o Read the Declaration of Independence and Declaration of Sentiments side-by-side.

= What similarities do you find?

= What differences do you find?

= What has been the lasting impact of each Declaration?

= What events and issues influenced the writing of each Declaration?

e Create a poster
o Use the following resources to define what rights did women had and not have in early America:

= Women's Rights in the Early Republic
= Women and the Law

= "Coverture stipulated that a married woman did not have a separate legal existence from her husband.
= Right of dower meant women had a right to property they brought into the marriage as well as to life usage of
one-third of their husbands' estate" (President and Fellows of Harvard College, 2010, para. 1).

o The Legal Status of Women, 1776-1830, Gilder Lehrman Institute of American History
e Analyze primary sources

o Women's Rights: Primary Sources and Teaching Activities, National Archives DocsTeach
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Online Resources for the Declaration of Sentiments and Women's Rights in Early America

e Seneca Falls Convention, Learning Plan, National Women's History Museum

o Seneca Falls Declaration, Learning Plan, Teaching American History Project, Windham (Connecticut) Public Schools

e From the Declaration of Independence to the Declaration of Sentiments, National Women's History Museum

e Suffering for Suffrage, Learning Plan

e She Votes! Podcast series hosted by journalists Ellen Goodman & Lynn Sherr, released in 2020 for the 100" anniversary of the
19" Amendment

2.1.2 UNCOVER: Eleanor Roosevelt and the Universal Declaration of Human Rights

Eleanor Roosevelt was the wife of President Franklin D. Roosevelt and one of the most influential first ladies and women leaders
in United States history.

A political activist throughout her life, Eleanor Roosevelt worked for women's rights and the end of discrimination and poverty in
the nation and the world. She was a diplomat, active internationally after World War II in promoting peace and freedom for all
people. She was a prolific writer, authoring a six-days-a-week newspaper column titled My Day that ran from December 30, 1935
to September 26, 1962. At its height, the My Day column appeared in 90 newspapers nationwide with a readership of over four
million people. Learn more about her expansive political career: Eleanor Roosevelt, First Lady and Citizen Activist.

Eleanor Roosevelt has been called the "First Lady of the World." One of her most important achievements was inspiring the writing
of the Universal Declaration of Human Rights.

Figure 2.1.5: Eleanor Roosevelt holding poster of the Universal Declaration of Human Rights (in English), Lake Success, New
York. November 1949. FDR Presidential Library & Museum 64-165.

Adopted by the United Nations in 1948, the Universal Declaration of Human Rights consists of 30 articles listing the basic rights
that every person anywhere on Earth should have. The Universal Declaration was a direct response to the horrors of atrocities
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of World War II. The opening to its Preamble reads: "Whereas recognition of the inherent dignity and of the equal and inalienable
rights of all members of the human family is the foundation of freedom, justice and peace in the world" (United Nations).

As summarized in National Geographic Magazine (2008), the Declaration stated:

o All human beings are born free (Article 1).

¢ No one shall be subjected to torture or to cruel, inhuman or degrading punishment (Article 5).

¢ No one shall be held in slavery or servitude (Article 4).

o Everyone has the right to rest and leisure (Article 24).

o Everyone has the right to freedom of thought, conscience and religion (Article 18).

e Motherhood and childhood are entitled to special care and assistance (Article 25.2).

o Everyone has the right to education (Article 26.1).

o Everyone has the right to participate in the cultural life of the community, to enjoy the arts and to share in scientific
advancement and its benefits (Article 27.1).

Video 2.1.1: "The 30 Articles of Human Rights." This video shows the text of each of the 30 articles of the Universal Declaration
of Human Rights.

2.1.3 ENGAGE: What Do Other Declarations of Independence Declare?

The Declaration that was adopted on July 4, 1776 was not the first declaration of independence in the colonies (Worcester,

Massachusetts adopted on October 4, 1774) nor was it the only declaration of
rights and independence in United States and world history.

Other declarations in United States history and world history include:

o (1833). Select Petition, 1833 to view the document.
e Texas Declaration of Independence (1836)

. (1848)

. (1858)
o Farmers Declaration of Independence (1873)

. (1936)

. (1945)

o Universal Declaration of Human Rights (1948)

. (1959)

. (1996)

United Nations Declaration on the Rights of Indigenous Peoples (2007)

There are famous statements of independence by individual writers, including:

. , Dr. Martin Luther King, Jr.
o , John F. Kennedy
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You can also learn more about the impact of American Revolution at the resourcesforhistoryteachers wiki page for Toussaint
L'Ouverture and the Haitian Revolution.

4b Suggested Learning Activities

e Make a Declaration or Statement of Independence Jamboard
o = Choose one of the Declarations of Independence listed about and display in a Jamboard.

= What is the document about, in simple language?

= Who wrote the document?

= Why was it written?

= Why is it important?

= What image or images convey the meaning of the document?
o Compare and contrast declarations of independence

o Using the resources listed above, what are individuals and groups declaring about independence and freedom in their
documents and speeches?

o How are they alike? How do they differ?

o Is a Declaration an effective way to persuade people to support a cause or a movement?

o Analyze a work of art

o Use the following learning plan: Memoralizing Independence: John Trumbull's The Declaration of Independence,
Wadsworth Atheneum Museum of Art

o How does the artist use setting, image and detail to communicate meaning to viewers?

Online Resources for Other Colonial-Era Declarations of Independence

e Text of the Declaration of Independence (1776)

o Text of the British Reply to the Declaration of Independence(1776)
e Virginia Declaration of Rights (1776)

e Malden, Massachusetts Declaration of Independence (May 27, 1776)
¢ Vermont Declaration of Independence (1777)

Standard 2.1 Conclusion

The principles of the Declaration of Independence, declared Frederick Douglass in his 1852 Fourth of July address, are "saving
principles" and people must be "true to them on all occasions, in all places, against all foes, and at whatever cost." INVESTIGATE
discussed efforts by women to assert their rights and freedoms through the Seneca Falls Convention's Declaration of Sentiments.
UNCOVER explored Eleanor Roosevelt and the writing of Universal Declaration of Human Rights. ENGAGE asked who wrote
other declarations of independence in U.S. history and what those declarations declare.

This page titled 2.1: The Revolutionary Era and the Declaration of Independence is shared under a CC BY-NC-SA 4.0 license and was authored,
remixed, and/or curated by Robert W. Maloy & Torrey Trust (EdTech Books) via source content that was edited to the style and standards of the

LibreTexts platform; a detailed edit history is available upon request.
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2.2: The Articles of Confederation

Standard 2.2: The Articles of Confederation

Analyze the weaknesses of the national government under the Articles of Confederation; and describe crucial events (e.g., Shays’
Rebellion) leading to the Constitutional Convention. (Massachusetts Curriculum Framework for History and Social Science)
[8.T2.2]

FOCUS QUESTION: How Did the Articles of Confederation Seek to Balance the Powers of Federal
and State Government?

Drafting the Articlesof (fonfederaii;ci{
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Figure 2.2.1: 1977 13-cent U.S. Postage stamp commemorating the Articles of Confederation bicentennial; the draft was
completed on November 15, 1777 | Public domain
Initially proposed in 1777 but not finally ratified until 1781, the The Articles of Confederation and Perpetual Union were the
nation’s first constitution and established its first central government. John Dickinson, Pennsylvania delegate to the Continental
Congress, wrote the first draft, using the phrase "United States of America" possibly for the first time (Lepore, 2018, p. 97).

Prior to the Articles, each of the 13 colonies functioned as its own independent government. The colonies lacked a structure
through which to work together toward common goals. The Articles created a central government—albeit a weak one—to
oversee the conduct of the Revolutionary War and to conduct foreign diplomacy on behalf of the new nation. Historian Jill Lepore
(2018) called the Articles "more like a peace treaty, establishing a defensive alliance among the sovereign states, than a
constitution" (pp. 97-88). Here is the text of the Articles.

The Articles of Confederation brought forth contentious issues over the power of the federal government versus the autonomy
and independence of the states. "Efforts to revise the Articles proved fruitless," noted Jill Lepore (2018), "even though the
Continental Congress had no standing to resolve disputes between the states nor any authority to set standards or regulate trade" (p.
114). Those tensions—coupled with Shays' Rebellion in Massachusetts—proved too great for the confederation government and
the Articles ended when the Constitutional Convention was convened in 1787.

How should the United States achieve a balance between federal versus state power? That question, raised by the Articles, was
never fully addressed by the Constitution and it has remained ever-present throughout U.S. history, including the Civil War over
slavery, Franklin Roosevelt's responses to Great Depression and the New Deal, and 20 century efforts by southern states to resist
integration of African Americans during the Civil Rights Movement.

In 2020, the COVID-19 pandemic again pitted states against the federal government over the allocation of medical supplies, the
implementation of testing and contact tracing, decisions about when to re-open businesses and schools, and the administration of
financial relief legislation.

The modules for this topic explore the tensions between federal and state power in the 18" century with Shays' Rebellion and in the
21% century with the regulation of self-driving automobiles.

X Modules for this Standard Include:

1. INVESTIGATE: Government under the Articles of Confederation
2. UNCOVER: Shays' Rebellion and the Coming of the Constitution
3. ENGAGE: How Much Power Should the Federal Government Have in the 21st Century? The Case of Self-Driving Cars
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2.2.1 INVESTIGATE: Government under the Articles of Confederation

John Hanson, a merchant and public official from Maryland, was the first "President of the United States in Congress Assembled"
under the Articles of Confederation. The position of President of Congress was largely ceremonial; there was no executive branch
of government like there is today. Hanson served one year, issued the first Thanksgiving proclamation, was followed by seven
other men, each serving one year terms. There is a statue of John Hanson in the U.S. Capitol Building (see the Architect of the
Capital website).

Congress, under the Articles of Confederation, was relatively powerless. It could pass laws, but not enforce them. It could not
raise troops for war. It did not have the power to tax, but it could raise money from the states (Digital History, 2019).

Members of Congress represented states, not people, and each state had one vote. Since any state could veto any proposed
legislation, it was difficult to get anything done at a national level. The following wiki pages offer more information about the
Articles and their failures as a framework for government:

o Articles of Confederation
o Failure of the Articles of Confederation

One major accomplishment of the national government under the Articles was the Northwest Ordinance of 1787 that stated all
new territory in the west would be admitted as equal states when they had an elected legislature and a constitution with a Bill of
Rights. The Northwest Ordinance also outlawed slavery in new Northwest Territory and guaranteed tribal land rights to Indian
people (The Northwest Ordinance Guarantees Tribal Land Rights).

#b Suggested Learning Activities

o Explain your view
o Using historical evidence, explain the major reasons why the Articles failed to create an effective national government

Online Resources for the Articles of Confederation

o Articles of Confederation, 1777-1781 from the Office of the Historian, U.S. Department of State provides an overview of the
creation of the Articles of Confederation.

o Timeline of events preceding the Articles and leading up to the Constitutional Convention.

o New Hampshire adopted the nation's first constitution in 1776.

e The Northwest Ordinance

2.2.2 UNCOVER: Shays' Rebellion and the Coming of the Constitution

Shays' Rebellion was an armed uprising against the government of Massachusetts by farmers in the western part of the state. It
lasted from August 1786 to June 1787.

Figure 2.2.2: Shays' protestors are repulsed from the armory at Springfield, Massachusetts | "Shay's Rebellion" by Shockabrah
Daniel Shays, a Revolutionary War veteran, was the leader of the rebellion. Shays and his followers, facing heavy debt and high
taxes, decided to protest the state government and local courts that were auctioning off their homes and land for nonpayment of
taxes.

In January 1787, Shays led a group into a confrontation with the state militia at the Springfield, Massachusetts Armory. Shots were
fired, four protestors were killed and the rebellion was effectively ended. Listen to a Podcast on Shays' Rebellion from "Ben
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Franklin's World: A Podcast About Early American History."

The impact of Shays' Rebellion was profound, illustrating to many that the national government under the Articles of
Confederation could not manage finances or effectively enforce laws.

Political leaders worried that more instability and uprisings would follow. Future president George Washington wrote a letter
warning of "anarchy and confusion" unless governments can enforce their laws. Historians agree that the alarm over Shays'
Rebellion led to the convening of the Constitutional Convention and the writing of the Constitution.

4) Suggested Learning Activities

o Analyze primary sources

o Abigail Adams letter on Shays' Rebellion
o Shays' Rebellion: A Massachusetts Farmer's Account from the Constitutional Rights Foundation

o Create a graphic of Shays' Rebellion

o Use Shays' Rebellion and the Making of a Nation, a website from Springfield Technical Community College, as a
source of information for your graphic presentation

Online Resources for Shays' Rebellion

e Shays' Rebellion, U.S. History.org

o How Did the Leaders of the American Revolution View Shays' Rebellion, Learning Plan, University of Maryland, Baltimore
County

e After Shays' Rebellion, Learning Plan from America in Class, National Humanities Center

2.2.3 ENGAGE: How Much Power Should the Federal Government Have in the 21st Century? The
Case of Self-Driving Cars and Trucks
The Articles of Confederation's debates over the powers of state and federal government remain with us today in the 21st century.

One example is the case of self-driving cars and trucks: Should the federal or state government have the power to regulate the
testing and use of these vehicles on streets, roads, and highways?

Figure 2.2.3: "Picturization of self driving car from drivers perspective, active braking and obstacle reconnaissance"
by Eschenzweig.

It is estimated that there are some 270 million cars, trucks, and buses on U.S. roads and highways (Vehicle Electrification: Federal
and State Issues Affecting Deployment, Congressional Research Service, June 3, 2019).

Self-driving cars and trucks (also known as "driverless cars" or "autonomous vehicles") are means of transportation where human
drivers do not have to operate the vehicle. In design, self-driving cars and trucks use laser beams, radar, high-powered cameras and
sonar to map their surroundings and then make predictive calculations to perform the necessary driving maneuvers - accelerate,
slow down, brake, stop and so on - all without human intervention or control (Self-Driving Cars Explained). According to
BusinessWire, 20.8 million autonomous vehicles will be in operation in the United States by 2030.

Presently, inventors have been putting money into autonomous truck start-ups, indicating that self-driving trucks may become
commonplace before cars (Trucks Move Past Cars on the Road to Autonomy, July 25, 2021). The pandemic has demonstrated the
country's reliance on moving goods by trucks, and robot drivers offer significant savings to shippers, perhaps cutting costs in half

https://socialsci.libretexts.org/@go/page/125853


https://libretexts.org/
https://creativecommons.org/licenses/by-nc-sa/4.0/
https://socialsci.libretexts.org/@go/page/125853?pdf
http://inthewordsofwomen.com/?cat=188
http://www.crf-usa.org/bill-of-rights-in-action/bria-4-1-b-shays-rebellion-a-massachusetts-farmers-account.html
http://shaysrebellion.stcc.edu/
https://www.ushistory.org/us/15a.asp
https://www.umbc.edu/che/arch/documents/ShaysRebellionPAT_final.pdf
http://americainclass.org/after-shays-rebellion/
https://fas.org/sgp/crs/misc/R45747.pdf
https://www.ucsusa.org/resources/self-driving-cars-101
https://www.businesswire.com/news/home/20180831005410/en/U.S.-Autonomous-Car-Market-2018-2023---20.8
https://www.wired.com/story/trucks-move-past-cars-road-autonomy/?bxid=5cc9e1e02ddf9c1a7aded1b7&cndid=25535110&hasha=01a7816c3cddeb93bb02ef4dfef8f80b&hashb=3a025703b486e0a0423864de572ea401ddb31f5e&hashc=3d139ff2c4b2b83b34f21acdf111abc16cf0987d7cad3841d5658e72f5acab67&sourcecode=thematic_suitesheet&utm_brand=biz&utm_campaign=aud-dev&utm_content=B&utm_mailing=thematic_business_072621&utm_medium=email&utm_source=nl&utm_term=Thematic_Business

LibreTextsw

compared to human-driven trucks. But there are potential risks and unresolved questions. Huge trucks can have accidents and
cannot easily negotiate crowded city streets, so human drivers will still be needed for short hauls.

Vehicles with different amounts of autonomy are currently being tested and sold. Automatic acceleration and speed controls,
braking, steering, lane switch prevention - the technology exists for cars to function in most driving situations with humans on alert
to take over when prompted to do so. In this fast-developing field, what level of government has the authority and
responsibility to regulate self-driving vehicles? At the moment, declared Wired Magazine, no one is regulating self-driving cars.

The question of regulation took on renewed importance in 2018, when a self-driving Uber test vehicle struck and killed a woman
pedestrian in Arizona. While the National Transportation Safety Board is the federal agency overseeing motor vehicle safety, the
testing of self-driving cars is seen as a responsibility of state governments. Arizona is leading the way in promoting the
development of autonomous vehicles.

There are many competing interests in the development of self-driving vehicles. Auto manufacturers want less government
regulation in order to compete against Chinese companies in a global market for autonomous vehicles. Safety advocates want more
government oversight so unproven technology does not result in accidents and deaths. Some states want to pass their own laws
while others would prefer the federal government set a standard that everyone must follow. One trucking company actually urged
the Trump Administration to build federal highways just for driverless trucks (We Still Can't Agree How to Regulate Self-Driving
Cars).

4) Suggested Learning Activities

e Analyze a video

o Safety Assurance for Self-Driving Vehicles from University of Toronto
o What can self-driving vehicles do, and not do, safely on roads and highways?

¢ Record a public safety announcement or video about self-driving vehicles
o What rules should federal and state governments adopt to regulate the development and use of self-driving cars?

o Express your view: How are the debates over the Articles of Confederation continuing to affect your life and the lives of
people in your community today?

Online Resources for Self-Driving Cars

e Autonomous Vehicles State Bill Tracking Database, National Conference of State Legislatures
¢ Science of Innovation: Self-Driving Cars, NBC NewsLearn

¢ Indy Autonomous Challenge (I.A.C.)

o Teams compete to race driverless cars going upwards to 180 miles per hour around the Indianapolis Motor Speedway for
more than a million dollars in prizes.

Standard 2.2 Conclusion

The Articles of Confederation were the nation's first central government. INVESTIGATE examined how the government
functioned under the Articles, including the continuing issues of state versus federal power and authority. UNCOVER explored the
role of Shays' Rebellion in the writing of the new Constitution. ENGAGE used the example of modern-day self-driving cars to
explore the power of the federal government in the 21% century.

This page titled 2.2: The Articles of Confederation is shared under a CC BY-NC-SA 4.0 license and was authored, remixed, and/or curated by
Robert W. Maloy & Torrey Trust (EdTech Books) via source content that was edited to the style and standards of the LibreTexts platform; a
detailed edit history is available upon request.
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2.3: The Constitutional Convention

Standard 2.3: The Constitutional Convention

Identify the various leaders of the Constitutional Convention and analyze the major issues (e.g., distribution of political power,
rights of individuals, representation and rights of states, slavery) they debated and how the issues were resolved (Massachusetts
Curriculum Framework for History and Social Science) [8.T2.3]

FOCUS QUESTION: What were the major compromises at the Constitutional Convention and how
have they impacted American life and government?
\v/ “.1._!“-':'.- 5 v ‘.._-_";‘

THE FARMERS THEREFORE

Figure 2.3.1: Mural of delegates to the Constitutional Convention, located at the United States Capitol | "The Constitutional
Convention, 1787", Architect of the Capitol, public domain
On May 25, 1787, 55 delegates from every state except Rhode Island arrived at the Pennsylvania State House in Philadelphia to
begin the Constitutional Convention. Ranging in age from 26 (New Jersey's Jonathan Dayton) to 81 (Pennsylvania's Benjamin
Franklin), the delegates met from May to September and debated the structure of the new government, representation in Congress,
the rights of individuals, and the issue of slavery and its future. The compromises they made have continued to dramatically impact
the nation's history to the present day.

Once the meeting began, George Washington was elected President of the Convention. Although the attendees were sworn to
secrecy, James Madison, the future fourth President, kept notes of nearly every day's proceedings and other delegates kept notes as
well. Based on that recorded history, historians and everyday citizens have the opportunity to explore the history-shaping
developments of the Constitutional Convention and its key compromises: The Great Compromise; the Three-Fifths Compromise;
the Commerce Compromise; the Slave Trade Compromise; and the Electoral College Compromise.

The men who wrote in the Constitution's Preamble that "we the people" seek to "form a more perfect Union, establish Justice,
insure domestic Tranquility, provide for the common defence, promote the general Welfare, and secure the Blessings of Liberty"
did so in a country that allowed and profited from African slavery. It was a contradiction between ideals and realities that
America lives with to this day.

In his doctoral dissertation about the African Slave Trade written more than 125 years ago, W.E.B. DuBois (1896) framed the
contradiction thusly: "It was the plain duty of the colonies to crush the trade and the system in its infancy: They preferred to enrich
themselves on its profits." Du Bois continued: "It was the plain duty of a revolution based on 'Liberty' to take steps toward the
abolition of slavey: It preferred promises to straightforward action” (p. 152).

How did slavery and the status of enslaved Blacks impact key compromises about the framework of U.S. government and what has
been the lasting impact of those decisions? The modules for this topic explore that question.

X Modules for this Standard Include:

1. INVESTIGATE: The Great Compromise - The Virginia and New Jersey Plans
2. UNCOVER: Thomas Jefferson's Draft Constitution (1776) and Thurgood Marshall's Bicentennial Speech (1987)
3. ENGAGE: Did the Three-Fifth Compromise Make the Constitution a Pro-Slavery Document?
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l o MEDIA LITERACY CONNECTIONS: Analyzing Media Stereotypes Towards Black Americans

2.3.1 INVESTIGATE: The Great Compromise - The Virginia and New Jersey Plans

At the outset of the Constitutional Convention, delegates were divided over how much power should be given to each state in the
new government.

The Virginia Plan, also named the "Large-State Plan," called for a two-house, bicameral legislature (law-making body), a chief
executive (the president), and a court system.

The New Jersey Plan, also named the "Small-State Plan," called for a one-house or "unicameral" legislature where representation
would be equal for all of the states. Under that plan, each state would get one elected official and one vote.

Figure 2.3.2: "Assembly Room, Independence Hall, Aug 2019" by Mys 721tx.

Delegates from the larger states tended to support the Virginia Plan because it would give them more power if representation was
based on population, while smaller state representatives supported the New Jersey Plan because it would give them more power if
representation was uniform across all states.

The Great Compromise created two houses of the national legislature: a House of Representatives whose membership was based
on population and a Senate where each state had two voting members. There is more information about this compromise at a
resourcesforhistoryteachers wiki page Constitutional Convention and the Founders.

4) Suggested Learning Activities

¢ Reenact the Constitutional Convention

o Conduct one of two Constitution Role Plays: Whose “More Perfect Union”? and "The Constitutional Convention:
Who Really Won?" (registration required from Zinn Education Project)

Online Resources for the Constitutional Convention

e The Constitutional Convention: Lesson Plan for Act I (Virginia and New Jersey Plans), Teaching American History, Ashland
University

e Analyzing the Great Compromise, 1787, Gilder Lehrman Institute of American History (log-in required)

e The New Jersey Plan, classroom learning activities

e Why Is John Adams Standing on Thomas Jefferson's Foot? A visual analysis of John Trumball's famous presentation of the
Declaration of Independence to the Second Continental Congress.

2.3.2 UNCOVER: Thomas Jefferson's Draft Constitution (1776) and Thurgood Marshall's Bicentennial
Speech (1987)

Two documents—one by Thomas Jefferson, the other by Thurgood Marshall—written some 200 years apart, demonstrate the
complicated connections between slavery and the Constitution.

Thomas Jefferson was a major slave owner; at any given time some 130 people were enslaved at his Monticello plantation (Slavery
FAQs - Property from Thomas Jefferson's Monticello website). However, in his Draft Constitution for Virginia of 1776 (never
debated and now largely forgotten) Jefferson called for ending slavery, specific rights for native peoples, outlawing most capital
punishment, eliminating any standing army, and not allowing politicians to run for reelection.

More than 200 years later, on May 6, 1987, Thurgood Marshall, grandson of a slave, attorney in the Brown v. Board of Education
school desegregation case, and first African American Supreme Court Justice, gave what has become known as the "Bicentennial
Speech" to a patent and trademark law group meeting in Hawaii. Marshall stated that the Constitution was "defective from the
start."
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Figure 2.3.3: "Thurgood Marshall, 1967" by Yoichi R. Okamoto

While the founders avoided using the term in the text of the document, the Constitution, in Marshall's mind, provided important
protections to slavery (notably the Three-Fifths clause) that have undermined and contradicted American ideals since its signing.
Here is the full Text of Remarks of Thurgood Marshall at the Annual Seminar of the San Francisco Patent and Trademark Law
Association.

@) Suggested Learning Activities

o State your view

o Do you agree or disagree with Thurgood Marshall's conclusion that the Constitution was "defective from the start'?
o Why was Thomas Jefferson's draft Constitution not adopted?

2.3.3 ENGAGE: Did the Three-Fifth Compromise Make the Constitution a Pro-Slavery Document?

African slavery, the slave trade, the economics of plantation agriculture, and the morality of human bondage in a nation where the
Declaration of Independence had declared "all men are created equal" produced contentious debates at the Constitutional
Convention.

Slavery of Africans had existed since the beginnings of European colonization. Although the first Africans arrived at the
Jamestown colony in 1619, it is estimated that beginning in the early 1500s, more than 500,000 Africans had been brought to the
Americas against their will. In total, concluded Henry Louis Gates, 12.5 million Africans were sent to the New World, however,
only 10.7 million survived the Middle Passage.

Massachusetts was the first slave-holding colony in America—its colonial governor, John Winthrop, helped write the first law
legalizing slavery in North America in 1641. Massachusetts abolished slavery in 1783 and declared the slave trade illegal in 1788
(The Case for Ending Slavery, Massachusetts Historical Society).

By 1787, 18% of the population of the United States were slaves; in Virginia nearly 40% of the population was enslaved. In
other states, slavery was in decline—Vermont was the first of the original colonies to abolish slavery in 1777, followed by
Pennsylvania in 1780.
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Figure 2.3.4: Graphic of the number of slaves in each of the 13 colonies and the percentage of each colony's population they
comprised, in 1770. | "Slavery in the 13 colonies" by Stilfehler
At the Constitutional Convention, delegates debated whether slaves should be counted as part of the population in determining
representation in Congress. Disagreement over this question led to bitter tensions among delegates. The southern slave-holding
states wanted slaves counted to gain more representatives in Congress; the northern non-slave states disagreed.

In the Three-Fifths Compromise, it was agreed that slaves would be counted as three-fifths of a person for Congressional
representation and taxes. While some delegates favored abolition of slavery, no one at the Convention proposed that African
Americans should be granted citizenship.

The Three-Fifths Compromise gave states in the South, in the words of historian Garry Wills, a "slave power" whereby they
received one-third more seats in the House of Representatives than if only the free population was counted. Wills concluded that
"right up to the Civil War, the management of the government was disproportionately controlled by the South" (Wills, 2003, p.
6). A White Southerner from Virginia was President for 32 of the nation's first 36 years: Washington, Jefferson, Madison, and
Monroe.

#b Suggested Learning Activities

e Analyze the evidence
o How did the Three-Fifths Compromise Impact the Electoral College and Who Was Elected President from 1800 to the
1850s?
o Election Results, 1789 to 2016, The American Presidency Project
o The Union Wasn't Worth the Three-Fifths Compromise on Slavery
o State your view: was the Constitution a pro-slavery document?

o The Constitution and Slavery

Online Resources on the Three-Fifths Compromise

¢ History of the Three-Fifths Compromise

e Massachusetts Anti-Federalists Oppose the Three-Fifths Compromise

e A Compact for the Good of America? Slavery and the Three-Fifths Compromise, African American Intellectual History Society
e Lesson plan on the Constitutional Convention, focusing on the issue of slavery

Standard 2.3 Conclusion

The basic structure of American government was assembled through the debates and compromises of the Constitutional
Convention of 1787. INVESTIGATE examined the "Great Compromise" that created the national legislature with a Senate and a
House of Representatives. UNCOVER explored the visions of equality and justice in Thomas Jefferson's Draft Constitution (1776)
and Thurgood Marshall’s Bicentennial Speech (1987). ENGAGE asked whether the "Three-Fifths Compromise" made the
Constitution a pro-slavery document.
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This page titled 2.3: The Constitutional Convention is shared under a CC BY-NC-SA 4.0 license and was authored, remixed, and/or curated by

Robert W. Maloy & Torrey Trust (EdTech Books) via source content that was edited to the style and standards of the LibreTexts platform; a
detailed edit history is available upon request.
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2.4: Debates between Federalists and Antifederalists

Standard 2.4: Debates between Federalists and Anti-Federalists

Compare and contrast key ideas debated between the Federalists and Anti-Federalists over ratification of the Constitution (e.g.,
federalism, factions, checks and balances, independent judiciary, republicanism, limited government). (Massachusetts Curriculum
Framework for History and Social Science) [8.T2.4]

FOCUS QUESTION: What were the key points of debate between Federalists and Anti-Federalists?
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Figure 2.4.1: An Advertisement for The Federalist" | Public Domain

To replace the government that was operating under The Articles of Confederation, the Constitution was proposed, created, and
sent to the states for ratification on September 17, 1787. To become law, the new Constitution had to be ratified (approved) by 9 of
13 states (as required by Article VII).

State legislatures were directed to call ratification conventions to debate and then approve or reject the new framework for the
national government. Despite unhappiness over the Articles of Confederation, there was significant opposition to the new
Constitution and its approval was very much in doubt in many states.

The debate over the ratification of the U.S. Constitution is known for the sharp divide it created among people in the newly
independent states.

Two groups, the Federalists and the Anti-Federalists, emerged with the Federalists arguing for ratification and the Anti-
Federalists arguing against the ratification. Federalist supporters of the Constitution included James Madison, Alexander Hamilton,
and John Jay, the authors of the Federalist Papers. Anti-Federalist opponents included George Clinton, Patrick Henry, and James
Monroe (the future fifth President).

The new Constitution was finally approved on June 21, 1788 when New Hampshire became the ninth state to ratify it (The Day
the Constitution Was Ratified).

What were the main disagreements between Federalists and Anti-Federalists? The modules for this topic outline the two sides, the
role of women in the debates, and how those disagreements are still impacting our lives and our politics today.

X Modules for this Standard Include:

1. INVESTIGATE: The Federalist-Antifederalist Debates
o MEDIA LITERACY CONNECTIONS: Investigating Political Debates Through Songs from the Musical Hamilton

2. UNCOVER: Abigail Adams, Mercy Otis Warren, and the Political Roles of Women
3. ENGAGE: Who Should Have Primary Responsibility for Environmental Policies?
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2.4.1 INVESTIGATE: The Federalist-Antifederalist Debates

The Federalists believed that the Constitution would create a needed change in the structure of government. In their view, the
Articles had created disarray through a system where state governments competed with one another for power and control.
Federalists hoped the Constitution would establish a strong central government that could enforce laws of states, get things done,
and maintain the union. It would create stability and the promise of growth as a unified nation. Key examples of the views of
Federalists can be found in Federalist Paper Number 10 and Federalist Papers Numbers 1, 9, 39, 51, and 78.

The Anti-Federalists feared the Constitution would create a central government that would act like a monarchy with little
protection for civil liberties. Anti-Federalists favored power for state governments where public debate and citizen awareness had
opportunities to influence and direct state and national policies. Important primary sources for Anti-Federalists include The
Federal Farmer I, Brutus I, and the Speech of Patrick Henry (June 5, 1788).

The divide was intense and in most states, ratification of the new Constitution just barely happened. The Massachusetts vote, held
on February 6, 1788, was 187 for ratification, 168 against.

You can learn more at the resourcesforhistoryteachers wiki page Federalists and Anti-Federalists.

4b Suggested Learning Activities

e Argue a Federalist and an Anti-federalist position: Should states or the federal government have primary authority to
make decisions about the following policies?

o Minimum Wage Laws

o Early Voting Days and Times

o Motorcycle Helmet Laws and Traffic Speed Limits
o Environmental Protections and Air Quality

Online Resources on Federalists and Anti-Federalists

e Multimedia video and lesson plan on the Constitutional Convention from Khan Academy
e The Question of States' Rights: The Constitution and American Federalism, from Exploring Constitutional Conflicts

2.4.2 UNCOVER: Abigail Adams, Mercy Otis Warren, and the Political Roles of Women

While men did the writing of the Constitution, the voices of women were heard in the debates over ratification and the rights of
citizens.

Abigail Adams was an advocate for women's rights, supporter of education for women, and active opponent of slavery. She was
also the wife of future President John Adams and mother of President John Quincy Adams. Her "Remember the Ladies" letter to
husband John Adams is a famous document from the time.

You can read more of her writing at About the Correspondence Between John & Abigail Adams, from the Massachusetts
Historical Society.

"Retiieniber
tlie Ladies"

Figure 2.4.2: "Abigail Adams 'Remember the Ladies' Coin" | Public Domain

Mercy Otis Warren, from Barnstable and Plymouth, Massachusetts, was a poet, playwright, and essayist whose writing was
strongly political - a dramatic departure from how women were supposed to behave at the time.
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Figure 2.4.3: Portrait of Mercy Otis Warren, by John Singleton Copley.
Mercy Otis Warren has been described as "the leading female intellectual of the Revolution and early republic" (Michals, 2015,
para. 1; National Women's History Museum). Warren was both an outspoken supporter of the American Revolution and a strong
Anti-Federalist opponent of the Constitution. Like other anti-federalists, her opposition to the new government ranged from the
"lack of a bill of rights guaranteeing freedom of the press and the rights of individuals, to the indirect, antidemocratic method for
electing the president" (Brown & Tager, 2000, p. 108).

Mercy Otis Warren wrote many political pieces under the pseudonym "A Columbian Patriot" in support of the Anti-Federalist
ideals. Explore her writing at: "Observations on the new Constitution, and on the federal and state conventions. By a Columbian
patriot. ; Sic transit gloria Americana."

4b Suggested Learning Activities

e Analyze a video
o Watch the video The Founding Mothers of the United States: An Overview, in which journalist Cokie Roberts and
author Walter Isaacson discuss the life and times of Martha Washington, Deborah Franklin, and Mercy Otis Warren.
o What roles did these women play in the beginning of the United States?
o Construct a timeline

o Using Milestones for Women in Politics website as a starting point, build a timeline of women's political roles in the
United States (using Timeline JS, Tiki Toki, or another interactive timeline builder).

Online Resources for the Political Role of Women in the Early United States
e About Mercy Otis

o Mercy Otis Warren, New World Encyclopedia
o Mercy Otis Marries James Warren, November 14, 1754

e From the National Museum of American History, 5 Ways Women Influenced Politics Before They Got the Vote:

Persuading male voters

Crusades against slavery and alcohol

Compelling narratives

o Political organizing

o Transforming everyday objects into political vehicles

o O O

e Did the American Revolution Change the Role of Women in Society? History in Dispute (Vol. 12)
e Founding Mothers: Women's Roles in American Independence

https://socialsci.libretexts.org/@go/page/125855



https://libretexts.org/
https://creativecommons.org/licenses/by-nc-sa/4.0/
https://socialsci.libretexts.org/@go/page/125855?pdf
https://commons.wikimedia.org/wiki/File:Mercy_Otis_Warren.jpg
https://www.womenshistory.org/education-resources/biographies/mercy-otis-warren#:~:text=Warren%20not%20only%20engaged%20with,the%20Revolution%20and%20early%20republic.
https://quod.lib.umich.edu/e/evans/N16431.0001.001/1:2?rgn=div1;view=fulltext
https://www.khanacademy.org/partner-content/aspeninstitute/founding-mothers/martha-washington/v/overview-founding-mothers
https://cawp.rutgers.edu/facts/milestones-for-women
https://blogs.umass.edu/onlinetools/knowledge-centered-tools/knight-lab-online-storytelling-tools/
https://blogs.umass.edu/onlinetools/knowledge-centered-tools/tiki-toki/
https://www.newworldencyclopedia.org/entry/Mercy_Otis_Warren
http://massmoments.org/moment.cfm?mid=328
https://americanhistory.si.edu/blog/5-ways-women-influenced-politics-they-got-vote
https://1.cdn.edl.io/ll7MogYMuRD3DHlKIYq6mrn0pxQx6R6BSgkHjcrL4ONolocW.pdf
https://www.thoughtco.com/who-were-the-founding-mothers-3530673

LibreTextsw

2.4.3 ENGAGE: Who Should Have Primary Responsibility for Environmental Policies?

In fulfilling a 2016 campaign pledge to create more business- and industry-friendly policies (especially for fossil fuel and nuclear
power companies), the Presidential Administration of Donald Trump has dramatically altered the environmental policies of the
federal government.

The Department of the Interior and other federal branch agencies have loosened or eliminated rules and regulations put in place by
previous Presidents, rolling back offshore drilling safety regulations, greenlighting oil and gas pipeline projects, granting energy
companies access to wildlife habitats, permitting increased logging of federal forests, and easing restrictions on greenhouse gas
emissions from coal power plants, among other changes (A Running List of How President Trump is Changing Environmental
Policy, National Geographic, 2017; updated 2019; Trump v. Earth, National Resources Defense Council, 2020).

Deregulation policies included replacing the Clean Power Plan, revising and weakening the Endangered Species Act, Coal Ash
Rule, the Mercury and Air Toxic Standards, and reversing bans on the use of pesticides in farming (The Trump Administration's
Major Environmental Deregulations, Brookings, December 15, 2020). You can follow changes in environmental rules and policies
with a Climate Deregulation Tracker from the Sabin Center for Climate Change at Columbia University School of Law.

Figure 2.4.4: "Declining Arctic Sea Ice, 1979-2010" | NASA, public domain

The Trump Administration's environmental policies have placed the federal government in direct and contentious opposition to
numerous state governments, notably those controlled by Democrats. That state governments have a central role in environmental
policy has been established in court, namely Massachusetts v. EPA (2006), a landmark climate change case where the Supreme
Court ruled that a state government had the authority under the Clean Air Act to regulate auto emissions. That decision was written
by Justice John Paul Stevens, who wrote a number of significant environmental decisions during his time on the Court; Stevens
died in 2019 at the age of 99.

Trump policies led to direct conflicts with states, notably California, which has enacted stricter environmental protection laws than
most of the rest of the states in the country (California sues Trump again for revoking state's authority to limit auto emissions). It is
one of the latest examples of the historic tension in American politics between states' rights and federal power—a tension that goes
all the way back to the Articles of Confederation and what policies are to be controlled states or by the national government.

The Yosemite Land Grant of 1864, signed by President Abraham Lincoln on June 30 of that year, was the first time the federal
government set aside land specifically for preservation and recreational use. This area became Yosemite National Park in 1890.

The federal government established the world's first national park, Yellowstone National Park, in 1872. However, it did so on lands
that native tribes consider sacred, adding another source of dispute between American Indians and the U.S. government
(Yellowstone National Park Created on Sacred Land).

The National Park Service was created in 1916. Following the publication of Rachel Carson's seminal book Silent Spring (1962),
Congress passed the Clean Air Acts of 1963, 1970 and 1990 along with the Clean Water Act in 1972. There is more historical
background and information at a resourcesforhistoryteachers wiki page, The Clean Air Act.

Following the first Earth Day (1970), the Environmental Protection Agency (EPA) was established in 1970. As President, Barack
Obama took numerous steps to extend environmental protections (Mother Nature Network, 2016).

Following the election of Joe Biden in 2020, Republican led states (asserting their powers as state governments under federalism)
began passing legislation making it harder to reduce dependence on fossil fuels (coal, oil, and natural gas). The state of Florida, for
example, passed a bill to prevent the city of Miami from banning natural gas infrastructure in new buildings.

The Biden Administration has responded by pausing new oil and gas leasing on public lands and water and reversing other Trump-
era environmental and energy policies. You can track Joe Biden's environmental actions as President at this site from The
Washington Post.
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Figure 2.4.5: Graphic of Earth from space, for Earth Day 2013 |"Earth Day - Earth from Space" by TheOriginalSoni

#b Suggested Learning Activities

¢ Design a sustainable ambassador role for yourself and/or others
o Propose this role for yourself, another student, or a group of students as a school, classroom, or family sustainability
ambassador.
o What steps could that person(s) take to improve air and water quality, food safety, waste reduction, and other
environmental and climate justice concerns?
o Design a poster or short video explaining the role and its goals.
e Write a public policy brief
o What are the limits of states' rights and federal power in matters related to the environment?
o Can states block federal directives?
o Can the federal government ignore state laws?
o Should state governments or the federal government have primary responsibility for modern-day environmental policy?

e Learn online: Preventing natural disasters

o Play Stop Disasters, a group of digital games from the United Nations Office for Disaster Risk Reduction where players
must try to prevent natural disasters - tsunamis, wildfires, hurricanes, earthquakes and floods - from happening.
= How successful were you in preventing a disaster?
= What did you learn about environmental policy choices from playing one of these games?

Online Resources for States' Rights vs. Federal Power in Modern-Day Environmental Politics

e Toxic 100 Names Top Climate, Air and Water Polluters, Political Economy Institute, University of Massachusetts Amherst, July
29, 2019

e How the U.S. Protects the Environment, from Nixon to Trump, The Atlantic (March 29, 2017)

e [n Trump Era, Democrats and Republicans Switch Sides on States' Rights, Reuters (January 26, 2017)

e The States Resist Trump's Environmental Agenda, Earth Institute, Columbia University (May 7, 2018)

¢ Environmental Laws Timeline Activity, American Bar Association

o Take a Poll, Debate the Issue: Environmental Policy, PBS Newshour (May 31, 2016)

o [sthe "Right to Clean Water" Fake News? An Inquiry in Media Literacy and Human Rights, Social Studies and the Young
Learner (2020)

Standard 2.4 Conclusion

During the writing of the Constitution, Federalists and Anti-Federalists offered sharply diverging visions for the roles of state and
federal government, differences which have continued in American politics to the present day. INVESTIGATE outlined the main
points of the Federalist-Anti-Federalist debates. UNCOVER examined the political roles of women through the actions of Abigail
Adams and Mercy Otis Warren. ENGAGE placed the debates between Federalists and Anti-Federalists in a modern-day context by
asking which level of government should have primary responsibility for environmental policies.

This page titled 2.4: Debates between Federalists and Antifederalists is shared under a CC BY-NC-SA 4.0 license and was authored, remixed,
and/or curated by Robert W. Maloy & Torrey Trust (EdTech Books) via source content that was edited to the style and standards of the LibreTexts
platform; a detailed edit history is available upon request.
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2.5: The Atrticles of the Constitution and the Bill of Rights

Standard 2.5: Articles of the Constitution and the Bill of Rights

Summarize the Preamble and each Article in the Constitution, and the Rights Enumerated in the Bill of Rights; explain the reasons
for the addition of the Bill of Rights to the Constitution in 1791.(Massachusetts Curriculum Framework for History and Social
Science) [8.T2.5]

FOCUS QUESTION: What are the Articles of the Constitution and what rights are in the Bill of
Rights?

Fa

Figure 2.5.1: Scene at the Signing of the Constitution of the United States by Howard Chandler Christy

The Constitution establishes the legal and structural framework of the United States government. Written in secret, behind closed
doors guarded by sentries, during the Constitutional Convention in Philadelphia in 1787, it is the oldest and shortest of all the
world’s national constitutions. It was originally 4,543 words, including signatures; now with its 27 amendments, it is 7,591 words
in length (Constitution of the United States: Fascinating Facts about the U.S. Constitution).

The Constitution set forth the following primary ideas about government (Six Big Ideas in the Constitution):

¢ Limited government
¢ Republicanism

o Separation of Powers
e Checks and Balances
o Popular Sovereignty
o Federalism

By 1777, ten states had drafted and adopted their own constitutions. These constitutions stressed the rights of individuals
including freedom of religion, a lack of property requirements to vote, and power of government derived from the people. Concerns
over the power of the new government and the desire to ensure and protect the rights of individuals led to the inclusion of the Bill
of Rights, the Constitution's first 10 amendments.

Constitution Day and Citizenship Day, celebrated every September 17, commemorates the signing of the Constitution on
September 17, 1787 and to "recognize all who, by coming of age or by naturalization, have become citizens" (I.ibrary of Congress;
36 USC 106: Constitution Day and Citizenship Day).

How have African Americans and other people of color struggled throughout United States history to acquire the rights guaranteed
to all citizens by the Constitution? This topic's modules explore this question by examining the articles of the Constitution and the
text of the Bill of Rights, the impact of W.E.B. Du Bois and the NAACP, and considering what might be the nation's most
influential multicultural documents.
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X Modules for This Standard Include:

1. INVESTIGATE: The Articles of the Constitution and the Many Bills of Rights in United States History
o MEDIA LITERACY CONNECTIONS: The Bill of Rights on Twitter

2. UNCOVER: W.E.B. Du Bois, the Niagara Movement and the History of the NAACP
3. ENGAGE: What Are the Most Influential Documents in America's Multicultural History?

2.5.1 INVESTIGATE: The Articles of the Constitution and the Many Bills of Rights in United States
History

The Constitution of the United States has a Preamble and seven articles:

e Preamble

o Article I: Legislative Branch

e Article II: Executive Branch

o Article III: Judicial Branch

o Article IV: States, Citizenship, New States

o Article V: Amendments

e Article VI: Debts, Supremacy, Oaths, Religious Tests
o Article VII: Ratification

The Interactive Constitution website from the National Constitution Center has videos, podcasts, and blog posts for exploring and
understanding every major clause and amendment. A section of the site called the Drafting Table shows drafts of documents, how
they changed, and offers ideas about why. It is a place where students can see how people on opposite sides can come together to
agree about a description of a document and what it means, and agreement is an amazing place to start!

Other resources for you: Constitute: The World's Constitutions to Read, Search and Compare that includes 202 national
constitutions worldwide and the Daily Bellringer YouTube Channel featuring videos explaining Articles 1-10 of the U.S.
Constitution.

The U.S. Constitution is not the country's only constitution - each state has its own constitution. There have been nearly 150 state
constitutions which have been amended 12,000 times (NBER/Maryland State Constitutions Project). Native American tribes have
their own constitutions as well (Native American Tribal Constitutions).

Comparing and contrasting state constitutions at the time of the American Revolution can be a powerful learning experience for
students, an idea suggested by teacher Isabelle Morley.

Here are links to the Pennsylvania State Constitution of 1776 (widely regarded as the most democratic of state constitutions) and
the South Carolina State Constitution of 1776 (regarded as perhaps the least democratic of state constitutions). What differences do
you see in the ideas and structures of democracy set forth in these documents?

& Constitution Writing Around the Globe

"Laws govern people; constitutions govern governments," noted historian Jill Lepore (2021, p. 75). Prior constitutions (i.e.,
Hammurabi's Code, the Magna Carta), Lepore continued, were hardly read by anyone, in part because so few people could
read. The printing press, newspapers, and growing literacy among people meant that the United States constitution became part
of how Americans understood their system of government.

The writing of a constitution, as historian Linda Colley shows in her book The Gun, the Ship, and the Pen (2021), was a
momentously revolutionary development in global history. For most of human history, rulers (kings, emperors, warlords) ruled
without any written limits on their powers. The American Revolution, the ideals set forth in the Declaration of Independence,
and framework of government established at the Constitutional Convention set forth a era of constitution-writing across the
globe.

Three forces, in Colley's view, propelled the constitution writing process across the globe: 1) the Gun, where it led to the
breakdown of existing regimes; 2) the Ship, which made possible the sharing of democratic ideas across the world; and 3) the
Pen, which along with a rise in literacy, enabled writers to share new ways of thinking with increasingly larger numbers of
people. Yet, constitutions do not always support democracy or expand rights and liberties for all people. The U.S. Constitution
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and those of many 19th-century state constitutions, for example, denied rights to enslaved people and members of indigenous
tribes as well as women (Lepore, 2021). Indeed, the struggle to realize the ideals of democracy set forth in the U.S.
Constitution continues today.

Primary Source Analysis: Compare and Contrast

The Haitian Constitution of 1801 and the Haitian Constitution of 1805 offer a fascinating instance of a country adopting a
radical constitution and then replacing it with a considerably more radical one within the span of four years.

¢ Give students the two constitutions, but do not tell them which came first. Have students read the two documents and offer
explanations for the differences.
e This lesson idea submitted by Asa Mervis (September 2021).

The first ten amendments to the U.S. Constitution—the Bill of Rights—set forth the rights and freedoms of citizens living in the
United States.

Bill of Rights Car. Image on Wikimedia Commons by fusion-of-horizons

Figure 2.5.2: "Bill of Rights Car" by fusion-of-horizons

The first ten Amendments are:

. Freedom of speech, press, petition, religion, and peaceful protest

. The right to bear arms

. No quartering of troops

. No unreasonable search and seizure

. Due process, no self-incrimination, no double jeopardy

. Right to a speedy trial

. Right to trial by jury

. No cruel or unusual punishment

. Individuals retain rights not outlined in the Bill of Rights

. Any powers not vested in the federal government are granted to the states and the people
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The national Bill of Rights has inspired numerous other bills of rights related to economic life, education, health care, shopping and
buying, voting and more:

¢ Franklin Roosevelt's Economic Bill of Rights (1944)

e GI Bill of Rights (Servicemen's Readjustment Act (1944)

e Patients Bill of Rights (adopted 1995)

e Student Bill of Rights (National Student Association, 1947)
e Consumer Bill of Rights (1962)

¢ People with Disabilities' Bill of Rights (1975)

o Voters Bill of Rights (from Democratic National Committee)
o Taxpayer Bill of Rights (1996)

e Health Care Bill of Rights (2019)

e The Lexington Principles on the Rights of Detainees (2009)
e The Human Right to Water in California (2012)
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e Weingarten Rights (1975)
e PreK-12 Education Support Professionals (ESP) Bill of Rights, Massachusetts Teachers Association
e Human Rights Education, National Council for the Social Studies, 2021

These Bills of Rights outline the protections that every member of a free and democratic society should expect to have in their life.

Rights are subject to interpretation and political debates. Individual rights (life, liberty, property) and social and economic rights
(health care, education, housing) have different meanings for different people and political parties. Conservative political groups
and Republicans tend to define rights as individual rights while progressive and liberal groups and Democrats tend to expand
individual rights to include social and economic rights (for example, Franklin Roosevelt's Second Bill of Rights).

In this video, Vermont Senator Bernie Sanders Calls for a 21st Century Bill of Rights:

e How does Sanders' vision compare with other Bills of Rights?
o When does Sanders stress individual rights and when does he stress social and economic rights?

The Bill of Rights connects directly to students' legal rights at school. Go here for a Student Legal Rights at School Digital Choice
Board.

4b Suggested Learning Activities

o Evaluate a primary source

o View an interactive graphic of the painting Scene at the Signing of the Constitution of the United Statesby Howard
Chandler Christy, along with other depictions of the signing.
o What political or patriotic messages do these re-creations seek to convey about the event?

Learn online

o Take Which Founder are You?, an online quiz from the National Constitution Center where you can compare your
personality traits with those of 12 delegates to the Constitutional Convention (Adobe Flash required).

= How does your personality resemble one of the founders?

Analyze the demographics of the signers of the founding documents

o View the names and pictures of the 56 individuals who signed the Declaration of Independence, the 40 people who
signed the Constitution, and the 15 delegates to the Constitutional Convention who did not sign the Constitution from
Wikimedia Commons. Here is a list of the Signers of the Constitution by state.

= What do you conclude from your analysis about who the signers were?

Write a classroom constitution or a student Bill of Rights

o Ask each student to create a list of rights, responsibilties, and rules that should be in a classroom constitution or a
student Bill of Rights - the rights that anyone attending a public elementary, middle, or high school should have.

o As aclass, identify the rights and responsibilities that appear most often in everyone's list.

o Students should work in small groups to design a graphic representing the class Constitution or student Bill of Rights.

Design a Pandemic Bill of Rights for students, teachers, families, and school staff

o Ask students to compose a list of rights, r